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Erhan Vatansever* 
Sabri Can Sannav** 

 
Alphabet revulatēon and ñMillet Mektepleriò in Edirne Press 

 
Abstract 
 
 Alphabet Revulation was declared in 1 November 1928. With this 
law Latin alphabet was started instead of Ottoman alphabet. Millet 
Mektebi were opened to increase literacy and to teach these new 
alphabet after this revulation. 
 After deciding to open were opened Millet Mektebi in many cities 
of Turkey. The Millet Mektebi is one of the cities opened in Edirne. 
Thought about opening the schools of nation took place in native press 
in addition to nation press. We tried to news concerning Millet Mektebi in 
Edirne native press of period in this study. 
 
Key words: Alphabet Revulation, Millet Mektebi, Edirne, Native Press. 
 
 

Introduction 

With the development of new communication tools such as press 
and telegraph in 19th century, Ottoman letters could not meet the 
requirement.  Because of these reasons, it was being discussed by the 
press especially after the declaration of Tanzimat. Katip ¢elebi was the 
first writer who stressed that Arabic alphabet inadequate in writing in 
17th century (Kayēran, Metintaĸ, 2009, p. 192). In 1862, Minister of 
Education Mehmet M¿nir Pasha proposed to rehabilite of Arabic 
alphabet instead of alphabetical change (Bozkurt, Bozkurt, 2009, p. 
118). During this period, intellectuals such as Ķbrahim ķinasi, Ali Suavi 
and Namēk Kemal was opposed to new alphabetical change because of 
the concern that broke relation with the past (Bozkurt, Bozkurt, 2009, p. 
118).  New alphabet discussions that had proceed since Tanzimat 
period, was indisputable fact that it provided a stout basis for 
introduction the new alphabet in Republic period.  

 New alphabet issue has been one of the most important 
discussions in republicôs first years. The origin of this discussion went 
back to the Tanzimat period as shown. According to opinion of person 
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who want a new alphabet instead of Arabic alphabet, Arabic alphabet is 
inadequate for Turkish language and is the reason of illiteracy in the 
country (Ozt¿rk, 2008, p. 165). After this discussion in country with the 
result of Mustafa Kemalôs orders new alphabet was recognized in 1 
November 1928 officially. After new alphabet Mustafa Kemal introduced 
this new letters to nation touring all over the country.  

Opening of Millet Mekteps and Public Education 

 Minister of Education Mustafa Necati addressed teachers in IV. 
Teachers Congress in 28 August 1928. He said that: ñTeachers, who 
donôt walk along with this movement, even arenôt pioneer of this 
movement, are inactive, and it is said that they donôt perform their 
national and professional duty. The mission is calling you. No matter 
when, be wherever you are, you will read everyone you encounter. 
When you go home you should teach this letters to your children, your 
whole family, and your friend. (Ozt¿rk, 2008, p. 168-169). 

 In 24 November 1928 Millet Mekteps was opened to teach 
people how to read and write after the adoption of Latin alphabet 
(Official Newspaper, 1928). In this Millet Mekteps, many necessary daily 
information were taught to people in addition to read and write. 
Accordingly with the 2. article of Millet Mekteps regulation, two types of 
classrooms were opened A and B. In A class, reading and writing with 
new alphabet were thought illiterate citizens, period of education was 
four months. In the B class, reading and writing with new letters were 
tought to people who could write and read with Arabic alphabet, 
education period was two months. Then type B class was transformed 
into a top-class after type A classroom ( Kayēran, Metintaĸ, 2009, p. 
201). 

 Between the years of 1928-1929, 44.119 class in A type and 
9.901 class in B type and totally 54.020 classrooms were opened all 
over the country. 1.254.176 men and 702.870 women had education in 
A class. 244.413 men and 104.007 women had education in B class. 
703.907 men and 297.759 women totally 1.001.666 people were 
graduated from A class. 179.183 men and 66.300 women totally 
245.483 people were graduated from B class ( Y¿ceer, 2009, p. 201). 

The Opening of Millet Mekteps in Edirne and Millet Mekteps in 
Local Press 

 In accordance with the instruction dated 24.11.1928, preparatory 
works about opening of Millet Mekteps in 01.01.1929 were carried 
immediately by the institution such as governorship of Edirne, national 
education directorate, T¿rk Ocaĵē, teacherôs union.  
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Millet Mekteps were appeared In Edirne National Press that 
started its publication life in 1926:  

ñWe started a fight with great guidance of great commander to 
save the country from the ignorance and to devastate the eternal 
enemy. The opening preparations of ñMillet Mekteps whose head 
teacher was the great commander, were started with help of 
Governorship and National Education Directorate.So far the education 
had been continued under the name of public classrooms with 
inadequate trainingtime and staff, this institution would be converted into 
Millet Mekteps from 1 November with the prosperity of recent reforms. 
The Commission is working fervourly to ensure the greatest coverage 
and success. In this context; a reporter who visited to honorable 
Governorship and Director of National Education,learned thatMillet 
Mekteps will be openedwith special administration and support of people 
who knows the value of education in the center and in the village the 
villagers will pay teachers' salaries and by this means Millet Mekteps will 
be open. In the previous day Merchants and artisans of our city 
assembled under the presidency of dear Governorship have committed 
to donate up to 3000 lira. 26 classrooms for men and 6 classroom for 
women will be opened in our city. According to speech of Education 
Director if we have enough Money in the future we will be able to send 
mobile teachers to villageò (Edirne Milli Gazatesi, 1928). 

 ñIt was decided toidentify illiterate people and degree of 
knowledge about new alphabet with the exam for Millet Mekteps in 
Ķstanbulò (Edirne Milli Gazatesi, 1928). 

ñMillet mekteps was opened with a magnificent ceremony in 
Tuesday, 1 November 1929. Whiledear Governorship Emin was 
addressing to citizens crowd in the building of T¿rk Ocaĵē in city center, 
the authorities opened Millet Mekteps different district of city, municipal 
bands and instrumentalists were played national anthems. Dr. Bahattin 
in Lalapasa Mektep, Prosecutor Ķsmail Hakkē in Fevzipasa Mektep, 
Chief Clerk Recai in Cumhuriyet Mektep, Mayor Mithat and Yeniimaret 
Provincial Health Director in Karaagac, Provincial Treasurer in Jewish 
Mektep, Schoolmaster in Art Mektep, Girls Mektep schoolmaster in 
Gazipasa Mektep, Boys Mektep schoolmaster in Ķstikl©l Mektep, 
Gendarme Commander in Namēk Kemal Mektep, Provincial Council 
Memeber H¿samettin in Ķsmet Pasha Mektep, Alderman H¿seyin in 
Plevne Mektep, Ķbrahim in Party Building made  formal ceremony. 
Director of National Education Mr. Salim, Observatory Director Captain 
Mr. Ķbrahim, the Chairmen of T¿rk Ocaĵē Mr. Zekeriya were attended the 
ceremony in the building ofT¿rk Ocaĵē. After the addressing of Dear 
Governor, Our precious teacher lady L¿tfiye gave first lecture after 
greeting. Right now, 37 classroom in city center and 250 classroom 



10
th
 International Balkan Education and Science Congress on the topic of ñEducatēon and 

globalēzatēonò 

 

22 

 

serves in all over the city. It is seen with admiration thatour nation show 
an overestimated demand to this work that beam light and wisdom to all 
country as in every good work. These days almost everywhere, every 
home reading and writing are the biggest issues in a day. It is certainly 
the greatest happiness to see that evenour old grandmother with 
notebooks in their hands are the road that started by the Grand 
directory, in serious spirit and with a deep relevance. (Edirne Milli 
Gazatesi, 1928). 

Due to the opening of Millet Mekteps in Edirne, Telegraphs of 
Edirne Cumhuriyet Halk Party Chairman Dear Dr. Bahattin to President 
of the Republic Gazi Mustafa Kemal and Prime Minister Ķsmet Ķnºn¿ and 
the replies of these telegraphs have taken place in Edirne Milli Gazetesi: 

ñTo President of the Republic Gazi Mustafa Kemal: Today, in this 
time your directions about rise on science road of our national, Millet 
mekteps was inaugurated in 15:00  with support of all province people 
and our party memberò(Edirne Milli Gazatesi, 1928). 

Answer to our telegraph sending to President of the Republic 
and Minister by our party about the formal opening of Millet mekteps: 

 ñTo Edirne CHF President Dear Dr. Bahattin:The interest shown 
and demand of people against royal Millet Mekteps has increased our 
hope in this great struggle. I wish success to all of you. President of the 
Republic Gazi Mustafa Kemal. 

ñTo Edirne CHF President Dear Dr. Bahattin: thank you for 
opening of Nation Mekteps that will remove the people from tyranny to 
light and I wish success to  preciousteachers and  students. The 
Minister Ķsmetò (Edirne Milli Gazatesi, 1928). 

The other news in Edirne Milli Gazete related with Millet Mekteps 

ñWe reported the official opening of Millet mekteps in province in 
our last copy.As we learned,  this classrooms were remain incapable in 
the face of great demand of our people, yesterday a meeting was 
organized in T¿rk Ocaĵē under the  presidency of National Education 
Director with the participation of inspectors and teachers, in this meeting 
the  expanding of the organization was decided. Firstly, the number of 
classrooms will be increased from 37 to 67 in city centerò (Edirne Milli 
Gazatesi, 1929). 

ñThe people who want to take an exam in new alphabet, were 
examined since last Mondayò (Edirne Milli Gazatesi, 1929). 
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ñAccording to information that we gained, Millet mekteps 
continue the education with great success in the village as our cityò 
(Edirne Milli Gazatesi, 1929). 

ñThe National Education Director Dear Mr. Salim welcomed 
politely one of our reporters, he said that: there were 157 class and 
18000 students, these students studied hard,500 peopleachieved 
success in last weekôs exam, and with a great care people continued 
their education in township as the city center.The diploma of people that 
passed the exam will be prepared from next week. Due to the lack of 
classrooms in Uzunkºpr¿ more 7 classroom were opened. I can say 
with a great pleasure that The desire and demand increasing every day 
against Millet mekteps are  most important evidence to get rid of 
ignorance of our peopleò(Edirne Milli Gazatesi, 1929). 

ñMillet mekteps in our L¿leburgaz Township continues education 
with a full activity. There are 2838 women, 2697 man students in 97 
classroom. Exams have completed successfully, 120 women, 274 man 
in center; 265 women, 673 man in villages received diplomas. National 
Education Director Dear Mr. Mehmet Salih has applaudable studies in 
education of countryò (Edirne Milli Gazatesi, 1929). 

ñMillet mekteps which was caused by the last great revolution of 
letters that enlightened on Turkish land, destroyed ignorance, the source 
of all kinds of evil, started with a great activity in Turkey and hundreds of 
thousands of people made literate. Great Ghazi who inventor of this very 
large and very essential job, taught as head teacher in the forefront at 
the same time. This prosperous movement gave great result at the first 
move andnowadays the rest days that started with summer holiday, 
reached the end. Now Millet mekteps will re-opened with ceremony and 
will be active in our country next Fridayò (Edirne Milli Gazatesi, 1929). 

Official announcements related with Millet Mekteps as well as the 
news related with them was taking place to reach a large mass of 
people in Edirne Milli Gazete. For Example in the issue of press dated 
19 April 1929, under the title of ñPublic Noticeò was given the following 
information; 

ñ1 ï The First half of Millet Classroom ends in April 

 2 ï The exam of first enrolled to this classroom will be done from 
1.5.1929 

3 - Those who continued the course in all the time and fail in 
these exams, will continue to a second term  and those who didnôt 
continued the course and fail in these exam will be investigated and will 
be penalized because the error caused by them  
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4 ïThe workers in official institutions who failed these 
examination will be discharged 

5 ï Those who pass the exam will be employed in formal and 
informal references 

6 ï The student who pass the exam with great success will be 
announced with their names and photographs in newspaper and will be 
awardedò (Edirne Milli Gazatesi, 1929). 

ñThere is no doubt inAlphabet Revolution that is one of the 
biggest and perhaps the greatest works of Ghazi. We finished the first 
half of this significant movement which will increase our intelligence and 
power, giveknowledge to all public. Millet Mekteps were opened in the 
face of authorities in various places of our city last Friday. To give due 
importance this significant work, to warn and to promote each other is a 
national duty. It is essential to run towards the unquenchable light and 
compete with each other in this subject until remain any illiterate a 
person in all countryò(Edirne Milli Gazatesi, 1929).  

In Edirne Postasē newspaper that started broadcasting in 1924, 
News related with Millet Mekteps are as follows: 

ñTheMillet mekteps regulations was received. Organization will 
begin, everyone until age 40 must learn to read-writingò (Edirne Postasē, 
1928). 

ñMillet mekteps regulation has been sent to province. The 
commission from state office directors under Governor accordingly 
regulation started to work and made important decisions in the first 
meeting last Wednesdayò (Edirne Postasē, 1928). 

ñImplementation of Millet mekteps regulation adopted by council 
of ministers will be start in the first day of first month of New Year and 
for this purposepreparations for Millet Mekteps that will be opened in 
every corner of country are already started. There is no doubt that  Millet 
Mekteps regulation will annihilate  the ignorance prevailing in the 
country for many years duo to difficulty in learning of Arab letters, and 
Millet mekteps illumine to the Turkish people by teaching everyone from 
age 8 to age 40  the new Turkish letters which are  easy in reading and 
writing. Ignorance, toxic centipede, cannot live among Turkish nation in 
Turkish land anymoreò (Edirne Postasē, 1928). 

ñThe Exams of students who learned reading-writing was made 
last Monday due to completion of the two-month period of Millet 
mekteps. Many students participated this exams and most of them were 
successfulò (Edirne Postasē, 1929). 
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ñMillet mekteps started the second school year last Friday, great 
a ceremony was organized in our city for his reason and student 
registration was received. It is admirable thatthe interest of our people 
who realized thatilliteracy was a great disaster and remain ignorancedue 
to  difficulty of learning of old alphabet to Millet Mekteps which was 
opened to teach our easy new lettersò (Edirne Postasē, 1929 S.320). 

ñThe number of students attending Millet Mekteps is rising. Since 
first days of this month 140 Millet Mekteps have been openedwithin our 
province and 1685 women 4180 man totally 5865 person have started to 
Mekteps. It is seemed with pleasured that this number has been rising 
day by dayò (Edirne Postasē, 1929). 

ñMillet mekteps will be open on 1 November. The opening of new 
13 Millet Mekteps in various places of Edirne was agreed by the 
National Education Director. Education will begin on 1 November, 
enrollments of womenôs and menôs who have compulsory in attendance 
to school is maintained in case of application to administration in 
neighborhoodò (Edirne Postasē, 1930). 

ñMillet mekteps have started training on 1 November in every 
corner of country to learn reading and writing with new Turkish letters. 
18 Millet Classroom are open in Mekteps in various districts of our cityò 
(Edirne Postasē, 1930). 

As a result; during this study it is found that, literacy rate 
remained low in country due to difficulty of Arabic alphabet that was 
used for many years in reading and writing. Literacy rate in the country 
showed increase with the result of being easy to read and write in new 
Turkish alphabet that was admitted officially in 1928 and the study of 
Millet Mekteps which were opened to teach of this letters. The interest 
and participation of public to these schools were great in Edirne as well 
as all over the country. As can be seen in the example given above, 
local press of that period gave information for researchers to study 
about this issue nowadays besides giving necessary importance about 
Millet mekteps. 
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Instētutēon of education ēn edirne durēng the ottoman period 

 
Abstract 
 

Education is giving the knowledqe and skills to inviduals 
sistematically, which are necessary in human life, though schools, 
courses and universities. While Societies, giving importance to 
education for ancient times, were dominating on the other communities, 
the societies, giving unsufficient importance to education, disappeared 
in the darkness of backwardness. Thracians, Romans, Greeks, 
Bulgarians and Turks settled in Edirne, its foundation dated back to 
3000 BC, during throught history and so Edirne has been an important 
city. 
 After Edirne had been conquared by the Ottoman in 1362, a lot 
of educational instituons was opened as well as arctitectural mouments 
in Edirne. Edirne became capital of Ottoman during 91 year until 1453, 
the conguest of Ķstanbul. To become of Ottoman Empire one of the 
super power in the world provided educational development as well 
economical, social and cultural to Edirne, which called ñSultans Cityò. 
During the Ottoman period, 49 madrasah and many sēbyan school were 
opened in Edirne. 
 
Key words: Edirne, Education, School, Madrasah, Ottoman. 
 
 

INTRODUCTION 

All of the governments exist to provide welfare for their citizens, 
and the type of administration is only a detail. The best way of providing 
the welfare is to establish a fine education system. Ottoman Empire has 
done its best to provide a well-structured education to its citizens living 
in the areas dominated, without any distinction on religion or race. The 
origins of Turkish education in Edirne go back to the fourth century when 
the Turkish raids have begun. The settlement and dissemination of 
Turkish education in Edirne actually started with the Ottoman rule. After 
dominating the region, Ottomans have placed large numbers of 
Turkmens into the region. As a result of this, mosques, small mosques, 
schools and madrasahs were built in regions where Turks reside.  
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Infantsô Schools in Edirne during the Ottoman Period  

The first places where education has been conducted during the 
Ottoman period had been the ñinfantsò schools. Infantsô schools were 
built next to a mosque or inside the garden of a mosque and religious 
courses were being taught. This characteristic of infantsô schools was 
not unique for Muslims, but the same system was valid for non-Muslims 
as well. The school for Christians was next to the church and the school 
for Jews was next to the synagogue. These schools in Ottoman period 
can be considered as a continuation of classical Islamôs ñKuttapò 
schools; and these schools were named as Dar¿ôt-ta-lim, Dar¿ôl-huffaz, 
Stone school or just Mektep (Memiĸoĵlu, 2002).  

Infantsô schools are the primary schools of the Ottoman period 
where the children between the ages 5 and 13 were taught literacy, 
some religious information and simple calculations. These schools were 
built for the training of children at primary school and they were 
previously named as ñK¿tt©pò in the Islamic world and as ñInfantsô 
Schoolò in Turkish-Islamic states. Ottomans have also used names such 
as ñDar¿ôt-t©limò, ñMektepò, ñTaĸ Mektepò, ñMahalle Mektebiò, 
ñMekteph©neò ve ñMekteb-i Ķbtid©iyeò. (www.osmanlē.org.tr//osmanlēdaeĵitim).  

Infantsô schools did not have lecture times and breaks as in 
current system. Courses started in the morning and ended mid-
afternoon. The years in infantsô schools were opened with a ceremony 
and ended with another ceremony where all the kids read the whole of 
Korôan. Teachers in these schools were called as ñMuallimò, and their 
assistants were called ñKalfaò or ñHalifeò. Also there were janitors named 
as ñBevvabò and employees called ñMubassirò with the duty of taking the 
students from their home, bringing them to the school and arranging the 
relations of students within the school  (www.kenthaber.com/IDetay.aspx?ID=414). 

In the beginning, the teachers and their assistants were selected 
among the most trustworthy and wise residents of the neighborhood. 
They had to be graduates of madrasahs.  Fatih the Conqueror has 
included different courses for the teachers of infantsô schools in the 
madrasahs he established (Ayasofya and Eyup madrasahs). After him, 
this implementation was removed (Sezai ¥ZTAķ, Sabri Can SANNAV). 
But, the rescripts of 1845 and 1847 have prolonged the Infantsô schools 
duration to four years and it was decided that individuals without a 
diploma could not become teachers (Erhan VATANSEVER, Sabri Can 
SANNAV, 2007). The required material resources for the establishment 
and operation of Ottoman educational institutions were met from 
charitable foundations (Vakēf). Even though the infantsô schools during 
the Ottoman era have spread to the villages, the resources about the 
infantsô schools in Edirne are very limited. 

http://www.osmanlı.org.tr/osmanlıdaeğitim
http://www.kenthaber.com/IDetay.aspx?ID=414
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Until Tanzimat era, there was no specific course program in 
schools at Edirne, just like other schools in the Ottoman state, and the 
basic aim of the training provided was to make the student to read 
Qurôan accurately, to memorize some verses which are necessary for 
him to conduct the prayer and to know the basic rules of Islam. But this 
has started to change after the declaration of Tanzimat. New courses 
were added to the curriculum of these schools in this era. The courses 
being taught within this period are as follows: Science of Religion and 
manners, Native language, Science of Nature, Calculation, History and 
Geography, Husn-i Hat and Painting, Music, Gymnastics and household 
specific handcraft (Erhan VATANSEVER, Sabri Can SANNAV, 2007). 

During the reign of Murad the Second, we see that two schools 
were opened in Muradiye and in ¦ ķerefeli, according to the 
accounting records of these mosques (Aziz Nazmi ķAKĶR-TAķ, 2009). 
The foundation records indicate the existence of the schools as listed 
below: Ibrahim Pasha School in 1455, Kasim Bey School in 1465 
(opened at Karanfiloglu Ramp), Hoca Rustem School in 1469 (opened 
at Old Mosque neighborhood) and Voynuk Suca School in 1474-75 
(opened at Kurtu Doĵan neighborhood) (Aziz Nazmi ķAKĶR-TAķ, 
2009, p. 68). But these four schools could not stand until today. 

In addition to the infantsô schools mentioned above, there was 
the Selimiye School, which is mentioned in the work of Dr. Rifat Osman 
Bey, Edirne Evkaf-I Ķslimiye History which can be found in the archives 
of General Directorate for Foundations, as located in the southwest of 
Selimiye Mosque next to Arasta. Also, there was the Bayezid the 
Second Kulliye Infantsô School which was built at the neighborhood of 
Yeni Imaret by Bayezid the Second (Ratip KAZANCIGĶL, Nil¿fer 
G¥K¢E, Ender BĶLAR, 2006, pp. 31-32).  

The famous Ottoman traveler Evliya Chelebi arrived at Edirne in 
1653 and he has written about the things he had seen in his famous 
work Seyahatname. Evliya Chelebi names the schools in Edirne as 
Ebcet Han School instead of Infantsô Schools and gives out the 
information as follows: 

 ñFirst of all, 14 mosques have infantsô schools. Each year during 
the religious feasts, the infants enrolled in these schools receive clothes, 
bags and pocket money from the foundation. But, Murad Han School, 
¢elebi Mehmed Han  School and Selim Han School are more well-kept 
than the rest (Evliya ¢elebi Seyahatnamesi, 2012, pp. 581-582).ò 

Madrasahs in Edirne during the Ottoman Period 

 The dictionary meaning of madrasahs stands for the name given 
to a place that stems from the word ders (dirase) ñto read, understand, 
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to learn a text, and to repeat it for memorizingò. (Nebi BOZKURT, p. 
323). There is no precise information about the date of first madrasahs 
in the Islamic world, but it is assumed that it was during the Abbasids. 
Madrasahs have started to develop during the Seljuks in 13th and 14th 
centuries and reached to their peak with the conquest of Istanbul in 
1453 by the Ottomans. The first madrasahs during the Ottoman period 
is the madrasahs established by Orhan Gazi in Iznik, with the name 
Iznik Orhaniyesi (Mehmet ĶPķĶRLĶ, p. 327). The conquest of Edirne by 
Ottomans in 1361 has been a turning point for the history of madrasahs. 
First madrasahs in Edirne is the D©ruôl-Hadis Madrasah which was built 
by Murat the Second (Ratip KAZANCIGĶL et.al. 2006, p. 33). Some 
sources claim that the first madrasahs in Edirne was built in 1425 by 
Oru Pasha who was a vizier of Murad the Second with the name Oru 
Pasha Madrasah; the location of this madrasahs is not known, and there 
is no foundation for it (Aziz Nazmi ķAKĶR-TAķ, 2009, p. 79). 

Some of the prominent madrasahs established in Edirne during the 
Ottoman period are; 

1 ï Ahi ¢elebi Medresesi  
2 ï Anbar Kadē Medresesi  

 3 ï Saraciye Medresesi 
 4 ï ķah Melek Medresesi  

5 ï K¿¿k L©leli Medresesi  
 6 ï Beylerbeyi Medresesi 
 7 ï Ķbrahim Paĸa Medresesi 
 8 ï Hacē Alam¿ddin Medresesi 
 9 ï H¿s©m¿ddin Medresesi ñEkmeki Kºyl¿ Medresesiò 
 10 ï Yakut Paĸa Medresesi 
 11 ï ¢uhacē Hacē Medresesi 
 12 ï Eminiye (Sarēcapaĸa) Medresesi 
 13 ï Eski Cami Medresesi 
 14 ï Halebi Medresesi 
 15 ï Kadē Mahmut Medresesi 
 16 ï ¦ ķerefeli Medresesi 
 17 ï ķeyhi ¢elebi Medresesi 
 18 ï Taĸlēk Medresesi 
 19 ï Ali Paĸa Medresesi 
 20 ï Bevvap Sinan Medresesi 
 21 ï ¢akērcēbaĸē Hasan Paĸa Medresesi 
 22 ï Fahreddin Acemi Medresesi 
 23 ï G¿liek Hatun Medresesi 
 24 ï Hacē Kemaleddin Medresesi 
 25 ï ķeyh ķ¿ca Medresesi (Ratip KAZANCIGĶL vd, 2006, s. 39-
51) 
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Modern Educational Institutions Established in Edirne 
during the Ottoman Period  

When the Ottoman state has started to lose its strength and 
efficiency, a series of reforms were done since the middle of 18th century 
to prevent this and a new European style education system was 
implemented, military schools were the first. Several new schools were 
opened throughout the country. The military schools opened in Edirne 
during this period are as follows; 

1 ï Mekteb-i Ķptid©i-i Askeri 
 2 ï Edirne R¿ĸdiye-i Asker´ôsi  
 3 ï Mekteb-i Ķd©di-i Askeri  
 4 ï S¿vari K¿¿k Zabit Okulu (Ratip KAZANCIGĶL vd, 2006, s. 
85-92) 

When the new Western style education system started in the 
Ottoman state since the middle of 18th century, modern civilian schools 
were also opened beside the military schools. The most important 
example of these schools is the craft schools such as Zeytinburnu 
Industrial School in 1848 (Yaĸar SEMĶZ, Recai KUķ, 2011, p. 277), 
which aimed to train the technical staff required for the factories in the 
country. Edirne Craft School was opened on January 12, 1879 under the 
name Melce-i Eytam, which means Orphanage (Ratip KAZANCIGĶL 
et.al., 2006, p.94). 

On April 26, 1870 Dar¿lm¿allimat was opened in Istanbul in 
order to train teachers for Girlsô Industrial School (Cemil ¥ZT¦RK, p. 
550). The first Dar¿lm¿allimat school in Edirne was opened in 1883 
around the ¦ ķerefeli Mosque (Ratip KAZANCIGĶL et.al., 2006, p. 96). 
The primary schools for boys in Edirne according to 1891/92 Edirne 
Province Yearbook are as follows: 

 1 ï Selimiye Mektebi 
 2 ï Kiriĸhane Taĸ Mektep 
 3 ï Ayĸe Hatun Mektebi 
 4 ï Taĸlēk Mektebi 
 5 ï Muradiye Mektebi 
 6 ï Karabulut Mektebi 
 7 ï ¦ ķerefeli Mektebi 
 8 ï Kayalē Mektebi 
 9 ï Yēldērēm Mektebi 
 10 ï Yeni Ķmaret Mektebi 
 11 ï Kadriye Mektebi (Ratip KAZANCIGĶL vd, 2006, s. 111) 
 The primary schools for girls in Edirne according to 1891/92 
Edirne Province Yearbook are as follows: 
 1 ï ¢ilekli Mektebi 
 2 ï Yeĸilce Mektebi 
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 3 ï Hacē Yahya Mektebi 
 4 ï Tahmis Mektebi 
 5 ï Kuĸu Doĵan Mektebi 
 6 ï ķekerci Mektebi 
 7 ï G¿zelce Baba Mektebi 
 8 ï Yēldērēm Mektebi 
 9 ï Hamidiye Ķptidaiye Mekteb-i Hususi (Ratip KAZANCIGĶL vd, 
2006, s. 112) 
 The first civilian secondary school in Edirne was opened in 1878 
and the first civilian high school was opened in 1886 (Ratip 
KAZANCIGĶL et.al., 2006, pp. 113-120). 

 During the Ottoman period, there were schools that belonged to 
non-Muslims in Edirne as well. These schools were also separated as 
boysô and girlsô schools just like the Muslim schools. There were 16 
schools in Edirne within this period that belonged to Greeks and they 
were in neighborhoods of Hristos, At Pazarē, Yēldērēm, Yeni Ķmaret, Kēyēk 
and Kiriĸhane (Ratip KAZANCIGĶL et.al., 2006, pp. 131-134). 

 There were 6 schools in Edirne during the Ottoman period that 
belonged to Armenians and they were in neighborhoods of Kaleii, 
S¿p¿rgeciler and Istasyon (Ratip KAZANCIGĶL et.al., 2006, pp.135-
136). 

 There were 7 schools in Edirne during the Ottoman period that 
belonged to Jews (Ratip KAZANCIGĶL et.al., 2006, pp. 137-138). 

 There were 13 Orthodox Bulgarian Schools and 2 Catholic 
Bulgarian Schools in Edirne during the Ottoman period and they were in 
the neighborhoods of Kaleii, Kēyēk, Kiriĸhane, Yēldērēm and Sērēk 
Meydanē (Ratip KAZANCIGĶL et.al., 2006, pp. 139-141). 

 In conclusion, Edirne was the capital of the Ottoman Empire 
almost for 92 years. Edirne had been historically important due to its 
geopolitical position and many different tribes were settled within the 
city. Edirne had been culturally enriched because of the reasons 
mentioned above. This enrichment of Edirne has naturally reflected on 
education and the educational institutions within Edirne as well. As our 
study indicates, Edirne is a very rich city in terms of educational 
institutions it harbors. Edirne is a very rare city in terms of the number 
and diversity of educational institutions it had throughout the history. 
Edirne has also been a city that shows the whole world how people from 
different religions and nations can live together with harmony. 
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Zerrin Balka* 
 

The ēmportance hagēa sophēa madrasah attaches  and ēts  
contrēbutēons to educatēon 

 
Abstract  
 
        That the communities and states can be strong and lasting  is 
closely related to the education and training which they could  provide 
for the next generations. Madrasahs , as educational and training 
institutions, reflect a brilliant time in the first period of the Ottoman 
Empire.           
In this context, the first thing coming to mind is Hagia Sophia , the urban 
image of Istanbul , has gained the feature of being a religious center 
besides being a madrasah with the Ottoman Empire. This enormous 
temple is fairly identified with Istanbul and an important institution which 
has witnessed almost every period of its rich and deep-rooted history. 
Having the highest status following the Sahnē-ē Seman Madrasahs, this 
institution has left its mark in the history as an educational institution that 
reached the climax at a period corresponding to the classical period of 
the Ottoman Empire. In this study, it is scrutinized by explaining the 
history of Hagia Sophia, the mission it had with the conquests, its 
contributions to the Ottoman Empire as an educational institution, its 
curricula, mudarris (professors) and scholars. 
 
Key words:Madrasah, Education, Ottoman, Mudarris, Hagia Sophia, , 
Conquest, Istanbul 
 

 

INTRODUCTION 

Even though Constantinus I was an emperor grown with the belief of a 
polytheistic Pagan, he  made Christianity as the official religion of the 
Empire removing as a banned religion between the years  324-337 after 
moving the capital of the country. After Christianity had become the 
official religion, churches began to be built in every part of the Empire ( 
Berger, A. 2000). 

       The first construction of Hagia Sophia was completed by 
Constantinus II, the son of Constantinus I, and opened on 15 February, 
360 (Eyice, S. 1999). 
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       Hagia Sophia collapsed by Arians on 20 June, 404 during the 
period of Arcadius had stayed in the same situation till the Emperor 
Theodosius II started ruling. Emperor Theodosius II employed the 
architect Ruffino to build the church with five-nave (courtyard) and this 
second Hagia Sophia continued its existence from 415 to 532 as the 
largest church of the city (Berger, A. 2000). 

       Monophysites who were not satisfied with the management of the 
Empire during the period of Justinian I started the rebellion known asóthe 
Nike Revoltô in the history uniting with the Blues (aristocrats) and Greens 
(merchants-artisans) in the hippodrome on 13-14 January,532. Rebels 
during this uprising set fire to the Hagia Sophia and St. Irene, Empire 
Palace and Governor Palace (Mantran, R. 2002). 

       Emperor Justinian employed two important architects of that period 
Isidoras from Miletus(Milet) and Anthemius from Tralles (Aydēn) to build 
the current Hagia Sophia. As historian Procopius quoted, the 
construction which started on 23 February,532 was completed in a short 
time (5 years) and it was opened as a church on 27 December, 537 
(ayasofyamuzesi.gov.tr). 

 Muslimsô conquest desire for Istanbul started at very early dates. 
The  conquest movement starting with Abu Ayyub al-Ansari who was the 
host of Muhammad in 52 as Hijri calendar, 672 as Gregorian calendar 
ended with the final move done by Sultan Mehmet II against the 
Byzantine at the tenth time and Istanbul opened its gates to Muslim 
Turkish Army, Ottoman soldiers  (¥zt¿rk, S., Akg¿nd¿z, A., Bas, Y. 
2005). 

Ottoman Turks had a rule that was applied as a tradition for centuries. 
According to this rule, when a country or castle were conquered, army 
went into  and take the flag to the towers, sounds of prayer calls were 
heard on the walls of the castle additionally the largest church of the city 
was immediately converted to a mosque and finally the first Friday 
prayer was performed there. Sultan Mehmet II turned towards Hagia 
Sophia with the aim of converting it to a mosque as soon as possible as 
the requirement of this historic and national tradition ( Kandemir, Ķ. 
2005). 

 

A. HISTORY OF HAGIA SOPHIA 

       Science education began in Zeyrek and Hagia Sophia just after 
Sultan Mehmet II got the Hagia Sophia. In short, educational activities 
started and developed on Tuesday, 29 May,1453 in which Istanbul was 
conquered and following this conquer, eight churches were converted to 
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mosques (Kayadibi, F. 2003).   After Hagia Sophia had been converted 
to a mosque by Sultan Mehmet II, he made madrasah including the 
rooms there  (Aky¿z, Y. 2004). 

First Hagia Sophia Madrasah thereupon started education and Mulla 
Husrev was appointed as the first professor. Ali Kuĸu who was the 
father of Ottoman arithmeticians was commissioned to give lessons 
here by Sultan Mehmet II. The one-storey madrasah founded by Sultan 
Mehmet II at the backside of the mosque just near the mosque wall in 
1466 was the only Ottoman madrasah which had the highest scientific 
degree in the city till the opening of Semanne Madrasahs in 1471 
(Baltacē, C. 1975). 

       Mulla Husrevôs students (Danishmends) took him from his house, 
made him ride on the horse, walking around him, they took him to the 
madrasah and again took him to his house in the same way. According 
to the rumour, Sultan Mehmet II monitored the students graduating from 
his madrasahs. He intentionally kept a notebook in which he noted their 
names, their situations, tasks they had received. Sometimes he would 
also preside over the examination committees (Kayadibi, F. 2003). 

The second Hagia Sophia Madrasah consists of two parts around 
separate courtyards as a large one including fifteen cells and a small 
one including seven cells.A wooden storey was added on the Hagia 
Sophia Madrasah in the following period (e-tarih.org). 

       The properties remained from Byzantine Period as booty and the 
incomes of newly built covered bazaar and marketplaces were 
connected to the Sultani Foundation by Mehmet the Conqueror. 
Additionaly, two architects who got their salaries from the foundation  
were permanently commissioned to provide the maintenance and repair 
of the building ( Baltacē, C. 1975). 

       When the first Hagia Sophia Madrasah was collapsed is not known. 
The madrasah building is not seen in the engravings drawn in 17th 
century. Fossati built a new madrasah during the Fossati Restoration 
built by Abdulmecid instead of Fatih Madrasah. The newly built Hagia 
Sophia Madrasah consisted of two parts as a big one and a small one 
around two courtyards. Hagia Sophia Madrasah was the biggest 
educational institution of Istanbul with its 198 students in 1869 (Y¿cel, 
E. 1990). 
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B. THE CONTRIBUTION OF HAGIA SOPHIA TO EDUCATION 

 

B.1 Functioning and Process of Education 

       The hierarchy of madrasahs within the border of the Ottoman 
Empire was rearranged with Sahn-i Seman founded by Mehmed the 
Conqueror. Isolation Madrasahs where óHasiye-i Tecridô book taught 
related to Kalam area were present at the lowest level. In the second 
place, óMiftah Madrasahsô where the book (commentary) named 
óMiftahôrelated to rhetoric taught were present. In the third place, óForty 
Madrasahsô, in the fourth place óExternal Fifty Madrasahsô and just 
above it óInternal Fifty Madrasahsô took place ( Unan, F. 1999). 

       Hagia Sophia Madrasah was in the highest position among the 
madrasahs until 16th century. Teachers (Professors) paid 60 akce 
(small silver coin) were working in this madrasah. They were called as 
óóSixty Madrasahôô (tr.wikipedia.org). 

     Students in madrasahs were classified academically according to 
their grades as in Todayôs higher educational institutions and it was 
known that there was also a hierarchy between all the lecturers giving 
classes at these grades. Terms like talebe-i ulum (suhte-softa), 
Danismend, Mulazēm were used for the ratings among the students 
while terms like Muid, Muderris, Dersiam were used for the lecturers in 
madrasahs (Parmaksēzoĵlu, Ķ. 1976). 

It has been understood that students in Ottoman Madrasahs entered 
into the madrasahs either graduating from primary school (Sēbyan 
Mektebi) or having a private education at that level. It was quite possible 
that a student who learns to read and write could get a diploma 
attending the classes of a Muderris (professor/teacher) in Haĸiye-i 
Tecrid madrasahs and then getting diplomas respectively Miftah, 
Forty,Fifty Madrasahs to study at a Madrasah of a degree of Sahn 
(Baltacē, C. 1975). 

B.2 Courses Taught and Training Methods 

       In the Classical Period Ottoman Sixty Madrasahs; 

Fiqh (Islamic Law): Hidaye, ķerh-i Feraiz as a textbook  

Hadith: Buhari as a text book  

Kalam: ķerh-i Mevakēf as a text book 

Commentary: Keĸĸaf as a textbook 
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Fiqh Procedure: Telvih as a textbook were taught (Baltacē, C. 1975). 

       Lessons in the lower degreed madrasahs were taught shortly ( as a 
summary) however, they were taught elaborately (in detail) at the higher 
degreed madrasahs (Uzunarĸēlē, Ķ.H. 1988). 

       Religious Sciences were the most important topics in the Ottoman 
Madrasahs until the conquer of Istanbul. It is known that positive 
thoughts, the most distinguished scientists Mehmet the conqueror 
brought, philosophical ideas were respected during his reign (¦nver, S. 
1946). 

The teaching method applied in madrasahs was the deductive method. 
The application of this deductive method was held in five stages as 
memorization, repetition, comprehension, negotiation and notebook 
(registry). 

Memorization and Repetition: In this method, first Koran had to be 
learnt by heart and hadith had to be learnt as much as possible. Since 
students kept notes in the other lessons except Koran lessons, Koran 
had to be memorized ( Atuf, N. 1931, Taĸdemirci, E. 1989, Makdisi, G. 
2004) . Especially Repetition Method was used in Koran classes in order 
to make the memorization method healthier. Repetition method had a 
great importantce in the Madrasah education system. Asisstants called 
as Muid worked with the teachers/professors in Madrasah to repeat and 
complete the classes (Makdisi, G. 2004). 

Comprehension: Memorization method in which comments made and 
which was not  an education method used in only one way was 
supported with Comprehension method. Thus, there was a 
discrimination between the students who repeated a text and were 
contented with copying that text and at the same time comprehended 
that text. The concept was used to support Memorization and Repetition 
Methods (Makdisi, G. 2004). 

Negotiation: Negotiation Method was carried out through questions and 
answers in madrasahs. As the teacher/professor asked questions and 
waited for the answers, students could also ask questions to the 
teacher/professor in a specific order.The deductive principle was used in 
Negotiation Method, questions asked and answers had been verified 
with the reference to the authority (Mescid, 1997). 

Keeping a Notebook: In this method, what the teacher/professor told or 
their books were recorded verbatim. Writing or keeping a notebook was 
also an important method as much as  memorization method in 
Madrasah  education.  Additionally, it was important to write the things 
memorized down on the paper. This method was gradually left  due to 
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the fact that the number of the books taught in madrasahs increased 
and became popular(widespread) between students (Taĸdemirci, 
E.1989, Makdisi, G. 2004). 

Furthermore, language used for the education in madrasahs must be 
emphasized as well as the aforementioned education methods. Arabic 
was the educational language used in madrasahs where the  religious 
education was given intensely. However, educational methods and  
teaching were realized by using the official language of the area where 
the madrasah was located. Although the books taught in the classes 
and designed syllabus according to them were Arabic, teaching 
language was Turkish, namely official language (Er, H. 1999, Ķnalcēk, H. 
2003). 

B.3  Professions which the Graduates of Madrasahs Had and Their 
Status in the Society 

Ottoman Empire was ruled according to Sharia Law besides the 
Customary Law.Understanding and practicing  the Shariah required an 
education at a certain level and specialization. People who worked in 
these businesses had to know the Law of Islam well. Religious scholars 
and justice personnel were combined and they were called as óUlemaô. 
Judges, teachers, imams, doctors, mathematicians, astronomers and 
religious scholars were all educated in Madrasahs and were  intellectual 
people who had important status in the society. Shortly, Madrasahs 
provided all kinds of well-educated personnel such as bureaucrats, 
soldiers, doctors and judges ( Adēvar, A.A. 1982). 

After graduates had received their diplomas from madrasahs, they were 
appointed to one of the Haĸiye-i Tecrid Madrasahs  (at the lowest level) 
enrolling in M¿lazemet (continual work) and Kadiôasker (judge of the 
army) books.As mentioned before, a graduate could be promoted to a 
madrasah having Sahn degree with the diplomas from the other 
madrasahs at different degrees. It can be stated that a mudarris is equal 
to Todayôs professor Altay, H. 1983). 

As a conclusion; 

       Hagia Sophia Madrasah became one of the highest level instutitions 
giving education considering its period. Danishmends graduated from 
this madrasah had great respect in the society and they could go up to 
the highest level status of Ulema. The most famous intellectuals, 
philosophers and scientists of the period taught in this madrasah. Hagia 
Sophia Madrasah, maybe the most popular madrasah of the classical 
period, seemed as if it lost its significance after Sahn-ē Seman and 
Suleymaniye Madrasahs, the height of the salaries of 
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teachers/professors (muderris) shows us that it had a very good 
education system.    

       This sultana institution and the classes taught in the other madrasas 
reflected the theocratic structure of the state, and never gave education 
out of the traditions of Ottoman Turks. It had its golden era since 
Mehmet the Conqueror attached importance to positive sciences and 
Philosophy.  

       Lessons taught, substantial number of books considering that 
period, existence of ĸerh (explanation) and haĸiye (annotation) are 
indicative that Ottomans had a very serious madrasah education. 
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Zerrin Balka* 
 

Avēcennaôs contrēbutēons to pedagogy 
 
Abstract  
 
       God created the blessings, beauties in the  world so that people can  
benefit from them  and live a life of luxury . Additionally, he gave the 
intelligence and wisdom  only to the human being in order that they 
make the best use of all these blessings.  One of these is  renowned 
Turkish scientist Avicenna who has a great significance in Turkish 
science. Avicenna formed research methods in the fields of education 
and medicine. Due to his significant studies in medicine,he contributed 
greately to this science. Furthermore, western world, after his death, 
utilized his works as coursebooks at western universities by translating 
them into Latinese for 500 years. At the same time, besides the 
medicine, having suggested an education system based on 
experiments,observations and searching the reasons, he put forth a 
pedagogical principle whose value was realized centuries later and  
rediscovered with the Europian scientists and would never lose its 
importance. In this study, considering the history of education, I tried to 
scrutinize Avicennaôs education conception the works which are in 
science and education fields,his contribution to science ,his love of 
science, his  being the founder of education technology  by revealing the 
significance of using equipment  in education and in the light of  the 
great  historical heritage he left  behind the scientific research he  
contributed effectively to pedagogy. 
 
Key words:Science, Pedagogy, Scientist, History of Education, Principle, 
Methodology 

 
 

INTRODUCTION 

       Avicenna was a scientist who lived in the 11th century having 
especially a reputation as a physician. He was born in Bukhara in 980. 
Having started his active life in Bukhara, Avicenna lived in the different 
parts of the world because of his learning and teaching love and he 
made innovations wherever he lived (Kahya, E.1996). Famous Islamic 
philosopher with the name Ibn-i Sina well-known Abu Hussein Bin 
Abdullah Bin Sina, with the name known as Avicenna in Europe, lived in 
Turkestan and Iran in the 10th century. Avicenna who learnt the secret 
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of the medicine at an early age started to learn fēqh (Islamic law) 
afterwards. His desire towards learning never ended andkept a strong 
bond with science in any case for life (Dodurgalē, A.1995). The reason 
why Avicenna started to have an advanced level education at his early 
ages was both his mother and his father were well-educated and related 
to the educational status of the environment they live in. Their house 
was in the nature of an educational institution where philosophy, 
geometry and Indian mathematics were continuously discussed (Tekin, 
Z.2007). Avicenna who had a very active life was always supported by 
the dignitaries and also he personally worked in the administrative 
positions. It is known that he was interested in the  quite different issues. 
Astronomy, physics and chemistry can be considered in these issues. 
However, he was primarily a physician and specifically an educator 
(Kahya, E. 1996). Therefore, he has a very important place in the 
history of thought, medicine and education. His fame in science crossed 
the Turkish borders and spread throughout the world. It has been known 
that Avicenna affected the West with his various ideas about education 
and for this reason he inspired the educators who started and improved 
the óNew Educationô trend even centuries later (Aky¿z, Y. 2004). 
Avicenna was given the title of the third teacher (muallim-i salis) which 
means ómasterôafter Aristotle and Al-Farabi as a reward for his work and 
outstanding success (Acēduman, A.2002). 

 

A. VIEWS OF AVICENNA ON EDUCATION 

A.1. CHILDRENôS EDUCATION 

       Avicenna who had the third teacher title after Al-Farabi became a 
pinooer of the óNew School Approachôôas well. The innovations of which 
he was the opinion leader inspired many scientists even after centuries 
(pdrdav.bolgcu.com). According to him, education process is a 
process that starts simultaneously with the birth. Principally, he 
emphasized that a newly born child should be named  with a beautiful 
name by his father and underlined the issue of  caring about his  
cleanliness. He defended the need of starting the education of a child 
just after weaning  and stated that a child would have good manner if he 
played with good friends (forumsitesi.net). Avicenna who especially 
drew the attention to the child and childhood stated that children should 
not be given great responsibility at early ages. Additionally, he stated 
that a child should be sent to school by the age of six and trained till the 
age of fourteen at least. Moreover, he warned the families that they 
should not give great responsibilities to the children during the education 
process. According to Avicenna, how a child is responsible for his own 
education, the family is also responsible for it as much as him (Gº, 
B.2004). In addition, a child should not feel himself neither far away from 
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the education nor disciplined to get bored. At this point, teachers should 
not behave in a soft way towards the students allowing them to behave 
in a rude way and also behave in a strict way so that students can not 
ask questions (ķakar, S,2011). 
       According to Avicenna emphasizing the feedback in the process of 
education, childrenôs errors should be corrected, they should be scolded 
if necessary, but beating should be last solution. He thinks that 
mediators and counsellers can help to correct the mistakes of children. If 
parents do not interfere with a childôs bad habits, he can improve an 
angry, sad, coward, lazy, indifferent and complicated personality. The 
most basic methods at every stage of education which he emphasized 
persistently were a process covering from easy to difficult method, 
repetition and sampling methods. According to him, information 
transmitted a child should contain some concepts which will form 
examples providing persistency and the information should be 
reinforced by repetition (Karaosmanoĵlu, Y,1985). Another issue which 
the famous scholar clarified is all children must complete their education 
at an equal degree without considering their class distinction in the 
society. The well-known philosopher Avicenna strongly argued that 
every child should be educated whatever his status was. In this respect, 
he disapproved of bringing up the children of rich and notable families  
by taking private lessons. Moreover, he thinks that a child trained 
separately will be selfish because when he is trained with his friends, he 
will acquire the habit of  respect for the rights of his friends (Ko, 
A.2009). 
       Avicenna who explaines the fundamental objective of education as 
achieving the happiness and making the individual useful for the society 
states that there are three types of educators. A head of a family is the 
educator of the family members, a teacher educate children and 
youngsters, and a president is the educator of the nation. Each one 
should fulfil their mission properly (Aky¿z, Y .2004). 
 

A.2.MORAL EDUCATION 

       Avicenna accepted the moral education as the first stage of 
education and determined three principles as self-denial, avoiding 
pretense, and making bad business related to this issue   (Aky¿z, Y, 
2004). 

       He discussed widely his views about moral philosophy in the 
framework of theology. He identified the essential moral philosophy 
topics which assessed as human behavior in terms of the concept pairs 
such as pleasure-sorrow, choosing-instability, happiness-piracy and 
good-evil (¢aĵērēcē, M.1989). In this regard, he divided philosophical evil 
into three parts as evil of ignorance, evil of grief and methaphysical evil. 
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If a child who completed his education does not carry an evil brought by  
creation of his soul, he becomes useful for himself and the society  and 
has self-discipline at the end of the education process (Korucuk, 
M.2009). 
       According to Avicenna who produced ideas and made efforts for 
adoption of moral behavior and virtue by the human being, people do 
not value virtue and they live in the darkness whereas their purpose of 
coming to this world is to find the truth and the happiness via moral 
elements given by the divine power (Ķslam Ansiklopedisi, 1999). 
Avicenna who explained the moral in a broad frame primarily accepted 
the self-determination of the human. He said that a person is the 
responsible one for his own attitudes and seeing the bad behavior of 
others, he must benefit from the blessings of mind to behave in a better 
way (¢ubuku, Ķ.A. 2009). 
       In the light of these views, Avicenna noted that a childôs moral 
education should start at an early age by making good friends and he 
emphasized that  not only a childôs environment but also his teacher 
must be ethical and honest (Oktay, A.S, 2012). 
 

B.AVICENNAôS CONTRIBUTIONS TO EDUCATION TECHNOLOGY 
AND CURRICULUM 

 
B.1. CONTRIBUTIONS TO EDUCATION TECHNOLOGY 
       Avicenna put forward a very important pedagogical principle before 
Rousseau  introducing that a teacher should know the child and 
recognize his skills, his interests and also his needs and saw the 
individual differences and took all these into consideration. Avicenna is 
the founder of educational technology accepting the use of tools in 
education is completely an important  issue (industrial education). Even 
though similar views were put forward centuries later, western educators 
were accepted as pioneers in this field incorrectly (Aky¿z, Y. 2004). 
 
The famous Turkish philosopher revealed his thoughts on educational 
technology under six headings. 
-Mind Education: to explain a general topic with its reasons giving 
examples 
-Industrial Education: that teacher maintains the education process 
using tools and teaches how to use these tools. 
 -Teaching Suggestions: to use the repetition method in education. 
 -Disciplinary Education: to give advice to the child. 
-Modelling Education: to adopt the words of  teacher ( teacher must be 
trustworthy to do this) 
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 -Warning Education: to teach the possible events the student will 
encounter and the causes and effects of them (Karaosmanoĵlu, Y. 
1985). 
       Another innovation Avicenna made was he stated that  óObservation 
and Experimentô which were two of the  most important elements of the 
óScientific Methodô that could be formulated at the beginning of the 
century were the cornerstone of the ways of getting scientific information 
(¢ilenti, K. 1982). 
 
 
B.2. CURRICULUM 
 
       Avicenna, who lived during the period of Karahanli State which was 
a large Turkish State and accepted Turkish as its own official language 
first, contributed to the education of Karahanli State and directed the 
curriculum of that period (Tekin, Z. 2007). 
       Courses taught in the curriculum in which Avicenna expressed 
ideas and  led were Koran, Sharia, Language, Moral Poetry, Physical 
Education, Art and Vocational Education, Basic Principles of Islam, 
Benefits and Superiority of Science, the Evil of Ignorance, Language 
and Literature. Additionally, Avicenna determined and explained  the 
content of the courses he taught (ko,A.200). According to him, a child 
must first climb the easy steps of the course taught , then  the topic 
should be made more difficult as long as the learning experiences 
improved. That is to say, children must be taught first walking, then 
running, and then playing with the ball and lastly high jumping in the 
physical education courses. Because a child who has learnt to walk and 
run  reaches the level of doing physical movements (Yaltkaya, ķ. 2014). 
 
C. THE CHARACTERISTICS OF A TEACHER ACCORDING TO 
AVICENNA 
      Avicenna ,who explained how important thetrustworthiness of a 
teacher in education, also clarified the characteristics a teacher must 
have. First of all, a teacher should educate himself since he is a model 
for the others with his behaviour. For this reason, he should recognize 
and discipline his own personality. Avicenna thinks that this is possible 
with inner observation. Famous Philosopher  explains the basic 
characteristics of a teacher as follows: 
-Being smart 
-Being solemn, dignified, honourable and having a good personality 
-Loving his colleagues and the students  
-Being religious 
-Loving his job 
-Being heedful in gaining moral attitudes  
-Being expert in child rearing 
-Being clean and tidy in his external appearance 
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-Having a personality that arouses dignity even in the most prominent 
people                    
-Being an individual who behaves like kings and is well-known by people 
-Being known as someone who lives according to the rules of etiquette 
(Dodurgalē, A. 1995). 
 
 
D. THE WORKS OF AVICENNA 
       Famous Turkish Islamic thinker and philosopher Avicenna has 
many works ; El Kanun-i Fiôt-Tēb, Eĸ-ĸif©, Kanun, El-Hid©ye fiôl-
Hikme,El-Ķĸ©r©t veôt-Temb´h©t are some of his most important 
works (Ķsmail, G.K. 1954). 
El Kanun-i Fiôt-Tēb is a huge five-volume medical encyclopedia 
including one million words. He gave sufficient information almost in 
every topic related to medicine in this encyclopedia. For this reason, it 
has dominated the world medical education for centuries. Most of  the 
medical information in the Kanun remains still valid today (Adēvar, A.A. 
1994). 

       Eĸ-ĸif© is the largest and  the most systematic work of Avicenna. It 
is an excellent eighteen-volume work which mentions Logic, Physics, 
Metaphysics, Theology, Economics, Politics and Music  (ķemseddin, A. 
1988). 
 
       Kanun is a healing book to treat the physical and spiritual 
diseases. Kanun was also used like ķifa as a coursebook in the West 
for centuries (Bayraklē, B. 1989). 
 
       El-Hid©ye fiôl-Hikme mentions Metaphysics, natural sciences 
and logic (Bolay, M.N. 1988). 
 
       El-Ķĸ©r©t veôt-Temb´h©t is a work in which father of doctors 
Avicenna made corrections in the philosophical system towards 
the end of his life (Cevizci, A.2000). 
       Consequently: Avicenna, as a principal, attached importance to the 
education, innovations in education. He became both traveller and 
explorer and he did scientific work where he went.Moreover, he both 
learnt and taught and he not only enlightened the past but also today as 
a philosopher. He contributed to the education in a great manner and 
this contribution will continue as long as the value of the treasure he left 
have been understood. 
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Viara Gyurova* 
 

School as social institution and social organization 
 

Abstract 
 
The article presents certain rationale of the reason school could be 
defined as a social institution. Social characteristics and social functions 
of schools are presented, as well as specificity of the school as a social 
organization. Relation to important new legislation is established, 
outlining the guidelines for reform of Bulgarian education. 
 
Key words: school, social institution, social institute, social 
organization, social system, education aims and objectives. 
 
 

 
School as a social institutionand social organization 

 The analysis of the social nature of the school suggests outlining 
the parameters of its social status in society as institution, but also being 
considered a social organization or a social system with its own 
structure, social relationships and hierarchy, roles and status of the 
members of the school communityas a mini society. According to 
Mcnergney and Herbert, ñschool is first and foremost a social institution, 
i.e. an organization with a recognizable structure and a network of 
functions, designated to preserve and continue the social orderò (As per: 
Parvanov, Y., V. Gyurova, E. Rangelova, Y. Prokop, B. Kriviradev, 2013, 
p. 68). However, in most cases the social role of the school is related to 
guaranteeing the right for access to education. 

 
Why is the school a social institution? 

Sandy Vicenʦ summarizes different concepts, according to which 
the social institution is(Vicenʦ, S., 2015): 

- ñsocial structures and social mechanisms of the social order 
and consolidation, which guide the behavior of its members; 

- groups of (people of ï V.G.) social positions, related through 
social relations, which perform a social role; 

- each institution in a society, which works for socialization of a 
group of people in itò. 

Family, education, religion, economic institutions, government 
are listed as examples for ñmain social institutionsò. 
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As per analogy with the latest definition of S. Viceno, school is 
also a social institution, because it works toward socializing of children 
in society, and they are a specific social group.ñHistorically, school 
education has occurred to socialize children and youth as actors 
(agents) of the reproduction of the existing social relations. The 
organization and the education plan of school education are expected to 
reflect the place of children, youth and students of legal age in the social 
system as a whole, and facilitate their easy acceptanceof the dominating 
social values and normative relations (SOAN 3351: 
SchoolasaSocialSystem, 2015). 

Vanya Georgieva defines the institution as ña type of 
organization, which acts as a statutory system with a high degree of 
stability in relation to the behavior and the relations by and between the 
participantsò(Georgieva, V., Sv. Nikolaeva, 2001, p. 17)ñThe institution is 
a formal organization, which is registered and acts on the basis of a 
specific legislationò (the same source).According to this definition, 
school is an institution/formal organization, because each school is 
ñregisteredò in the appropriate orderand functions on the grounds of a 
series of statutory acts for the field of education. 

Rationale for defining the school as a social institution is also 
provided in the definition of H. L. Barners, according to which ñthe social 
institution represents a social structure and mechanisms, through which 
human society organizes, manages and performs various activities, 
necessary to satisfy human needsò (according to: Class BBA-L11-Social 
Institution, 2015). In this case the school is also a social institution, 
because it organizes, manages and completes various activities, 
necessary to satisfy the need of people for education and socialization. 

In Bulgaria, the school is perceived and endorsed through the 
legislation as a social system. According to article 25 of the most recent 
draft of the Ministry of Education and Science (MES) of the Preschool 
and School Education Act: ĂThe school is an institution within the system 
of the preschool and school education, where students are educated, 
trained and socialized, and conditions for completing a school year 
and/or acquiring an education degree are provided...ò (Draft of the 
Preschooland School Education Act, 2013). 

The social context of the education defines it also as Ăa 
socialsystem, designated to take care of education and development of 
children and adults (who are societyôs human resource) and through 
them ï for the prosperity of societyò (Gyurova, V., 2013, p. 28).The end 
of this definition directs toward the social function of the school and the 
expectations society has toward the school. 

 
The social function (functions) of the school 

As each social institution, school performs different functions: 
intellectual, political, economic and social. Some authors prefer to talk 
about ñsocial functionsò. According to A. Laudato, for example, the 
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humane/social functions of the school are manifested in the contribution 
of the school toward human development and social interaction and are 
manifested at several levels (Laudato, A., 2013).: 

- At an individual level ï the school is expected to support 
students in developing their inherent physical, psychic and social 
potential;  

- At an institutional level ï the school is expected to build a 
social system of various human relations, in order to provide a good 
quality of an environment for the students; 

- At municipal and societal level ï the school is expected to 
serve the social needs or functions of the local community, to support 
social integration of varied and numerous clients, part of society, 
facilitate social mobility inside the existing structure of the social class; 
to select and allocate competent people to their respective roles and 
positions, to contribute to the social change and the long-term 
development. 

- At an international level ï the school is expected to prepare 
students for their life in an international harmony, social association 
(cooperation), global human relations and elimination of national, 
regional and gender biases. 

The social function is also expressed as social control, social 
transformation and socialization. According to another classification, 
these are three separate important social functions: (Class BBA-L11-
Social Institution, 2015): 

¶ Social control. It is a fact that the school is not just a place, 
where a given volume of knowledge is received. It also forms studentsô 
personalities according to certain models. Students are expected to 
follow these models in their social life. This is the essence of the 
function ñsocial controlò (the school determines/controls the type of 
society which will be formed and the models for its development). 
 By analyzingthe characteristics of the social environment and 
its educating nature, the American educator and innovator from the first 
half of the 20th century, John Dewey views the school as a specific 
environment, which has to be controlled consciously, because ñwe never 
educate directly, but indirectly, through the means of the environmentò 
(Dewey, J., 1990, p. 57). Schools are ñan example of an environment, 
created with the purpose of influencing the intellectual and moral 
inclinations of their membersò (same source).  
 And because the result of the influence of the school over the 
students is of social significance, over the years society has developed 
different forms of civil supervision over it. According to the National 
Program for Development of School Education and Preschool Training 
and Preparation (2006-2015), in Bulgaria such form of control are school 
boards and school councils, which include representatives of the 
parents, the teachers and the municipality, and which prospectively 
could develop as collective school management bodies. The local 
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education authorities (such as the directorates ñEducationò in 
municipalities) are a traditional form of public and state supervision of 
schools. According to this same program, their authority shall increase. 
(The NationalSchool EducationDevelopment Program...., 2006, p. 33) 

¶ Social transformation. Thisfunction shall be expressed as the 
fact that the school, as a social institution, preserves cultural heritage by 
converting (transforming it) from one generation to the other. This 
transformation function is important, because without it, ñit would be 
difficult to maintain the existence of societyò, i.e. in their daily life, people 
act and behave in such a manner, as they have been taught during their 
process of socialization in school (Class BBA-L11-Social Institution, 
2015). 

¶ Socialization. This function has an important personal role for 
the citizens of a given society. It helps them to integrate in society ï first 
by entering a mini-society, namely the school community. Developing 
certain socially significant skills in the school students, the school helps 
them integrate in the ñlarge-scaleò society. 

Defining the school as a social institution points toward its 
functions and role for the public development. Its review as an 
organization and a system dedicated toward its development and 
functioning as a mini-society in the interest of the students and the 
persons employed therein. 

 
The school as a social organization and a system 

 Essentially, the school is a social organization, because 
(according to: Gehlbach, H., 2009):  

¶ The study and the education are in their nature a social act ï 
the students are studying by interacting with the teacher and with one 
another; 

¶ In most cases, the roles of teachers also have their social 
aspect ï they explain concepts; they take care that students adhere to 
educational tasks; they communicate with parents and with the other 
members of the school community; they create appropriate micro-
climate; 

¶ The planning of the lessons and evaluation the achievements of 
students is also a social act, which also is related to the teachers 
expecting how students would react to their grades. 

As a social organization, the school is a social system, 
specifically designed to provide to the students education, which shall 
help them act in certain situations, to adapt to them and to change them 
(Jensen, G.E.,1954).As every organization, it has its own: 

¶ mission, vision (intentions), aims and tasks; 

¶ history (including traditions) and ownership; 

¶ size; 

¶ structure; 
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¶ technology of the main (education) activity;  

¶ customs, traditions and rules for behavior; 

¶ external and internal environment; 

¶ human resources (personnel) ï director (private schools also 
have an owner), mid-level management (deputy directors, directors of 
methodological associations), contractors (teachers, school counselors, 
students). They all have their own rights, obligations and responsibilities 
as members of the school community. 

¶ Culture ïthe elementslisted hitherto are in fact also 
components of organizational culture;  

¶ Policy (policies) and strategies; 

¶ Feedback forms; 

¶ Efficiency. 
We can summarize that the school is a specific formal (i.e. 

officially organized and regulated by law) organization and system, in 
which the members of the school community exercise specific roles, 
have different status and are subject to specific norms. 

As a mini-society, the school has its main and support staff. 
According to Galin Tsokov, the school organization is ñorganization, 
which is a community of school management, school counselors, 
students and administrative personnel, which are united by common 
aims and exercise their joint activity thanks to the use of certain 
resourcesò (Tsokov. G., 2012). 

Everything related to the educational process is discussed at 
meetings of the school council. The students are organized in grades 
and classes. Each class has its own class master and student council. 
At a school level, a student council also exists, which is a body of school 
self-government. Parents are also part of school life through parent 
committees and school boards.  

In order to function fully, the organization shall be managed ñby 
well-developed rules and norms of behavior and shall be adapted in 
such a manner that it is stableò (Sammons, P. J. Hillman, P. Mortimore. 
1995. , p. 7).  

The social system of the school is open to the external 
environment, the elements of which are interdependent. People within 
the system are oriented toward the aim (of the school), and in turn it is 
oriented toward the roles, which the students will perform in the world of 
adults and the roles of separate members of the student community in 
the school (according to: Sopha, S.,2015). These are social aims. 
According to Sopha, the social aims (intentions) of the school are 
related to: 

¶ Socializing adolescents, by their preparation to exercise 
necessary social roles as old people; 

¶ Providing employment for young people; 

¶ Postponing the time of entering the labor market; 
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¶ Socializing young people toward specific social values, 
traditions and convictions; 

¶ Development of skills needed for living in the society 
(social skills ï V.G.); 

¶ Selection and distribution of young people according to 
the roles needed (as workers ï V.G.) ï from professions 
to common workers. 

The whole organization of this ñmini-societyò is subject to the 
social role and the main purpose of the school ï to not just provide 
knowledge, but also develop the personality of every child, so that it 
grows up as an accomplished member of society. In this social context, 
during the first half of the 20-th century, in his book ñDemocracy and 
educationò, John Dewey defines the following functions of the education 
organizations, including the school (according to: Class BBA-L11-Social 
Institution, 2015): 

¶ Development of the capacities of the person, and for this 
purpose, present options for development of the students in an 
adequate education environment. 

¶ Awareness of the students of the social and national purposes 
ï by utilization of the norms and values of society. 

¶ Social and cultural adaptation of students ï such as ñgeneral 
function of the education institutionò, related to the instilment (planting) 
in students of the social and cultural activities, so that they have 
improved adaptability to the dominating social and cultural environment. 

¶ Development of human behavior and the nature of students 
through forming respect to the social norms, values and objectives. 

¶ Development of creativity in students in the appropriate 
education environment, as well as attributes and skills, which will help 
them improve their earning. 

The completion of the functions, described in detail by J. Dewey, 
may be specified in the aims and tasks of the school. They largely 
determine the effectiveness of the school, interpreted as reaching pre-
set objectives and satisfaction of the participants in the process. 

As a social organization, the efficient school has clear rules and 
distribution of the rules, obligations and responsibilities, but also high 
requirements toward students and teachers. Despite the existing 
hierarchy, teachers receive the support of the management in their 
activity as educators, and the students ï the support of the teachers and 
the school management in their efforts to reach high education results. 
In these schools, student-oriented pedagogy is applied, which in 
practice means that everything which is being done is in the interest of 
developing the students in the best way possible and achieve the best 
results they can. 
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Social oriented aims of the Bulgarian school 
During the years of transition in Bulgaria, extensive effort has 

been exerted to reform the education in the context of European 
tendencies and the European education policies. In this sense, the 
National Program for Developing School Education and Preschool 
Training and Preparation (2006-2015), and the draft of the Preschool 
and School Act (2013) are an attempt to overcome the shortcomings of 
Bulgarian school education, including shortcomings in its social aspects. 
The rationale of the Ministry of Education and Science to the draft of the 
Preschool and School Education Act (2013), a new main aim shall be 
formulated for school education ï ñdeveloping autonomous and initiative 
personalities, respecting others, capable of working jointly, leading key 
competencies, with a mindset for lifelong learning, aware of their 
strengths and weaknesses, and capable of developing them and apply 
for themselves, and to the benefit of the communityò (Rationale to the 
Preschool and School Education Act, 2013, p. 2) 

Reaching this aim also requires a change in the social roles of 
teachers and students. Transitioning from having a monopoly on 
knowledge, the teacher shall assume the role of a mediator between the 
information chaos (diverse information, overwhelming to the students, 
coming from the mass media) and the organized knowledge.(The 
National Program for Development of School Education..., 2006, p..3). 
The students shall assume the role of active participants in the process 
of their own training and education, with the improved opportunities to 
take part in an interactive education process. 

This could be achieved by placing ñclearly and categorically the 
focus of development of the personality of the child and the student, with 
its autonomy and freedom of choice, right of personal ambition toward 
prosperity and wellbeing, belonging, participation and 
responsibilityò(Rationale to the Preschool and School Education Act, 
2013, p. 1).Only then students will feel the school as their own territory, 
they will intensify their feeling of belonging totheir school, thus 
increasing their motivation for active participation in different forms of life 
in and outside of school (according to:the National School Education 
Development Program..., 2006, p.12).As means to achieve this ñfeeling 
of belongingò to the school, the National Program for Development of 
School Education provides for ritualization of school life, by introducing 
symbols, rituals, holidays, traditions and a system for awarding teachers 
and students, which are specific for the different schools (the same 
source). 

Similar decisions in many other countries have shown serious 
results in relation to inclusion of students to school cultures, and 
increasing their feeling of satisfaction from school life. The practical 
performance of this type of innovations in Bulgaria would contribute to 
converting attending school from a boring obligation to a conscious right 
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of young Bulgarian citizens, which are aware that something in their 
school mini-community depends on them. 
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Y¿cel Atila ķehirli* 
 
The reforms made in the areas of education-teaching from the last 

period of ottoman empire to the first years of turkish republic 
 

Abstract 
 
The most common educational institutes of the Ottoman society until the 
end of the 18th century were primary schools and madrassas. Social 
transformation was realized mostly in education because of the military 
defeats and political events. Starting with 1776, firstly, the military 
schools were started to be opened. In the Tanzimat reform era, 
beginning in 1839, the views hadling the duties of family and state only 
in terms of religion and tradition started to weaken. Several statesmen, 
authors, and educationists  made self-criticism and realized  that society 
was in a state of lack of knowledge and staying backward. Their seeing 
this ñtraditional view of educationò at school and family as a primary 
reason for the stateôs decline and believing the need to change this was 
a fact. 
In the Tanzimat reform era the idea of ñottomanismò were started to be 
engrained to the children and youngsters at schools. In the second 
constitutional period, starting in 1908, an important transformation at 
education has been experienced. Especially at the result of the defeats 
and disasters of the 1912-1913 Balkan Wars, intellectuals critized 
widespread ignorance at Ottoman Society, and attained the idea that 
ñeducation  should turn towards science, art, technology, trade and 
should raise people at these areas intead of raising public officers. 
Having spent his entire educational life in the last period of the Ottoman 
Empire, and keenly observing the educational roots of the collapse of 
the Ottoman state, Atat¿rk attributed this collapse primarily to the 
education system which trained ñnon-nationalistic, passive individuals, 
and that which did not aim to develop knowledge and behaviors 
necessary for life. He desired the Republic to have a completely 
different system of education and he gave the responsibility of 
upbringing virtuous, hardworking, active, nationalistic generations to the 
teachers. He wanted education to be national as well as scientific. 
Atat¿rk also set a goal for all of us to advance our nation to a level 
above the western civilization. 
 
Key words: Ottoman Empire, Turkish Republic, Atat¿rk, education, 
reforme.  
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INTRODUCTION 

It is an indisputable fact that Tanzimat Reform Movement has played a 

great role at the westernization of the Turkish society (Karal,1999). 

Sultan Abdulmecid (1839-1861) who came to the throne in 1839 issued 

a political rescript known as ñthe rescript of G¿lhaneò or ñnoble rescript 

of the rose gardenò with the effect of Mustafa Resit Pasha, and declared 

that some political, and social regulations would be made at the country. 

Mainly three factors have been effective in the reforms made at the 

education at Tanzimat Reform Era (1839-1876): 1. Innovations are 

necessary and educating people was seen asò the duty of the state and 

governmentò (1869 statute on general education), 2. The idea of winning 

Ottoman management and European public opinion treating hostile to 

Turks. 3. The pressure of European states (Aky¿z, p. 12). It can be said 

that the education policy of Tanzimat reform era mainly lies on the 

principle of ñOttomanismò. New schools would be opened, muslims and 

non-muslims would be enlightened and would reach the consciousness 

of ñOttomanismò. Reformists aimed at blending Ottoman nations mosaic 

by increasing the number of r¿ĸtiye(ottoman junior high school), on the 

other hand, they aimed at raising employees and experts at every area 

by opening educational institutions similar to Europe (Sakaoĵlu, 1991, 

Kºer, p.118) 

 

EDUCATIONAL INSTUTIONS FROM THE FOUNDATION TO THE 

TANZIMAT REFORM ERA (1839-1876) OF OTTOMAN EMPIRE 

These institutions can be seen when we look at the Ottoman people 

raising system from 1839, the year of Tanzimat, to 1924: 1.Medrese, 2-

Sēbyan mektebi, 3-Tekke and tarikat education, 4. Mosque lessons, 5- 

Special lessons presented by some literary men, and scientists, 6- 

General education provided by ahi community, 7- Enderun mektebi, 8-

Military schools, 9-Civil schools opened after the Tanzimat, 10- Minority 

schools, 11- Foreign schools, 12- Various art schools (Aky¿z, 2011, 

p.21). Although ottoman education system had always given importance 

to education, and teaching, it couldnôt catch up with the developments at 

the European countries, and it dropped behind them scientifically in 

time. The deterioration of educational institutions that started especially 
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in 16th century, continued until 18th century (Kuruca, 2012, p.76). 

Modern educational institutions were formed at every area both civil and 

military (Metin, 2014, p.2) at Tanzimat reform era (Metin, 2014, p.2). The 

basic qualities of the education and the studies about the education at 

the Tanzimat reform era are: 

1- The use of new teaching methods and new lesson equipment was 

given importance. 2- Statesmen and enligtened ones working in Europe 

were effective in introducing the developments. 3-Regulations were 

made at secondary and higher education. Primary education became 

compulsory (the Ottoman basic law 1876). 4- Teacher training schools 

were opened for the first time. 5- The importance of women education 

was increased; junior high schools for girls were opened. 6- The base of 

civil, formal, and vocational education was laid. 7- Education was used 

to realize the ideal of ñOttomanismò which appeared as aresult of the 

political developments. 8- Traditional approaches began to change, and 

modern, and scientific approaches were started to be used. 9- Western-

type innovations were made at education. 10- Rational courses were 

placed at the curriculum of the newly opened schools (Yaĸayan, Topu, 

2012, p.76) 

 

EDUCATIONAL INSTITUTIONS OPENED IN TANZIMAT REFORM 

ERA (1839-1876) 

Hendesehane (1734), M¿hendishane-i Bahr-i H¿mayun (1773), 

M¿hendishani Berr-i H¿mayun (1793), Mēzēka-i Humayun (1834), 

Mekteb-i Bahriye (1834), Mekteb-i Ulumu Edebiye (1838), Mekteb-i 

Maarif-i Adliye (1838), Askeri Baytar Mektebi (1839), Mekteb-i Harbiye 

(1839), Mekteb-i Tēbbiye-i Askeriye (1839),Midwife school in military 

medical school (1842), Establishing temporary education assembly 

(1845), R¿ĸtiye (1846), Dar¿lmuallimin (1848) (first teacher training 

school), Establishing general schools ministry (at the level of general 

directorate),  D©rô¿l Muallim´n (male teacher training school), (1848), 

veterinary school in military college (1849), Darô¿l Maarif (1850), Ķdad´ 

Mektebi (1850), Enc¿men-i Daniĸ (one of its primary duties was to 

prepare course books) (1851), non-muslim citizens had the international 

guarentee for opening schools with the edict of reform (1856), 

Establishing Ministry of Education (1857), first agriculture school (1858), 

first girl junior high school (1859), Mekteb-i M¿lkiye (1859), Telgraf 



10
th
 International Balkan Education and Science Congress on the topic of ñEducatēon and 

globalēzatēonò 

 

64 

 

Mektebi (1860), Islahhane (1860), Sanat mektebi (1860), Kēz R¿ĸtiyesi 

(1861), Ticaret Mektebi (1861), trial of opening Ķstanbul University 

(1863). Language school (1864), pharmacy school (1867), M¿lkiye 

M¿hendis Mektebleri (1867),  ñMekteb-i Tēbbēye-i M¿lkiyeò, (firstly it was 

formed in military medical school, but it became a separate school.) 

(1867), Dar¿lmuallimin-i Sēbyan (Classroom teacher training school) 

(1867), Mekteb-i Sultani (1868), Galatasaray Sultan´si,  Sanayi Mektebi 

(1868), Kēz San©yi Mektebi (1869), second opening of Istanbul 

university (1869), promulgating statute on general education (1869), (It 

was predicted with this statute that the schools of the state would be 

cascaded as primary, junior high school, and high school, they would be 

identified and their curriculum would be determined, and a university 

would be opened in Istanbul.) First female teacher training school 

(1870), Kaptan Mektebi (1870), Orman Mektebi (1870), Mekteb-i 

Tēbbiye-i M¿lkiye (1872), N¾r-ē Osmaniye Ķbtid©i Num¾ne Mektebi 

(1872),  D©ruôĸ-ķafaka (orphanage) (1873), Civil High school (1873), 

First civil high school in Istanbul (1874), Higher teacher training school 

(1874), telegraphy school (1874), D©ruôl-Fun¾n-ē Sult©n´ (1874), Taĸra 

D©ruôl-Muallim´n-i Sēbyan Mektepleri (1875), Askeri R¿ĸdiye (1875), 

ñMenĸe-i Mualliminò (It was opened in Military college in Istanbul). 

(Yaĸayan, Topu, 2012, p.74-76, Osmanlē Eĵitiminde Modernleĸme, 

2014, p.3-4, Demir, 2009, p. 284Ȥ294, Demir, 2015, p.435-448, Eren, 

1997, p. 709Ȥ765.) 

 

SOME MODERN EDUCATIONAL INSTITUTIONS OPENED BEFORE 

AND AFTER TANZIMAT REFORM ERA (1839-1876) 

Hendesehane (Geometry School) (1734) 

ñHumbaracē Ocaĵēòmay be accepted as the first enteprise at military 

education in the first half of the 18th century. A 300-men military unit 

chosen from the soldiers inñBostancē Ocaĵēò in Uskudar was founded to 

form a modern, educated military unit for the first time in 1727. It was not 

possible to develop this core structure formed thanks to the Sultan 

Ahmed III, and Damat Ibrahim Pasha. This new military unit was closed 

in 1730, during Patrona Halil Riot, and all the soldiers educated here 

were killed (Cihan, 2010, p.38). The second attempt at military 

education was realized in 1730-1754 during the reign of Mahmut 

I.  Comte de Bonneval who came to the Ottoman Empire in 1729, and 
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became muslim, named Ahmet convinced the managers that Ottoman 

army was in need of innovations in tems of technique and education in 

1675-1747. Furthermore, he contributed a lot to realize military-technical 

education (Cihan, 2010, p.39). After the death of Bonneval Ahmet 

Pasha in 1747, salaried Humbaracēlar Ocaĵē was extinguished, and 

turning to old method, its soldiers were given to timar and zeamet 

holders (Ķhsanoĵlu, 1998). 

 

M¿dendishane-i Bahri-i H¿mayun (Imperial School Of Naval 

Engineering) (1773)  

It was opend in Kasēmpaĸa in 1773 to raise naval officers and engineers 

for the navy in need with the influence of the ¢eĸme sea defeat. Later, 

some French teachers were brought to this school. Mathematics and 

armouring were the most important courses at the school  (Koer, 1974, 

p.25). The first teachers of the school founded with the attempts of  

Baron de Tott in 1773 were Cezayirli Seyyid Hasan and Seyyid Osman 

Efendi. Baro de Tott, and Kompell who was orginally Scottish and 

named Mustafa after he became muslim were the first European experts 

of the school  (Cihan, 2010, p.42-43). In addition to Turkish teachers, 

French, Swedish, and English teachers lectured at school. Foreign 

language course was placed into curriculum, and education in European 

style was started (Uzunarĸēlē, 1988, p.506-507; Ergin, 1977, p.315-

324). Curriculum and study period were changed during the reign of 

Abdulhamit II. The study period of the school which was formed 

completely according to the English naval officer raising program was 

decreased from 6 years to 4 years. This school formed the basis of the 

Naval Academy which is still existing (see Gencer, 1985, p. 1-27, ķen, 

2013, p.481.) 

M¿hendishane-i Berri-i H¿mayun (Imperial School Of Terrestial 

Engineering) (1796)  

Reform studies handled with the framework of ñNizam-ē Cedidò (the new 

order) starting with the reign of Selim III brought a new understanding to 

the military technical issues, as well. ñM¿hendish©ne-i Cedidò was 

founded in 1792 as a part of Humbaracē Ocaĵē. Mudarris Abdurrahman 

Efendi Hoca was appointed to this institution which was later called as 

M¿hendish©ne-i Sultan´, too (Ķhsanoĵlu, 1998). Selim III founded 

M¿hendishane-i Berri-i H¿mayun whose another name was 
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ñM¿hendishane-i Sultaniò and was used earlier by grand vizier Halil 

Hamid Paĸa to raise terestial officers and engineers (Koer, 1974, p.28). 

There were 40 students, 4 teachers, and 1 head teacher at the school. 

Students in four branches had caligraphy, Arabic, French, and Quran 

reading and writing courses in addition to military-technical courses at 

the curriculum (A. Cihan, 2010, P.44). This scool is a military academy 

in European style. (Cihan, 2010, p.45). This school had a fairly big 

library according to its time. Both muslim and non-muslim teachers 

worked together (ķen, 2003,  p.295-297). A boarding civil engineering 

department was founded as a part of this school in 1883 (Kodaman, 

1988, Uzunarĸēlē, 1988). 

 

Mekteb-i Tēbbiye (Tēbh©ne-i Amire -1827) ve Cerrahh©ne-i Maôm¾re 

(1831) (Ottoman Medical School) 

Just after Mehmet Ali Pasha had established a medical school in Egypt 

in order to raise qualified muslim doctors for the Ottoman Army, 

ñTēbh©ne-i Ąmireò in Vezneciler Tulumbacēbaĸē Konaĵēô, and 

Cerrahh©ne-i Maôm¾re in Topkapē Palace were opened by Sultan 

Mahmut II (1808-1839) to raise doctors and surgeons for the army in 

Istanbul (1831). At this period, civil doctors in Ottoman Empire were 

raised in S¿leyaniye Medical Madrasa which was a traditional 

educational institution, and whose course books were based on Ķbn-i 

Sina (Avicenna). While the teaching was French in ñTēbhaneò, in 

ñCerrahhaneò it was Turkish. ñTēbh©ne-i Ąmireò was reorganized in 1832 

in terms of equipment, and study methods. In 1838, it was assembled 

with ñCerrahh©ne-i Maôm¾reò, and became ñD©ruôl-ul¾m-u Hikemiye-i 

Osma©niye ve Mekteb-i Tēbbiye-i Ądliye-i ķ©h©neò. This school was 

transferred to Galatasaray, and Mahmut II himself participated the 

opening ceremony of the new school.  These schools changed in time, 

and formed the core of the medical faculties today (Ergin, 1977, I-II, 

p.336-340; ¦lken, 1992, p. 29-30). 

Mēzēk©-yē Hum©yun Mektebi (1831) 

With the abolition of the guild of janissaries, everthing reminding the 

past was tried to be forgotten, and so was the janissary band. The 

marching band, founded in 1831, was supported with choir, and with the 

help of foreign teachers, it turned into an European style orchestra. This 
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orchestra, formed the basis of today presidential philharmonic orchestra 

(Lewis, 1988, p. 85.) 

Mekteb-i Harbiye (War School) (1834)  

The last of the schools that were formed to raise officers and non 

commissioned officers for the new army of Mahmut II was ñMekteb-i 

Ulum-ē Harbiyeò which was opened in 1834. Talented graduates of this 

school were chosen and sent to Paris, Vienna, and London. These 

students worked as teachers at this school after their returns. This 

school formed the basis of the military high schools to be opened later 

(Ergin, 1977, I-II, p. 355-364; Berkes, 2005, p.190-195; Koer, 1992, 

p.38-39). This school was active in the war building in Pangaltē in 1863-

1914. After 1884, the course books of this school were rewritten, and 

changes were made in its curriculum (Kodaman, 1988). Changes in 

military schools were made during the reign of Abdulhamit II. Tribe 

classes for Yemen, Hedjaz, and Tripoli, and special classes for prince 

and high statesmen were formed. This school was transported to 

Ankara, and became Turkish military academy in Republic period. 

(Cihan, 2010, p.47). 

Erkan-ē Harbiye Mektebi (War Academy) (1848) 

ñErkan-ē Harbiye Mektebiò which formed the basis of war academies 

today was founded in 1848. Its study period was increased to three 

years after 1878, and talented graduates of engineering were started to 

be accepted to this school. As all areas of education, changes were 

made in military education during the reign of Abdulhamit II, as well. In 

this context, military schools were opened in diffferent parts of the 

country (Cihan, 2010, p.47). 

 

Teacher Training in Tanzimat Reform Era (1839-1876) 

Dar¿lmuallimin and Dar¿lmuallimat  

Teachers were chosen from the graduates of lower class medresas, and 

mudarrises were chosen from the high class medresas. Except for the 

short-term practice during the reign of Fatih, there were no formal 

education institution for teacher training in traditional Ottoman system, 

called as Classic. The idea of professional teacher training came to the 

agenda for the first time after the opening of junior high schools (Cihan, 
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2010, p.82). A ñ  Dar¿lmualliminò was opend in Fatih in 16 March 1848 

to train teachers for the junior high schools whose numbers increased 

rapidly during the first years of the Tanzimat. The first teachers of the 

school whose principal was Cevdet Pasha were mainly its first 

graduates, and literary men. ñDar¿lmuallimatò was opened in 26 April 

1870 to train female teachers for girl junior high schools.  (Cihan, 2010, 

p.84). II. Constitutional monarchy period became a milestone for teacher 

traning, with the changes in 1913-1915 years its structure was 

rearranged, and new departments were added. (Metin, 2014,p.5) 

Some Vocational and Technical Schools Opened in Tanzimat 

Reform Era (1839-1876)  

M¿lkiye Mektebi (Civil Service School) 

ñM¿lkiye Mektebiò which was founded in Ķstanbul in 1859 to raise civil 

servants and managers for rural areas can be accepted as the first civil 

institution of the Ottoman Empire except for military, and vocational, and 

technical higher education schools. Its study period was 2 years at first, 

later it became 3 years, and finally 4 years. It was reformed with the 

name of ñMekteb-i M¿lkiye-i ķahaneò, and its curriculum was  organized 

again. It had a break in 1914-1918, and it moved to its own building in 

Ankara in 1936. It contibuted to the raising of many politicians, literary 

men, and statesmen in Turkey, in republic period.  (Cihan, 2010, p.89) 

Ziraat Mektebi (Agriculture School) 
It was opened near Ķstanbul in 24 January 1847. An American teacher 
was appointed to this school in 5 March 1847. (Koer, 1992, p.57) 
 
Hukuk Mektebi (Law School) 
First initiative for law schools was started in 1870 with the courses given 
in ñDivan-ē Ahk©m-ē Adliyeò to raise qualified judges for army courts 
started to be formed in 1860s. The second attempt for modern law 
education was the opening of a law school at Galatasaray Sultanisi in 
1874.  Its curriculum was prepared and its study period was determined 
as 4 years. This school was closed when  ñMekteb-i Hukuk-ē ķahaneò 
which was opened in 1880,  and where formal law education was 
constantly presented began to act in 1881. (Cihan, 2010, p.90) 
 
Higher Education in Tanzimat Reform Era (1839-1876) 
Dar¿lf¿nun (Ottoman University) 
 
After a few attempts, it was the first Ottoman university to be opened in 
20th century. One of the decisions of the Temporary Education 
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Assembly was to form ñEnc¿men-i Daniĸ ( a science council whose 
founder was Mustafa Resit Pasha in 1851-1862) and university. The 
University which couldnôt be opened for a long time started education on 
12 January 1863 with the command of Grand Vizier Fuat Pasha. 
Students over 16 would be accepted to school, and people would watch 
the courses, as well. People who couldnôt find seat at the classrooms 
would watch the speech of the chemist Dervis Pasha, and electric 
experiments with a big curiosity from outside. Study period for general 
education was 3 years, and 4 years for engineers. A fire broke out in the 
university building, and course equipment, and the building were 
damaged. It was closed for a time. This school dividing into departments 
such as Law, Literature, and Arithmetic was opened for the second time 
on 20 February 1870 by Minister of Education Saffet Pasha. Works 
about philosophical trends such as humanism, and positivism were also 
presented at this school. Since some parts of the conference that 
Cemalattin Afgani gave about industry were seen against religion, 
mudarris of the school was dismissed. The speaker Cemalattin Afgani 
had to leave the country. The school that was closed in 1871 was re-
opened in 1874 in Galatasaray High School under the name of 
ñDar¿lf¿nun Sultan´ò with the help of a chrisitian principal, and western 
teachers. Sawas Pasha was appointed as the principal of the school. 
This school had law, engineering, and literature faculties. Furthermore, 
French was accepted as teaching language. Therefore; its status 
couldnôt reach a higher school where only graduates of Galatasaray 
High School would have education. (Yēlmaz, 2001, Karal, 2000). It was 
closed again in 1882 due to lack of interest. It is understood that the 
school was opened as a precaution  to prevent youth to run away 
European universities. Abdulhamid II founded ñDar¿lf¿nun-u ķahaneò in 
1900 on the 25th anniversary of his reign, and it continued education 
until 1908,declaration of the second constitutional monarchy. Islamic 
Law, Law, Medicine, and Science were the departments of the school in 
1911. (Tutsak, 2002, p.11, Metin, 2014, p.7, see Yēlmaz, 2001, see 
Dºlen, Cilt 1 ve Cilt 2, 2009) 
 
 
 
Foreign Schools in Tanzimat Reform Era (1839-1876) 
 
Hundreds of foreign schools that were opened after 1839 everywhere in 
the country especially concentrated on Istanbul. The most well-known of 
these schools are: Saint Benoit, ,Notre Dome de Sion,  Saint Joseph, 
Robert College, and American Girls College (See. Haydaroĵlu, 1990, 
Kocabaĸoĵlu, 1999, Vahapoĵlu, 1997, Koak, 1985). 
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EDUCATIONAL INSTITUTIONS OPENED IN CONSTITUTIONAL 
MONARCHY PERIOD I (1876-1908) 
 
The Ottoman Basic Law was declared in 1876 after Abdulhamēt II came 
to the throne, and Constitutional Monarchy Period I started. Afterwards, 
assembly was opened, and new ruling type of the Ottoman Empire 
became constitutional monarchy. After a short time, sultan of the period 
Abdulhamēt II abolished the Ottoman Basic Law reasoning the Ottoman-
Russian War, and he closed the assembly. Wide authorities of the 
sultan remained until the second declaration of the constitutional 
monarchy in 1908. It became possible for everyone to open school 
whatever type he wants, and its supervision would be made by the state 
with the Ottoman Basic Law. Many innovations and developments at 
education happened in this period. Some of these developments are; 
sending students to Europe, bringing officers for education of the army 
from abroad, changing of the class equipment, teaching methods, and 
quality of the teacher with the new pedagogical renewal movement 
called ñnew methodò.  (Sakaoĵlu 1991, p.114, Yaĸayan, Topu, 2012, 
p.79-80). In fact, this new method which was really new for 
Ottomans  was a method that Europeans had already left.  (Aky¿z, 
2011, sayē:2, p.268-276.)  
 
The Schools Opened in Constitutional Monarchy Period I (1876-
1908) Are The Following 
 
Fenn-i Resim ve Mimari Mektebi (1876),  Fine Arts School (1879), 
Mekteb-i F¿n¾n-ē Maliye (1879), Law School (opening of the law school 
to meet the need of the lawyers of the newly founded semi-secular law 
system),  (1880) Mekteb-i Hukuk-ē ķahane (It was founded to teach 
Ottoman law, and policy science.), Customs school (1881), Hamidiye 
Trade School (1881), Trade School (1881), Fine Arts School (1882), 
transferring of the medresa from foundations to the ministry of education 
(1882), Trade Higher School (1883), First fine arts school (1883), civil 
engineering school (1883),Bayezit State Library (1884), Merzifon 
American College (1884),  Practical Vineyard and vaccine School 
(1887), Fenn-i Resim ve Mimari Mektebi (1887), Practical Agriculture 
School (1887), Numune Baĵē (1887), Practical Vaccine school (1887), 
civil veterinary school (1887), Police School (1889),Deaf, Blind, and 
Mute School (1889), D©r¿lmuallim´n Ąl´ye ķubesi (1891), Aĸiret Mektebi 
(1892), Aĸē Memurlarē Mektebi (1892), Agriculture and Veterinary School 
(1891), Customs Officers School (1892), Halkalē Agriculture School 
(1892), Veterinary School (1895), G¿lhane Askeri Tab©bet Mektebi ve 
Seririyatē (1898), Shepherd School (1898), Dar¿lf¿nun-ē ķahane (closed 
university was opened again.) (1900), Police School (1907), Viticulture 
and Vaccine School (1907), Forest and Mines School (1907).  (Osmanlē 
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Eĵitiminde Modernleĸme, 2014, p.3-4, Yaĸayan, Topu, 2012, p.79-80, 
ķen, 2013, p.484-486) 
 
The Schools Opened in Constitutional Monarchy Period II (1908-
1918) 
 
Olive and Oil Cultivation School (1908), Watering and Drainage School 
(1908), Night Courses School (1908), R¿sumat Memurlarē Mektebi 
(1909), Finance Officers School (1909), Police Officers School (1909), 
Dentist School (1909), Orman Mekteb-i Ąl´si (1909), Practical Forest 
School (1909), Gendarmerie School (1909), Muzēka Mektebi (1910), 
), Finance Officers School (1910), Conductor School (1911), 
Municipality Officers School (1911), Cadastres Officers (1911), Pious 
Foundations Officers School (1911), Medical Officers School 
(1911),  Kadastro Mekteb-i Ąl´si (1912), First theatre school 
(1913),  Amel´ Ticaret Mektebi, (1914), Ķnas San©yi-i Nefise Mektebi 
(1914), Terbiye-i Bedeniye Muallim Mektebi (First sport school opened 
with the initiatives of Selim Sērrē (Tarcan) in Turkey.), Railroad Officers 
School (1915),  Ķnas Dar¿lf¿nunu (1915), Bezmi©lem Sultan´si (a follow-
up of the first girl high school.) (1915), Tabip M¿ĸavirliĵi Mektebi (1915), 
first conservatory (1916), Daruôl-Eytamlar (for orphan 
children)(1915),  Sanayi-i Nefise Mekteb-i Ąlisi (1917), Engineer school 
(1917), clerk school (1917). (Namzed School that contained the 
preparatory classes of this school was opened in 1913.)Apprentice 
Schools were thought for ñthe youth who were interested in art, but 
didnôt have facilities for educationò after 1914. These institutions became 
inspirations for Nation Schools and public education. (Sakaoĵlu, 2000, 
p.146) Many vocational schools opened just before the World War I 
were closed when the war broke out. It is seen that majority of these 
schools were towards reproducing middle-class burocracy. (Aky¿z, 
2011, p. 294-295, Kafadar, 1997, p. 102-103, Tekeli ve Ķlkin, 1993, p.75-
90, Koer, 1992, p.214-217, Hayta ve ¥nal, 2003, p. 207, 208, 
Tekeli,1985, p.473-474, Ceyhan, 2004, p.14-44. see Erg¿n, 1996, 
Erg¿n, 1997, ķahin, Tokdemir, 2011, p.851-876, G¿ven,2014, p. 220-
227.) 
 
 
 
 
THE NEED OF TURKISH EDUCATION SYSTEM FOR 
MODERNIZATION 
 
While Atat¿rk was declaring Turkish Republic in 1923, Turkey had 
undergone 11 years heavy wars; two out of three of its land became 
battle fields; the country was burnt, destroyed; and three millions of its 
population were lost. The destruction of the wars was so horrible that 

http://www.idefix.com/kitap/ismail-guven/urun_liste.asp?kid=60457


10
th
 International Balkan Education and Science Congress on the topic of ñEducatēon and 

globalēzatēonò 

 

72 

 

nearly no teacher, doctor, pharmacist, nurse, engineer, lawyer, architect, 
artist, etc. were present. Moreover, there were even no mason, 
blacksmith, shoemaker, tailor, driver or tradesmen. It was obligatory to 
open special courses to train driver, and blacksmiths that army needed. 
There were neither enough hospital, school, nor road, harbour, and 
factory. (Ķnan,1981, p.144). Great leader Atat¿rk predicted big and 
radical changes at education. This change aimed at transforming 
ñunmodern, supersititious, broken-downò education system into 
ñmodern, scientific, and rational one. ñA cultured societyò, and ñeducated 
staffò were needed to maintain ñfull independenceò that was earned, and 
to be able to ñmodernizeò. National Education policy determined with this 
approach aimed at three purposes in the first years of the republic. 
These were; 1- Providing national culture unity, 2-Making widespread 
citizenship education, and primary education, 3- Raising educated 
manpower that Turkey needed.  (Budak, 2003, p.1)  
 
THE DEVELOPMENTS MADE TO MAKE EDUCATION MODERN IN 
ATATURK PERIOD 
 
Atat¿rk who had reformist, and enterprising qualities gave Turkish 
education system a new, and modern form in 15 years.  The most 
important developments and changes at education realized in Atat¿rk 
period are the following: (Karagºzoĵlu,1985, p.197) 
1- The Law On Unification Of Education: With this law, dualism of 

medresa, and school was abolished, and Turkish education system was 

supervised by National Ministry of Education. Medresas were abolished, 

and educational institutions were reorganized according to moden 

education models. 

2- Bringing Educators From Abroad: Internationally famous educators 

were invited to Turkey so that they would participate the studies to give 

a new form to Turkish education sysyem, and they would state their 

opinions. American educator John Dewey in 1924, German education 

professor K¿hne in 1925, and Belgian educator ¥mer Buyse in 1926 

visited Turkey, and presented their opinions, and suggestions about 

Turkish education system to the National Ministry of Education. (See. 

Ortak, 2004) 

3- Reorganization Of The National Education: The law on 

organization of the education, and The law on unification of education 

were legislated to reorganize our national education system on 22 

March 1926. 
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4- Preparing New Curriculums: New curiculum prepared in harmony 

with the modern education views were introduced in 1926. Firstly, 

primary education curriculum was changed, and new curriculum were 

prepared again according to the principles of ñactuality, localness, and 

harmony for the childò; learning methods of ñobservation, research, and 

hands-on experience formed the basis. 

5- Free Secondary Education: Secondary education which had not 

been free before became free with the 822 number law in 1926-27 

education year; therefore, children of the low income familes were 

encouraged to continue their education. 

6- Vocational Guarentee for Teachers: Teaching for primary and 

secondary education was determined with the laws, and the qualities of 

the teacher were designated. Vocational guarentee for primary school 

teachers was provided on 20 May 1926, and for secondary school 

techers on 13 March 1924. 

7- Coed Education: From the educational year 1926-27 coed education 

was decided at secondary schools, thus, both boys and girls started to 

have education together. 

8- Alphabet Reform: New Turkish alphabet taken from the Latin 

alphabet was started to be used instead of Arabic alphabet with the 

1353 number law enacted on 1 November 1928. 

9- Sending Students Abroad: 1416 number law was accepted to raise 

qualified manforce our country needed on 10 April 1929. Withing the 

framework of this law, many students were sent to Germany, France, 

and other European countries to be trained as teachers in the areas of 

engineering, foreign language, history, geography, maths, art, music, 

and physical education. 

10- University Reform of Ataturk: Atat¿rk established the foundation 

of Turkish science with this reform. He opened many higher education 

institutions so that univeristies would open the gates of free thinking, 

and scientific research, and our nation would open the gates of real 

knowledge, and enligthenment. Ankara Law Faculty (5 Kasēm 1925), 

Gazi Secondary Education Teaching, and Education Institute (1927) 

with the aim of training secondary school teachers, Ķstanbul University 

instead of Istanbul Dar¿lfunun (31 May 1933), Agricultural Institute (10 

June 1933), Conservatory (25 June 1934), Language, History, and 
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Geography Faculty in Ankara (14 June 1935), Faculty of Political 

Sciences (1936), the School of Economics in Istanbul (7 February 

1937), and Medical Faculty in Ankara (9 June 1937). These were the 

most important higher education institutions that were started in Ataturk 

period. (Karagºzoĵlu,1985, p.199) 

11- Language Reform, And Foundation Of Turkish Language 

Society And Turkish Historical Society: Ataturk founded Turkish 

Language Society together with Semih Rēfat, Ruĸen Eĸref (¦naydēn), 

Celal Sahir (Erozan), Yakup Kadri (Karaosmanoĵlu) to ñrestore Turkish 

language its national personalityò, and ñmake it a culture language via 

enriching itò on 12 July 1932. In addition, he established Turkish 

Historical Society to make researches about Turkish history, and 

conduct scientific researches on these issues on 12 April 1931. 

(Saray,2006, p.393-399, Kutay,1998, p.124, see ķehirli, 2011, 

Hesapēoĵlu, 2009, p.121-138.) 

 

THE BASES OF ATATURKôS NEW EDUCATION POLICY 

Ataturk found present education system insufficient, and he stated the 

negative results of such kind of an education on the development of the 

country. (Aky¿z, 1987) The education Atat¿rk wanted had two basic 

principles:  These are; ñNational educationò, and ñunity of educationò. 

The principles at education can be stated as follows: 1- Education 

should be national. 2- The development of our national prodidgy can be 

provided with national culture. 3- Copying others does not bring 

development. 4- Unity should be realized at education. 5- Education 

should be widespread, and ignorance should be dealt with. 6- In addition 

to general knowledge, vocational, and technical knowledge should also 

be gained. 7- Manforce our country needs should be raised. 8- 

Education should be secular, and based on science. 9- Atat¿rk was 

against rote-learning. 10- Boys and girls should be educated equally. 

11- Success at education depends on disciplined study. 12- The most 

important factor effecting the success at education is teacher. (See. 

Aky¿z,1993, p. 286-290, Aky¿z,1987, Cumhur, 1981, 73, MEB 1993, 

p.11-12, MEB, 2001a, p.85, A.S.D.1971,c.2, p.84-85, Gºksel,1985, 

Binbaĸēoĵlu, 2005, Tezcan, 1996, Ayta, 2001, Kºknel 1981, see ķehirli, 

2011, Hesapēoĵlu, 2009, p.121-138.) 
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THE CONCLUSION AND ASSESSMENT  

Religious education was dominant at education-teaching in 

Ottoman Classic Period (13-19th centuries); Science was learning 

and teaching old knowledge. Rote-learning was used, and there were no 

criticism, and discussion. Falanga was seen as an important discipline 

tool, and stateôs interest for education was limited to raising soldier and 

burocrats it needed. 

Education was started to be seen as a science in Ottoman 

Tanzimat Reform Era, and Constitutional Monarchy Periods (19th 

century); Western type schools were opened. New teaching methods, 

and lesson equipments gained importance. Important books were 

written. Falanga was banned in schools. Educating girls, and free 

thinking gained importance.  

Atat¿rk attributed to the collapse of the Ottoman Empire to the not 

national education system in Republic Period (20th century); and 

wanted Republic education to be ñnationalò and ñscientificò. He gave the 

duty of raising ñvirtuous, hardworking, active, and patrioticò generations 

to the teachers. He showed us the target of  ñpassing the western 

civilizationò. National and secular education was preferred to religious 

education in this period. Important reforms were made to develop 

education. Many foreign experts were brought. Students were sent 

abroad. New primary, secondary, and higher educational institutions 

were founded. Education was based on science. Unity of teaching was 

restored. Common curriculums were put into practice all over the 

country. Serious steps were taken for education based on research and 

observation. A ñnational, common, and equalò development was 

targeted at education. Studies were made to make education 

ñdemocratic, secular, modern, nationalò. A new national education and 

teaching system was formed with new laws. Curiculums addressed for 

not only pedagogical, but social, as well. Coed education was realized. 

Free education was realized at primary and secondary education. Free 

boarding scools were opened. Ottoman statesmen made all the 

changes about education-teaching to solve problems, and prevent 

collapse of the country in Tanzimat Reform, and Constitutional 

Monarchy Periods. The aim of the reforms at education-teaching in 

Republic period was; ñto reach the level of modern civilizationò  ñby 
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making education democratic, secular, modern, and nationalò. Neither 

Ottomans could prevent the collapse of the country, nor Turkish republic 

could reach its target completely. There are lot of things to do about 

education-teaching today. 
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Snezana Todor Stavreva Veselinovska* 
 

How to bring school closer to students, how to tailor  
school to them 

 
Abstract 
 
This paper analyzes the issue of how to bring school closer to students 
and how to tailor education to them so that they are able to present 
themselves to the world when they finish school, and communicate with 
it. The purpose of this study was to find the applicable reformist methods 
of teaching biology - methods that will make biology lessons look like 
creative workshops. For this purpose, nine semi-structured interviews 
with experienced teachers of biology were conducted. 
 
UNESCO's Conference on Education in Paris (1997) clearly set 
educational goals, and that is that students need to acquire applicable 
knowledge. However, the new European educational system, which 
seemingly offers innovation, proved to be completely different; it gives 
priority to the form rather than to good content and orientation towards 
solutions. Evaluations of students from the year 2012 show that there is 
too much statistics in biology, and unnecessary obsolete data and 
information. 
 
The project "Computer for Every Child" is one way of adjusting the 
manner of presentation to children. In this way, parents do not have to 
tell children that the computer is not good for learning because it 
interferes with the child's working routine. However, none of the 
teachers showed pleasure in the experience of replacing frontal 
communication and group presentations. Good thinking skills cannot 
occur in a vacuum, there must be something to think about. And the 
nature of scientific research imposes certain limitations on the process 
of solving a problem because everything is controlled by variables that 
are considered prestigious, and in social sciences ethics and aesthetics 
are essential where the art of deduction plays an important role. 
 
The study included 9 biology teachers (3 male and 6 female). In this 
study, which consisted of a 120 minutes long interview teachers were 
first given a list of 10 strategies and then they were encouraged to add a 
new strategy. They were asked about what their goals in teaching 
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biology were, and what their experience in teaching was. Teachers 
mostly agreed on the need for systematic leading of students so that 
they work out the solutions of the problem on their own. Among the 
interviewed teachers two different poles in thinking were noticed - 
pessimists and optimists. 
Although these were all teachers with experience, the authors conclude 
that the fact is, that although biology is considered a well-developed 
science, in Macedonia it is taught very differently by different teachers. 
The educational reform must be based on well-defined strategies for 
teaching that all teachers can incorporate into a common curriculum. 
 
Key words: biology, reformist methods, teaching biology, systematic 
leading. 
 
 

1. DO WE LEARN IN SCHOOL HOW TO THINK 
 

Firstly I would like all of us to ask ourselves the question: ñDo we 
learn in school how to think? ". 

The question implies an answer to the basic problem: first of all we 
need to determine what "to learn how to think ñspecifically means. 

In my opinion, the root of many misunderstandings is the tendency 
to identify two different terms almost as synonyms and these are 
"thinking" and "cognition". 

The opinion that ñto give knowledgeò means the same as ñto teach 
how to thinkò is generally inculcated in our minds. 

It is true that learning encourages a skill to learn, but this is still not 
about automatism that would lead to the development of mental abilities. 
If the original meaning of "to think" is to carefully "contemplate", to 
"ponder upon", we should ask ourselves how much space in 
pedagogical practice is scheduled for this important exercise. The 
introductory question will become even more important if we take into 
account the fact that our young people today use a sea of information, 
but are at the risk of being overcome by such an abundance of 
information, if they have not already been overcome. 

Perhaps the greatest challenge of our contemporary culture refers 
to the complex world of data which requires professional use of the 
process of selection, analysis and synthesis of knowledge. It is a very 
important issue that depends on something more important: moral 
issues, choice, use and management of cognition. 

It is not, then, just about learning and cognition, but also about the 
ability to direct oneôs thoughts towards wisdom and constant search for 
what can improve human living conditions. The ability of questioning 
ourselves, finding the answer to the issue of good and evil, trying to 
promote something or avoid something so as not to fall into the trap of 



10
th
 International Balkan Education and Science Congress on the topic of ñEducatēon and 

globalēzatēonò 

 

83 

 

insanity, all these represent the real activity of the mind looking for a 
sense of social ethics direction in which we should move.Because of this 
we should all feel called to consciousness because of the fact that 
young people are exposed to the hazard of easily gaining "the habit of 
stupidity" and negative opinions if our educational communities 
overlooked "the skill for studying real intelligence." 

 
2. TO LEARN HOW TO THINK FOR A WELL-FORMED MIND 
 

One might ask: "Can a person study the ability of thinking?" 
In order to answer this question, we need to admit that we live in a 

complex world that is undergoing rapid change. That is why it is not 
possible to gain all the knowledge and get answers to all the questions 
that life imposes. Then, the ability to think gets greater importance to the 
extent when teaching or learning the ability of thinking and the strategy 
of thinking could become a basic discipline that will be introduced in 
schools. 

How can you learn to accurately perceive things around you? How 
to reorganize information? How to learn to abstract and to control the 
mental process? The ability to analyze, control, and reorganize oneôs 
own mental processing that are required in the process of creating 
knowledge are some of the capabilities that can be effectively studied. 

In this sense, ever since the seventies of the last century, 
interesting didactic programs in different cultures have been set. There 
are two basic assumptions of these formative research programs: 

- The importance and the constructive role of a personality in the 
process of thinking; 

- Evaluation of the ability to think as a personal discipline 
applicable in different contexts ï education in school and adult 
education. 

For studying it is primarily necessary to "learn how to learn" and 
this applies not only to the method of teaching, but rather to the 
processes of construction and deconstruction of mental schemes. 

As for this, I think it is important to stay shortly on one aspect that 
directly deals with cultural and intercultural issues and processes. A 
simple example of this today is the so-called "challenge of globalization. 
ñFaced with dramatic issues attacking mankind - manipulation with 
information, poverty, wars, various forms of terrorism - we should 
primarily make sure that the biggest danger are not wars or various 
forms of terrorism, but rather the difficulty of changing our traditional 
mental structure, i.e. consideration of the relationships between 
communities, the composition of groups, systems, peoples, economy, 
culture, and policy. Often it is a dramatic problem: it should be 
responded to carefully taking into account the ethical plan and 
disclosure of curiosity on the intellectual plan. Of course, all of this has 
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to do with the ability "to know how to think", but primarily with moral 
issues and civilization choice. 

In the beginning it is necessary to understand that changes do not 
apply only to the "others" but rather to our selves, i.e. our "old maps" are 
no longer operational today. This is not a random logical operation, but 
an essential, unavoidable condition necessary for broadening our 
horizons and heart and turn to solving problems which involves 
considering the problem from many aspects, to get rid of all 
manipulations, prejudices and superficial generalization and to be 
guided only by sincere respect for the truth. 

The next requirement for broadening and opening of the mind is to 
get rid of the arrogance about the size of our opinion in relation to 
others. It also happens very often that in families, schools, our 
communities, and in politics the use of this model is strengthened. We 
rarely manage to imagine and think in a manner different from our learnt 
schemes that are beyond our borders for a history that is different from 
our own. 

I am sure that in the world there is no country, a region, or a better 
country than the one we live in and a really good place is where we 
learn that there is no better place for growth and education. I call this 
place "perceiving things from many angles." 
 

3. THINKING AND LEADERSHIP OF "INNER TEACHER" 
 

3.1. Centralization of a person and self-confidence  
 There is a problem that I want to share and which in my opinion 
represents of main prerequisite of basic pedagogy and whichprecedes 
any other educational program: to treat students as persons. During 
the emphasized collectivism of the mass media, to reaffirm this priority is 
not only pedagogically correct, but it is the re-establishing of upbringing 
itself. If you call upon of ability of thought, the idea of a "person" seems 
even more important, and grounded in the idea of freedom, self-
awareness and autonomy. It may be said that "to be a person is the 
greatest achievement of nature." 

But for an individual to be a person, he/she must be placed in the 
center of his/her being. A person has the ability to penetrate into the 
heart of his/her Ego. 
Persons are those one who have the ability to penetrate into their 
experience and acquire knowledge about themselves and their actions. 
That is, each content has meaning if it makes sense to the person, i.e. if 
any content actually acquires any meaning that makes sense for the 
person, or if it is implanted as a vital element, "if it tends to get closer to 
our reality and the construction of our internal being ", and it moves a 
dynamic process of intention and zeal of our Ego focused on "must be". 
  Furthermore, if on one hand the school gives real value 
to the development of perceiving abilities, on the other hand, we should 
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give new dignity and new spaces of upbringing, intention of 
"awareness", and "matters of reason". We are an integral part of the 
society which is learning and which would also need the development of 
self-awareness. It is necessary to try to integrate the center of logic with 
the center of method in terms of active dynamics of the mind and 
consciousness. So, the method as a personal venture should include an 
evaluation of the subject as a conscious person who perceives, 
examines and surpasses itself, and is open to itself and to the world. 
 
3.2. Teacher as a role model 
 An open mind is active and curious, it constructively faces 
difficulties, errors of personal and global constraints. It is a mind that 
knows how to listen and is always able to walk on new pathways and 
generate new situations. In doing this, it is a constructive, skilled 
strategist who does not back out in difficulties and is not afraid to "start 
again." Many young people hold on to their success, thanks to the 
constant justification received from their educators who find the right 
way in every change, even at spiritual level. The art to know to start from 
scratch is based on an irrevocable condition: the reincarnation of 
ourselves. The educator who transmits this force knows how to use all 
situations. He/she leads young people in situations in which they can 
actually face the experience of limitation and the perseverance to 
"overcome" this limit, to fight and to "swim upstreamò. Educator is the 
one who constantly encourages young people to pursue a constructive 
sense of life. He/she not only leads them on the path of cognition, but 
also encourages them to compete and be fertile, cunning in the strategy 
"to think well" with an unspeakable and persistent desire to "do good", 
not as an instrument of domination over others, but as a means of 
change and helping their neighbors. 
That is the real teacher of thought and culture because he/she is open 
to continuous pursue of what can contribute to the improvement of unity 
among people and nations. 
 

4. WHY THINK? 
If we follow up on the initial ideas, or if we go back to the main 

question of this paper, you might ask: "Why think? ñAnd what is "the 
sense of thinking "? These matters may seem trivial in their simplicity 
which disarms. The question "why think? ñBrings as clear and disturbing 
answer as it is the case with the question: "we think in order to exist", 
not in the simple meaning of ñexistence", but in the sense of self-
reviewing and overcoming oneself. It is a long and often a difficult road 
to search for truth, as claimed by Hegel, for the love of truth. If that road 
on one hand is the process of research and personal reflection, on the 
other hand a person lives from internal-external circulation between 
himself/herself and the world, and it is like opening the spiritual eyes in 
an ongoing dialogue with others. Will the school know how to accept this 
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challenge? The starting point is the potential of intelligence and the fact 
how good and qualitative the solutions to the problems of youth and 
humanity are. We cannot let young people tackle the bewildering 
globalization on their own. It constantly seeks men and women who 
possess a deep awareness and have great fortitude and will for positive 
action, who can lead a dialogue, who are able to think together and 
create, who know how to recognize the "signs of time ... and in deep 
darkness notice many indicators that widely revive hope...".You need to 
have the courage to open your eyes and the eyes of our young people 
to hope and to constant desire for change. If we, educators, first know 
how to encourage and nurture a culture of good and positive will, we will 
not leave our youth alone faced with the challenge of knowledge and 
risk of danger. Thus, all mankind will re-open to hope because with 
wisdom it will know how to use the potential of thought. 

Questions like what constitutes good thinking or how to foster 
studentsô thinking in school in general, and in science lessons in 
particular, have been increasingly discussed in the educational literature 
over the past few decades (Beyer, 1988; Costa, 1985; Glaser, 1984; 
Pogrow, 1988; Sternberg, 1987; Zohar, 1999, 2004a; Zohar and Dori, 
2003). Resnick (1987) suggested the concept of óhigher-order thinking,ô 
which avoids a precise definition of thinking but instead points towards 
some general characteristics of higher-level thinking, as follows: higher-
order thinking is non-algorithmic, complex, yields multiple solutions, 
requires the application of multiple criteria, self-regulation, and often 
involves uncertainty. 

Costa (2002) mentions two advantages of infusing the teaching 
of thinking skills into teaching science. First, skillful thinking cannot be 
performed in a vacuum ï there must be something to think about. 
Second, the nature of scientific inquiry imposes certain constraints on 
problem-solving processes; scientific problems, in which the control of 
experimental variables is paramount, differ from social and aesthetic 
problems in which ethics and artistic judgment play a significant role. 

 
5. METHOD 

The study involved the participation of 9 biology teachers, 3 
females and 6 males, most of them having over 14 years of experience 
in the teaching profession. This enables concentrating the discussion on 
the knowledge and attitudes of teachers having a common professional 
background while reducing the influence of factors related to the 
differences between the disciplines or the diversity of the population 
served by the schools. It is also worth mentioning that the study 
addressed the teachers during their regular work throughout the school 
year, rather than under special circumstances, such as teaching a new 
curriculum or participating in an in-service course.  

The interviews, which lasted about 120 minutes, started out by 
presenting the teacher with a list of 15 strategies often used in teaching 
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biology, such as formulating a research question, controlling variables, 
or drawing inferences from an experiment. These instructional strategies 
were selected from the current literature on biology education and 
materials used in teachersô courses in Macedonia. The interviewees 
were asked to comment on each strategy, for example, the extent 
he/she uses it in class, its advantages and disadvantages, or where 
he/she had learned it. The interviewees were also encouraged to add 
additional strategies they knew or used. The conversation, however, did 
not adhere to this format but rather developed into divergent directions 
according to each teacherôs interests or preferences. The participants 
were asked about their instructional goals, current and past instructional 
teaching experience, or attempts to make changes. The interviewer, the 
second author of this article, has herself been a biology teacher for 
about 10 years. 

 
6. Discusion 
While teachersô explanations as to how or why they use a 

specific teaching strategy refer mainly to educational practices, the 
reasons they give for maintaining conventional teaching give us a very 
good idea about their perceptions of reform-based science education. 
Beyond the common claims that the obligation to convey mandatory 
content does not allow enough time for more progressive instruction, the 
teachers mentioned other reasons for continuing to use traditional 
teaching. Two interviewees perceived the development of thinking as an 
issue separate from the teaching of biology, and suggested providing 
students with special courses to foster thinking skills. One teacher said 
the following: 

ñIt is necessary to include the learning of logic in the curriculum. 
This is important.ò 

Other teachers believed that the mere teaching of biology 
develops studentsô thinking, as the following quotes show: 

ñNothing develops thinking like biology, for example graphs, his 
is abstract thinking, itrequires concentrationésolving 
problemséunderstanding concepts like energy conversion.ò Or: ñItôs 
easier to develop thinking in biology because you have the tools to do 
so. What are the tools of thinking? You have a collection of principles 
and ruleé you use them to solve a problem or a conflicté therefore this 
discipline, biology, helps to develop thinking.ò Since, as we have already 
mentioned, biology is commonly regarded as a difficult subject, when 
teachers in the current study talked about fostering thinking by teaching 
the subject matter, they probably took into account students having 
relatively strong scholastic backgrounds. Another argument used by the 
teachers in their preference for conventional teaching was that the 
intensive delivery of subject matter is necessary in order to control the 
class: 
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ñIn todayôs situation, if you stop teaching you lose control over 
the class, the students start talking.ò Or: ñIf I had a quiet class I could 
hold more discussions. In our school, discipline is a problem. In a class 
that has discipline problems, all you can do is to teach technically.ò 

And also: ñSince the students lack the culture of discussion, it is 
difficult. They start shouting at one another and so it is a waste of time.ò 
Three teachers specifically stated that they felt insecure in using 
compound instructional strategies, as illustrated below: 

ñI donôt like discussionsé I donôt know where they lead and I 
donôt have the tools to deal with this later. In discussions, they the 
students sometimes exaggerate, so then what do I do?ò 
 
7. SUMMARY 
 

This study aimed at exploring the practices and beliefs that 
biology teachers have about introducing reform-based instruction into 
their class. Although all the participants in this study were experienced 
teachers, and the fact that biology is considered to be a well developed 
field in R. Macedonia schools, extensive differences have been 
identified among the teachers in issues such as the use of rich 
instructional strategies in the class, their self-confidence in utilizing 
progressive instruction, and their beliefs about their studentsô abilities to 
develop higher-order thinking.  

Therefore, despite the fact that the constructivist view of learning 
has been placed at the center of teachersô pre-service and in-service 
programs for at least two decades, teachers often regard reform based 
instruction as an idealistic view of education rather than a clear 
schooling practice. The significant diversity of the teachers, as well as 
the cases in which the teachers highly evaluate their students but show 
moderate or low self-confidence in their own abilities to teach higher-
order thinking, indicate that many teachers are confused or 
embarrassed about reform-based instruction. Further work is therefore 
required in teachersô pre-service and in-service training to make the 
fostering of higher-order thinking a common ingredient in science 
teaching.  

We summarize this paper by noting two examples of approaches 
to foster thinking in the science class to emphasize that the notion of 
reforming science education must be translated into well-defined 
instructional strategies that teachers can infuse into teaching the 
common curriculum.All this will contribute to school being closer to 
students so that they could adjust to it and to teachers as well. 
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The importance of the syllabus for the subject education for life 
skills seen through the attitudes and opinions of the teachers and 

the students 
 
Abstract 
 
This paper emphasizes the most important aspects of the syllabus for 
the subject Education for life skills (ELS) with a special emphasis on the 
attitudes and opinions of a sample of teachers and students about the 
importance of this syllabus. The syllabus was introduced in primary 
education in 2008 and its goal is to promote the personal, emotional and 
social development of the students, preparing them for the challenges of 
the everyday life. It is realized through 5 program topics (Me, Me and 
You, Me and the Others, Me and the Health, Me and the Environment, 
once a week during homeroom.  
The research covered a random sample of 100 teachers from seven 
primary schools in Skopje and a random sample of 155 students from 
grade one to grade six also from Skopje. The goal of our research was 
to take a look at the attitudes of the teachers and the students in relation 
to the syllabus of the subject Education for life skills taking into 
consideration the following parameters: the educational values of ELS, 
the interest of the students in the content of the ELS syllabus, possible 
weaknesses, as well as the adequacy of the forms and methods which 
are used during the realization of the syllabus. 
For the purposes of the research we used questionnaires for the 
teachers and the students with open-ended and close-ended questions. 
In order to process the gathered data we used standard statistical 
processing with SPSS 18 program. 
 
Keywords: education for life skills, teachers, students, primary 
education. 

 
 

1. BACKGROUND 

The introduction of primary school that lasts for nine years in 2007 
brought on numerous concept changes, a lot of which were a result of 
the globalization changes in the education systems in the world. One of 
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the changes was the realization of a new syllabus with the title: 
Education for life skills (ELS), introduced in 2008. The need of a 
syllabus in our schools, primarily intended for the development of 
attitudes and values of the students for the different segments of the life, 
was evident, although several projects with approximately the same 
purpose were realized up to that point. As the name of the syllabus 
explains - education for life skills, it has the main purpose to train the 
students for the most important life skills, which are skills that refer to 
the personality, the relations with the others, leading a healthy lifestyle 
and developing a proper attitude for the environment. These are the 
most important and the most essential life skills. 

Apart from this, the syllabus has the purpose to train the students to 
communicate positively and successfully, resolve problem situations and 
conflicts, introduce them to a healthy lifestyle by eating a healthy diet, 
develop mutual respect, develop sensitivity for the others, and the 
diversities and to also develop successful interpersonal relations. The 
purpose of the syllabus also includes training for sustainable 
development in order to preserve the living environment. 

2. BASIC CHARACTERISTICS OF THE ELS SYLLABUS  

Education for life skills (ELS) has the purpose to teach the students by 
allowing them to acquire knowledge, attitudes and skills which will help 
them choose models of healthy behavior in different areas of the 
personal and social life. 

All the mentioned goals are implemented in 5 topics. The first topic is 
related to the personal development and it is named ME; the second 
topic is related to the interpersonal relations (ME and YOU); the third is 
related to the social relations (ME and the OTHERS); healthy lifestyle 
(ME and the HEALTH); and the fifth topic is related to the relationship 
with the environment (ME and the ENVIRONMENT). (Syllabus, 2008:3) 

It is important to mention that in order not to overburden the curriculum 
ELS is not realized as a separate subject, but during homeroom, i.e. 
once a week.   

The syllabus is realized through games with examples from the 
everyday life of the students, as well as personal and collective 
experiences in the school and outside of it. This is why the basic task of 
this syllabus is to present the students with learning in which the 
students will find themselves and will have the possibility to make 
choices of desirable behavior by being offered different models. In fact, 
the basic point of this syllabus is for the students to acquire not 
knowledge but behavior, skills, attitudes and values instead of 
unnecessary information. This way, the students are prepared to face 
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the challenges of life. ELS is based on participatory methods of learning 
and teaching which enable the students to be active participants in the 
learning process, instead of passive recipients of information and 
knowledge. 

Learning through examples and placing the students in situations where 
they need to make decisions and develop attitudes and values gives the 
students a chance to develop empathy, their emotional intelligence and 
become more responsible citizens of our society from a very young age. 
Hence, we believe that the ELS syllabus has great educational values 
and contributes for creating healthy, mature and responsible individuals 
who will be prepared to face the challenges of a multicultural life and the 
intercultural relations within.  

It has been proven in pedagogy that the competencies which represent 
knowledge, skills and attitudes can be successfully implemented in 
everyday life, if they are learned through personal experience. (Popova-
Koskarova, 2004:36). In the text below we will mention one topic. 

The topic ME and the Environment ï the relationship with the 
environment, enables the students to learn about the objects, plants and 
animals which are in the environment and are potentially dangerous and 
can hurt them, as well as the situations they can find themselves in, the 
recognition of objects, situations, animals and plants which are 
dangerous, etc. They learn about the rules of behavior in specific 
situations and places (playgrounds, streets, hallways, cars, buses, etc.). 
They learn where to throw the trash, what to do to maintain hygiene at 
home (taking off the shoes, cleaning the room), in the classroom 
(cleaning the desk) and the toilets (flushing the toilet, cleaning the toilet 
adequately), and to take responsibility for the hygiene in the 
environment. They learn about plants, how to grow them and the 
necessary conditions for this, how useful they are, and what happens 
when they are treated adequately. They learn which animals are pets 
and how to treat them. The students are taught how to make the space 
look nice, how to decorate and feel the comfort of the space in the 
decorated room. They learn about the water, air and electricity, how to 
save these resources, which water is drinking water and which is not, 
and which is clean and which is not. They also learn that the existence 
of the mankind and all other living animals depends on maintaining the 
eco-systems and they learn that they need to limit the use of polluting 
technologies (sprays, freon) and materials which cannot be recycled 
(plastic bottles, bagsé). (Strezovska, Masterôs thesis, 2014:38) 
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3. METHODOLOGY OF THE RESEARCH  

Goal of the research 

The goal of our research is to study the attitudes of the teachers and the 
students related to the syllabus for the subject education for life skills; 

Tasks of the research: 

¶ To analyze the opinions of the teachers about the educational 
values of ELS; 

¶ To analyze the opinions of the teachers about the adequacy 
of the forms and methods which are used in the realization of 
the ELS syllabus; 

¶ To analyze the opinions of the teachers about the possibilities 
offered by the ELS syllabus for developing the studentsô 
values and attitudes; 

¶ To analyze the opinions of the teachers about the 
weaknesses in the realization of this syllabus; 

¶ To analyze the opinions of the teachers about the possibilities 
offered by the ELS syllabus for the personal and social 
development of the individual; 

¶ To analyze the interest of the students in the material of the 
ELS syllabus; 

× Research instruments:For the purposes of the research we 
used a questionnaire for the teachers and a questionnaire for 
the students. The questionnaire for the teachers had 11 close-
ended and open-ended questions, while the questionnaire for 
the students had 5 close-ended questions. 

The research sampleincluded 100 randomly chosen teachers from 
seven primary schools in Skopje, and 155 student also randomly 
chosen, from grade one to grade six, also from Skopje. 

Research hypotheses: 

General hypothesis We assume that there is a statistically 
significant difference among the teachers regarding the attitude 
that the syllabus for the subject education for life skills offers 
great educational possibilities, and as such is very useful for the 
personal and social development of the students.  

Auxiliary hypotheses: 
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1. The syllabus for the subject education for life skills 
contributes for the upbringing and the development of the 
students (it promotes the personal and social development) 

2. The ELS syllabus encourages the students to develop 
attitudes and values by using active methods of work 

3. We assume that the teachers believe that the workshops are 
the most adequate forms for covering the ELS material 

4. The workshops help the students apply their knowledge into 
practice 

5. The students show great interest in the material of the ELS 
syllabus  

Independent variables: working experience and class where the 
teachers work. 

 

4. ANALYSIS OF THE RESEARCH DATA  

1. The syllabus for the subject education for life skills 
contributes for the upbringing and the development of the 
students (it promotes the personal and social development) 
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The research data that can be seen from the graph show that the 
majority of the teachers (73%) believe that the ELS syllabus does 
contribute for the social and personal development of the students, 
hence promotes educational activities and development of the 
personality. The other 27% believe that there is partial potential, and not 
one teacher believes that they are negative or that there is no potential. 
The high frequency implies that our hypothesis is confirmed. 

 

2. The ELS syllabus encourages the students to develop 
attitudes and values by using active methods of work 

 

 

 

Based on the results, we can see that 25% of the teachers mostly use 
discussion. To the question which method is used most often, we can 
conclude that during the ELS classes, the teachers use discussion the 
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most (23%) and playing activities (22%), followed by analysis of 
situations (19%), story analysis (10) and demonstrations and 
simulations (8%). Naturally, it is possible to use several methods during 
a given class. All the methods encourage activity on the part of the 
students and encourage them to develop attitudes and values for certain 
situations. The crossing of the personal data and the chi-square test 
p<0,05 implies the existence of a statistically significant difference in the 
attitudes of the teachers regarding this question, which also confirms 
this hypothesis. 

3. The teachers believe that the workshops are the most adequate 
forms for covering the ELS material

 

According to the gathered data (Image No.2) presented by the graph, 
63% of the teachers think that the ELS syllabus offers possibilities for 
making workshops which could be crucial for solving certain problems 
and situations, while 36% partially agree that the ELS syllabus offers 
possibilities for making workshops which could be crucial for solving 
certain problems and situations. The workshops basically promote the 
active participation of the students, for finding a solution to a given 
problem through discussion and playing activities. The chi-square test 
p<0,05 confirms our hypothesis. 
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4. The workshops help the students apply their knowledge into 
practice 

 

According to the research data presented in the graph, 43% of the 
teachers believe that the syllabus helps the students apply their 
knowledge into practice, while 54% of the teachers think that this is 
done partially, and only an insignificant number of teachers, 3% think 
that this program does not help the students apply their knowledge into 
practice. Nevertheless, in our opinion, the majority of teachers partially 
or completely agree that the ELS syllabus helps the students apply their 
knowledge into practice, and the chi-square test p<0,05 implies that 
there is a statistically significant difference in the attitudes of the 
teachers regarding this question, which confirms this hypothesis as 
well. 
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5. The students show great interest in the material of the ELS 
syllabus   

 

 

According to the data in Image No.5, the majority of students, i.e. 78.1% 
answered that the workshops are very interesting and different than 
what they learn during the other classes, whereas a small percentage of 
students, i.e. 14.2% gave a negative answer. The chi-square test p<0,05 
and the crossing of the personal data allow us to conclude that this 
hypothesis is confirmed  as well. 

CONCLUSION: 

The teachers and the students have positive attitudes and opinions 
regarding the syllabus for the subject education for life skills. Hence, our 
final conclusion is that this syllabus brings freshness and an innovative 
spirit in the education and offers great educational possibilities, and as 
such is very useful for the personal and social development of the 
students from grade one to grade six. In the future, we should consider 
ways to make education for life skills an individual subject in order for it 
to have a greater impact on the students for solving problems in different 
situations and for developing interpersonal relations.  
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Entrepreneurship Education in the Republic of Macedonia 
 

Abstract 
 
This paper presents the overview of Macedonian entrepreneurship 
educational system. Authors state that the education, especially 
entrepreneurship education, is the key for competitive development of 
the modern society. The paper includes main developments of 
entrepreneurship education in the country like: establishment of the first 
university business start-up centre in 2006; introduction of first course of 
business and entrepreneurship in secondary schools in 2007 (in 4th 
year); introduction of courses ñInnovation and entrepreneurshipò in 
secondary schools in 2012 (in 1st, 2nd and 3rd year); and course 
ñInnovationò in 9th grade of primary schools; teacher trainings on 
different entrepreneurship related topics; development of NGO sector in 
the area of SMEs support, entrepreneurship and innovation 
development; etc. This paper ends with the overview of the Macedonian 
Entrepreneurial Learning (EL) Strategy 2014 ï 2020 adopted by the 
Macedonian Government in November 2014. The high priority areas for 
Macedonian EL strategy are located in five main pillars: (1) Primary 
education; (2) Secondary education; (3) Higher Education; (4) Informal 
and non-formal education; (5) Young entrepreneurs. Five pillars are the 
central part of the entrepreneurial learning ecosystem in the country. 
They are the basic foundation that will directly frame the implementation 
of EL activities and EL strategy vision ï to ensure sustainable economic 
development and prosperity of the country and Macedonia to become a 
country with highly developed entrepreneurial culture and spirit that 
inspires everyone. 
 
Key words: Entrepreneurship Education; Entrepreneurial Learning; 
National Strategy; Republic of Macedonia 
 
 
 
1. Introduction ï About Entrepreneurship Education 

Entrepreneurship is one of the most important subjects in our 
society since entrepreneurship becomes one of the main drivers in 
creating opportunities and economic wealth for the countries.  
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 Because of the more often evidence that entrepreneurs are not 
born as entrepreneurs and they can be made, it is clear that 
entrepreneurship, or better said some parts of entrepreneurial activities 
can be taught. Peter Drucker1, one of the leading management and 
innovation thinkers has said: ñThe entrepreneurial mystique? Itôs not 
magic, itôs not mysterious, and is has nothing to do with the genes. Itôs a 
discipline. And, like any discipline, it can be learned.ò 
 But, an important question is how they can be made on a 
strategic basis, and how formal and informal education can help in 
creating great entrepreneurs. 
 Entrepreneurship is more complex process than it can be 
described in different educational curricula, because different situations 
based on the industry, market, country culture and other will require 
different approaches in practicing entrepreneurship. Many educational 
subjects currently used at all educational levels use simple task 
environment of the training laboratory where all students can test the 
same problems at once. But, the typical problem-solving situation faced 
by entrepreneurs is characterized with high level of uncertainty, poorly 
defined goals, much more unknowns, much larger pressure, and much 
higher load of information that not guarantee that classical educational 
process that was previously defined will give right output for creation of 
new generation of entrepreneurs. Therefore, traditional pedagogical and 
psychology research related to teaching and learning processes are not 
directly applicable to entrepreneurship education.  
 Because of that, many scientist2 argue that teaching 
entrepreneurship involve both ñartsò where creativity and innovative 
thinking is highlighted and ñscienceò where the focus is on financial 
models, marketing, business functions, management functions and so 
on. The science part of teaching entrepreneurship is the teachable and 
can be used structured training materials that will provide technical and 
personal skills for ñwould beò entrepreneurs. On the other side the òartò 
part canôt be teachable in the same way as ñscienceò part because it is 
much more subjective and will depend on many external conditions. 
 Because of the strong connection of the ñscienceò and ñartò, and 
because the success of the businesses in large part is related on the art 
side which will bring unique or innovative idea in the form of new 
products and services on the market, many countries work on 
implementing radical change in their education systems that will help 
students to build more skills related to the ñartò side.  

                                                           
1
Drucker, P.F. (1985) Innovation and entrepreneurship. New York,Harper & Row Publishers 

2
Jack, S.L., Anderson, A.R. (1999) Entrepreneurship education within the enterprise culture. 

Producing reflective practitioners.International Journal of Entrepreneurship Behavior & Research, 

Vol. 5, (No. 3), 1999, 110-125 
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 Hansemark3 states that traditional education is marked as only a 
transformation of knowledge and abilities, while entrepreneurship 
education, in contrast, is held up as the model for changing attitudes 
and motives. Entrepreneurship and entrepreneurship education, beside 
evident advantages, like promoting business start-ups, has also a wider 
market potential. The ñartò side of entrepreneurship can be mainly 
learned in the business environment through inductive, practical and 
social experience4. Because of that one of the biggest challenges when 
we talk about formal and informal education is to support the 
entrepreneurial process, even in the classroom setting. In such a 
circumstances, traditional approaches to teaching may, in fact, inhibit 
the development of the requisite entrepreneurial behavior5. 
 In order to understand better the meaning of entrepreneurship 
education we are presenting the research on different definition from 
different experts (organizations) in this filed: 
Å All activities aiming to foster entrepreneurial mindsets, attitudes 

and skills and covering a range of aspects such as idea 
generation, start-up, growth and innovation (Alain Fayolle).6 

Å Entrepreneurial education is a dynamic process of awareness, 
reflection, association and application that involves transforming 
experience and knowledge into functional learning outcomes7. 

Å Entrepreneurship education refers to activities aimed at 
developing enterprising or entrepreneurial people and increasing 
their understanding and knowledge about entrepreneurship and 
enterprise8.  

Å Verboon summarized very well positive effects of entrepreneurial 
education on the individual level, organizational level and 
societal level (table 1).9 
 
 

Table 1. Positive effects of entrepreneurship education 

                                                           
3
 Hansemark, O. (1998) The effects of a program on need for achievement and locus of control of 

reinforcement.International Journal of Entrepreneurship Behavior and Research, 4(1), 28-50, 1998 
4
 Gorman, G., Hanlon, D., King, W. (1997) Some research perspectives on entrepreneurship 

education, enterprise education and education for small business management: A ten-year 
literature reviewò.International Small Business Journal. Vol. 15, (No. 3), pp. 56ï77, 1997 
5
 Kirby, D. (2004) Entrepreneurship education: Can business schools meet the 

challenge?Education + Training. Vol. 46, (No. 8/9), pp. 510ï519, 2004 
6
http://www.oecd.org/cfe/leed/43202553.pdf 

7
 www.entredu.com/tiedostot/RENTXX_Akola Heinonen.pdf 

8
 Heinonen, J and Poikkijoki, S (2005) An entrepreneurial-directed approach to entrepreneurship 

education: mission impossible? Journal of Management Development, vol 25. 
9
 Fred Verboon: Entrepreneurial Education (presentation), March 12, 2015, 

https://www.nuffic.nl/en/library/entrepreneurial-education.pdf 

 Individual 
level 

Organizationa
l level 

Societal level Referenc
es 
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Job 
creation 

More 
individuals are 
needed that 
are willing and 
capable to 
create job 
growth 

Growing 
organizations 
create more 
jobs 

Entrepreneurs
hip and 
innovation are 
primary paths 
to growth and 
job creation 

(Jones 
and 
Iredale, 
2010, 
Hindle, 
2007, 
Kuratko, 
2005, 
Volkmann 
et al., 
2009) 

Economic 
success 

Entrepreneurs
hip can give 
inidividuals 
economic 
success 

Organizational 
renewal is 
fundamental to 
every firmôs 
long-term 
success 

Renewal 
processes are 
fundamental to 
the vitality of 
economies 

(Kuratko, 
2005, 
O'Connor, 
2008, 
Volkmann 
et al., 
2009, 
Gorman et 
al., 1997) 

Globalizatio
n, 
innovation 
and renewal 

People need 
entrepreneurial 
skills and 
abilities to 
thrive in an 
ever-changing 
world 

Entrepreneuria
l firms play a 
crucial role in 
changing 
market 
structures 

A deregulated 
and flexible 
market 
requires 
people with 
higher-level 
general skills 

(Henry et 
al., 2005, 
Jones and 
Iredale, 
2010, 
Kuratko, 
2005, Hytti 
and 
OôGorman
, 2004) 

Joy, 
engagemen
t, creativity 

Creation / 
value creation / 
creativity is a 
main source of 
joy and pride 
for people 

Employee 
creativity and 
joy is essential 
for the 
performance 
of new and 
existing 
organizations 

Economic 
wealth of 
nations 
correlates with 
happiness of 
its citizens 

(Amabile 
and 
Khaire, 
2008, 
Amabile 
and 
Kramer, 
2011, 
Goss, 
2005, 
Diener 
and Suh, 
2003) 

Societal 
challenges 

People can 
make a 
difference to 
society, and 
marginalized 
people can 
achieve 

Corporations 
can 
collaborate 
with small 
social 
entrepreneurs
hip initiatives 

Social 
entrepreneursh
ip addresses 
problems in 
society that the 
market 
economy has 

(Volkmann 
et al., 
2009, 
Kuratko, 
2005, 
Seelos 
and Mair, 
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It is obvious that there are many different approaches towards 

definition of entrepreneurship education. Mainly from one side is the 
education that will prepare students for their business venture (to start 
and run business), and from other side is the approach where students 
will learn and develop broad level of skills (creativity, sense of initiative, 
risk-taking, autonomy, self-confidence, leadership, team spirit, etc.) that 
will allow him/her to have entrepreneurial mindset, innovative thinking 
and behavior.  

In Macedonia, we are more in favor of second option, while the 
definition provided by the European Commission is accepted and 
implemented in our strategic documents.  

Entrepreneurship educationshould not be confused with 
general business and economic studies; its goal is to promote creativity, 
innovation and self-employment, and may include the following 
elements:  

- developing personal attributes and skills that form the basis 
of an entrepreneurial mindset and behaviour (creativity, 
sense of initiative, risk-taking, autonomy, self-confidence, 
leadership, team spirit, etc.), 

- raising the awareness of students about self-employment 
and entrepreneurship as possible career options, 

- working on concrete enterprise projects and activities, 
- providing specific business skills and knowledge of how to 

start a company and run it successfully.10 
In the last 10 years there is significant push towards 

implementation of entrepreneurship education on all educational levels, 
and both ï in formal and non(in-)formal education in the country. Next 
chapter presents main activities conducted in the last decade towards 
strengthening entrepreneurship education in the Republic of Macedonia. 
 
 
2. Entrepreneurship Education in the Republic of Macedonia 

In the Republic of Macedonia there are number of initiatives that are 
directly or indirectly linked with entrepreneurship education. Desk 
research, on-site visits and authorsô previous experience can be 
summarized into following list of main activities that are in line with 
entrepreneurship education in the Republic of Macedonia: 

                                                           
10

 European Commission ï Entrepreneurship in higher education, especially within non-business 

studies ï Final Report of the Expert Group, March 2008 

economic 
success 

to create 
social value 

failed to 
address 

2005, 
Austin et 
al., 2006, 
Rae, 
2010) 
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Formal education 

¶ On the University level, course Entrepreneurship and Small 
Business was introduced in 1997 at the Faculty of Mechanical 
Engineering, Ss. Cyril and Methodius University (UKIM). In the last 
decade of XX century only on Economic Faculty, UKIM was course 
Entrepreneurship, only on two majors. 

¶ The subject (course) ñBusiness and Entrepreneurshipò was 
introduced as compulsory subject in high (secondary) school 
(2007/2008). Updated curriculum and textbook was introduced from 
September 2012.   

¶ In June 2009 the Declaration for entrepreneurial learning was signed 
between Minister of Education and Science, and Minister of 
Economics (June 2009). This is first formal document that address 
entrepreneurial learning in the country. 

¶ The subject ñInnovation and Entrepreneurshipò was introduced as a 
project activity in 1st, 2nd and 3rd year of secondary school from 
September 2012. For better preparation of teachers Bureau for 
Development of education in the period May ï September 2012 
organized 2-day training for 1300 professors. 

¶ From September 2013 different contents from the area ñInnovation 
and Entrepreneurshipò are introduced in six subjects in 9th grade of 
primary school (mathematics, art, informatics, chemistry, biology and 
physics). This activity was also followed by extensive training of 
teachers that covers above mentioned courses. 

¶ In April 2014, a new program and curriculum for course ñInnovationò 
for IX grade of primary school (obligatory course with one hour per 
week) was officially introduced. This course started with teaching in 
all Macedonian schools form September 2014.  

¶ Two days training of 600 teachers that are teaching course 
ñInnovationò in IX grade of primary school was conducted 
(September ï October 2014). 

¶ In the period February April 2015, redesign of 5 curriculums for 
courses (1) ñInnovationò for IX grade of primary school, (2, 3, 4) 
ñInnovation and Entrepreneurshipò in 1st, 2nd and 3rd year in 
secondary schools and (5) ñBusiness and Entrepreneurshipò in the 
4th year of secondary schools was conducted. New textbooks are in 
the process of development. 

 
Non (In)-formal education 

¶ The annual competition for the best business plan is organized for 
high schools and art schools (from 2007). The competitions are 
organized by the Bureau of Education Development 
(http://bro.gov.mk/), and the National Centre for Development of 
Innovation and Entrepreneurial Learning (http://ncdiel.mk/). In 2010, 

http://ncdiel.mk/


10
th
 International Balkan Education and Science Congress on the topic of ñEducatēon and 

globalēzatēonò 

 

107 

 

the competition was under the auspice of the President of the 
Republic of Macedonia. Since the 2011-2012 academic year, the 
competition has grown into a national competition for all secondary 
schools in the country including vocational schools and since 2012 
awards were handled by the President of the Government of the 
Republic of Macedonia. 

¶ On the university level, since 2006 Business Start-up Centre, Faculty 
of Mechanical Engineering (UKIM-BSC) (www.bsc.ukim.edu.mk) and from 
2009 NCDIEL (www.ncdielmk) were implementing National competition 
for most innovative business idea. From 2013 this competition is 
under the auspice of Ministry of economy (www.economy.gov.mk) 

¶ Through projects of USAID (http://macedonia.usaid.gov/en/index.html) and 
KulturKontakt, Austria (http://www.kulturkontakt.or.at/) in vocational 
schools and several gymnasiums virtual and real companies were 
created. Also there were organized fairs of these companies.  

¶ USAID under the YES project has a component of entrepreneurship 
in primary and secondary schools (http://yesnetwork.mk/en/). The Youth 
Employability Skills (YES) Network is a five-year project 
implemented by the Education Development Center (EDC). The goal 
of the YES Network project is to enhance the employability skills of 
young people in Macedonia aged between 15 and 27.  

¶ Promotion of entrepreneurship among young people was a project of 
Center for Regional Development of the Southeast Region, 
Municipality of Strumica (http://www.strumica.gov.mk/) and GIZ 
(http://www.giz.de/en/). 

¶ State Entrepreneurship Competition (Skills for Employment) was 
project funded by the British Council (http://www.britishcouncil.mk/en/). 

¶ Making marketing plan through the Youth Association of secondary 
schools in Macedonia (MASSUM - http://massum.org/mk/) - with the 
support of USAID.  

¶ Junior Achievement (http://ja.org) program is active in the country fifteen 
years, offering its own training program for economic education 
(training is applicable also for teachers and students). 

¶ Junior Achievement program several years have organized business 
plan competitions in selected schools in the country. 
(http://www.jamacedonia.org.mk) 

¶ There are a number of non-governmental organizations, 
foundations, project units that provide additional entrepreneurial 
education, as business start-up centers in Skopje (www.bsc.ukim.edu.mk/) 
and Bitola (www.bscbitola.org/), YES Incubator in Skopje 
(www.yesincubator.org.mk/), Center for Entrepreneurship and Executive 
Development - www.ceed-macedonia.org/, MATA, etc.., 

¶ Some of the projects (ADA - Austrian Development Agency, USAID, 
UNICEF and other donor lines) provide training for teachers or 

http://www.bsc.ukim.edu.mk/
http://www.ncdielmk/
http://www.economy.gov.mk/
http://macedonia.usaid.gov/en/index.html
http://www.kulturkontakt.or.at/
http://yesnetwork.mk/en/
http://www.strumica.gov.mk/
http://www.giz.de/en/
http://www.britishcouncil.mk/en/
http://massum.org/mk/
http://ja.org/
http://www.jamacedonia.org.mk/
http://www.bsc.ukim.edu.mk/
http://www.bscbitola.org/
http://www.yesincubator.org.mk/
http://www.ceed-macedonia.org/
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directly contribute to the capacity building of teachers encouraging 
the modernization of the education system, etc. 

¶ Through SEECEL (South East European Center for Entrepreneurial 
Learning Europe - http://www.seecel.hr/) project in 8 pilot schools is 
implemented program that introduce entrepreneurial skills in primary 
education into existing subjects and courses. When it comes to 
higher education and enhancing contribution of third-level education 
and increasing awareness and understanding among higher 
education about entrepreneurial learning in non-business disciplines, 
SEECEL implemented strategic piloting in two high education 
schools in all their member states from June 2011 until June 2012. 
In the Republic of Macedonia as a part of this strategic piloting 
participated: Faculty for Agriculture, University Goce Delcev in Shtip 
and Faculty of Mechanical Engineering, UKIM. 

¶ Government of the Republic of Macedonia from October 2011 
promote intensively entrepreneurship on all media and on a such a 
way stimulate entrepreneurial spirit among the whole population 
(campaign ñOsmeli seò - http://osmelise.mk/)  

¶ In November 2011, by the NCDIEL, and under the auspices of the 
President of the Republic of Macedonia, in the presence of Minister 
of Education and Science, and the Minister of Economy the National 
Entrepreneurship Educators Network is established where 
participates professors and assistants from the universities and 
teachers who teach the subject ñBusiness and Entrepreneurshipò 
and other economy related subjects in high school in the country.  

¶ There are on-going efforts in supporting social entrepreneurship, or 
businesses with a primary social aim as a way to increase economic 
wealth in different country areas. CIRA has implementing the project 
titled as ñPiloting Social Enterprising Concept in Macedoniaò where 
the main motive is to facilitate the development and the 
implementation of the social enterprising concept in Macedonia by 
bringing the world experiences and more specifically the UK 
expertise for the issue. They have already developed feasibility 
study on the social enterprise concept with recommendation for 
future development of this model in the Republic of Macedonia. New 
law on social entrepreneurship is in draft version. 

¶ Many events that celebrate entrepreneurship, education etc., are 
organizing in the country. All of them contribute to the promotion of 
entrepreneurship and are involving numerous stakeholders 
(foundations, ministries, banks, NGOs, educational institutions): 
European Week of SMEs, Global Entrepreneurship Week 
(www.gew.com.mk/), European Day of the Entrepreneur, Start-up 
weekend (http://skopje.startupweekend.org/), Entrepreneur of the 
Year, MK business leader, Women entrepreneur, patent award, 
Makinova, etc... 

http://www.seecel.hr/
http://osmelise.mk/
http://www.gew.com.mk/
http://skopje.startupweekend.org/
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¶ Agency for entrepreneurship promotion (http://www.apprm.gov.mk/) 
is among key institutions in the country that supports development of 
entrepreneurial attitude. In the last 3-4 year they have annual budget 
that was allocated to training of teachers and students on 
entrepreneurship related issues (~ 200 per year).  

¶ Regional Center for Social Innovation was founded from Faculty of 
Computer Science and Engineering and UNDP. The purpose of the 
center is to function as a center for technology transfer in which 
innovations will be placed in order to promote social development. 
The Center is searching for ideas and partners to support startup 
businesses through mentoring, training and expertise to help 
innovators to realize their ideas that will contribute to positive change 
in society. (http://finki.ukim.mk/mk/news/regional-centar-finki-undp-
06-2013) 

¶ Business without Borders project is implemented by the Foundation 
Business Start Up Centre and financed by USAID with the main 
objectives to accelerate economic growth in southwestern 
Macedonia by facilitating the startup of new enterprises as well as 
the growth and competitiveness of existing micro, small and medium 
enterprises; creating jobs and employment opportunities for the 
young, vulnerable and unemployed, etc.. (http://www.bscbitola.org/). 

¶ Global Entrepreneurship Monitor (GEM) as an annual global study of 
entrepreneurship for the first time was implemented in the Republic 
of Macedonia from Enterprise Development Foundation (MEDF) and 
UKIM-BSC. GEM focuses on three main objectives: to measure the 
scale and scope of entrepreneurial activity and analyze how this 
differs across countries involved in a survey, to uncover factors 
determining national levels of entrepreneurial activity, and to identify 
policies that may enhance the national level of entrepreneurial 
activity. Currently the project team is working on preparation of the 
report for 2015 (http://www.gem-macedonia.org.mk/). 

¶ Foundation for Management and Industrial Research (Foundation 
M.I.R.) was established in 2002 by SINTEF, one of the largest R&D 
institutes in Europe. For six years MIR was the main local partner to 
SINTEFôs projects in Macedonia for support of SMEs in different 
fields such as: operations management, supply chain management, 
vocational training, support to start-ups, etc. 

¶ In the period December 2012 ï June 2014 with support from 
European Training Foundation (ETF) expert group worked on the 
development of National Strategy for Entrepreneurial learning 
2014 ï 2020 with action plan. This strategic Document was 
adopted by the Government of the Republic of Macedonia in 
November 201411. The high priority areas for Macedonian EL 

                                                           
11

 http://mon.gov.mk/index.php/2014-07-23-14-03-24/vesti-i-nastani/432-strategija-pretpriemachko-

uchenje-14-20 

http://www.apprm.gov.mk/
http://finki.ukim.mk/mk/news/regional-centar-finki-undp-06-2013
http://finki.ukim.mk/mk/news/regional-centar-finki-undp-06-2013
http://www.bscbitola.org/
http://www.gem-macedonia.org.mk/
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strategy are located in five main pillars: Primary education; 
Secondary education; Higher Education; Informal and non-formal 
education; Young entrepreneurs. Five pillars are the central part of 
the entrepreneurial learning ecosystem in the country. They are the 
basic foundation that will directly frame the implementation of EL 
activities and EL strategy vision ï to ensure sustainable economic 
development and prosperity of the country and Macedonia to 
become a country with highly developed entrepreneurial culture and 
spirit that inspires everyone. 

3. Conclusion 
 The activities implemented yielded significant results in boosting 
the innovation and entrepreneurial learning in the country. There are 
numerous direct outcomes from these initiatives; here only the most 
important ones will be listed. Firstly, conducted trainings for the teachers 
from primary and secondary schools resulted with well-trained 
teachers who are highly capable to deliver the novel content for the 
innovation and entrepreneurship to the students. Moreover, they are 
trained to teach on a novel manner, emphasizing the practical 
implementation of the gained knowledge and posing a new, innovative 
way of thinking to the students. Secondly, as a result of these initiatives 
the teaching materials have constantly been moderated and 
corrected. The modifications were in line with the improvements made 
in the teaching programs and according to the recommendations 
produced by the evaluations conducted on a two-year period. Thirdly, 
realized activities are recognized by the relevant political structures, 
which is confirmed by the development of the highest strategic policy 
document on the national level ï National strategy for entrepreneurial 
learning 2014 - 2020. The importance of this step for the overall 
economic development of the country is widely acknowledged by the 
international experts and European Commission.  
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Gjorgji Ilievski 
 

The need of qualēty unēversēty educatēon ēn the republēc of 
Macedonēa 

 
Abstract 
 
University education is one of the key segments of the education 
system, because it provides the final profile and product for involvement 
in all areas: the society, economy, technology, production, etc.  
It adapts to the socio-democratic, scientific-technical, economic and 
innovative processes and trends, which influence the overall social 
development and progress, and at the same time condition and impose 
the reforms and innovations in the modern education for well trained 
staff.  
The analysis of many studies in our country, Europe and worldwide 
show that the highly trained professional staff is a developmental 
resource that stimulates continuous growth and progress.  
The previously mentioned is a confirmation that the challenges and 
demands imposed by the time we live in, the innovations, quality and 
other new tendencies need to be accepted and that they need to go 
hand in hand with the universities-faculties, the institutes, i.e. the 
professors, staff and students. 

 
Keywords: university-faculty, education, professors, students. 

 
 

 The modern education is a necessary process, which is 
determined by several factors: the socio-democratic processes, 
transition and globalization, technology, economy, culture, etc., as well 
as processes which dictate consequential changes in all resources, 
including the education as an exceptional resource, which creates other 
resources. The following are the most important determinants, which we 
need to bear in mind during the processes of transformation and 
reformation of the education: 

- Permanent increase of scientific knowledge, which is used in the 
everyday life, in all activities, work and education; 

- Innovation and modernization of the education at all levels, 
treating the children and students as subjects and partners with 
their own characteristics, needs, understandings and 
experiences; 

- Respecting the rights and freedoms of the individuals as 
members of a nation, ethnicity, and religion, as well as the right 
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to express their national-ethnic, cultural characteristics and 
traditions, including education; 

- The needs of the society, the young people, and the citizens are 
conditioned by the material, cultural, education and other 
standards and life values; 

- Permanent education, i.e. lifelong education and learning, which 
is the motto of the 21st century and the new innovative education. 

The mentioned determinants highlight the fact that education as a 
resource needs to be permanently reformed, innovated and modernized 
and that in the process ofreformation we need to include several 
subjects which will give their contribution for an integrative modern and 
quality education. 

The mentioned arguments and knowledge confirm that education is 
a complex activity, that requires special treatment by society, the state 
organs, the authorities, the education-scientific institutions, the practice, 
the citizens, and they all demand material, technical-technological and 
professional-scientific help and collaboration of the carriers of the 
education activity, which is the case in the developed education systems 
and countries. 

The mentioned facts concerning the conditions of the reformative 
processes at all levels of education and their implementation confirm 
that in practice we encounter difficulties, problems and disagreements, 
which need to be analyzed for better reforms. The processes of 
integration and the quality need to be improved.  

 

The conditions of the education system 

The system of education of the Republic of Macedonia is constantly 
undergoing reforms of various character. They were different in the 
period after the liberation, the period of reorientation, the period of only 
one education system, the period of vocational education, the period of 
transition and the period of rapid transition. 

In all the mentioned periods, all necessary measures and activities 
for changing the education system were taken, according to the social-
professional and scientific-technological processes. 

A shared characteristic of all the reform projects is the effort of the 
ruling parties that the objectives and the character of the functions of the 
education are adopted to the visions and the determinations. 

It is a fact thatthe engagement of the experts and their activities are 
decreased.They also do not result in the desired effectsalways. For 
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these reasons, science and scientific knowledge, which have 
determined scientific laws regarding the education processes have not 
always come to expression. The political and state officials were the 
carriers of the changes, and the opinions of the scientists and experts 
were not always taken into account. 

After the liberation of the Republic of Macedonia and the acceptance 
of the democratic processes (the human rights and freedoms, The 
Convention on the Rights of the Child and the Constitution), efforts were 
made for thorough changes that freed the education system from the 
ideology of a one-party system. Also the process of deideology was 
completed, and on these grounds a projection about the transformation 
the education system was made, resulting in two strategies. One of 
them is the National Program 2005-2015. These changes triggered the 
processes of transformation and democratization of the system as a 
whole, and the sub-systems, as well. 

In the practice we encounter problems and difficulties regarding the 
continuity and discontinuity,although we have scrutinized and confirmed 
the position of the education system. 

 

The need of innovative quality education 

In recent years, education is in the focus of interest of the theory, 
practice, politics, and the departmental organs that deal with education. 
This is supported by the fact that columns, analyses and topical 
discussions are published in all written and electronic media. 

As I have already mentioned, the reformation and innovation of 
quality education started much earlier, after the liberation of the 
Republic of Macedonia, when it became an independent country with an 
education system. The beginning of reformation and innovation was also 
accompanied by the deideologization of the education of the previous 
system and by the defining objectives and tasks of the education and 
the individual sub-systems, i.e. the levels of education, starting from 
preschool and all the way to the education of adults. 

According to the previously mentioned, there were and there still are 
efforts for innovation of the structure and structural bases of the 
curricula and syllabi, based on the modern tendencies in the education 
for European integration. 

This is why when we discuss the innovation or reformation of the 
education as a process, we should bear in mind several aspects: 
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First of all, education is a resource that creates other resources and 
it encompasses all life areas and activities, their improvement and 
modernization. For these reasons, education deserves to be a subject of 
research and valorization. It is constantly facing new challenges, which 
require attention and should be taken into account when making 
reforms, innovations and transformations in the area of education. 

In the Republic of Macedonia, there is no institution that treats, 
researches and studies education. There are only partial studies and 
researches of specific university institutions (teacher education faculties 
and faculties of pedagogy), which research and assess it through 
projects. 

This is supported by the fact that in the recent period strategies for 
innovation and renovation of the education were created, including the 
National Program for Development of the Education from 2005 to 2015. 
They were carried out based on experiences and analyses of the 
Bureau for Development of Education and the modern tendencies and 
challenges. Namely, on this ground, the concept for nine year-long 
education was implemented. In my opinion, this concept needs to be 
reviewed and analyzed again, in order to find out if it is the best answer 
to the current demands and challenges. Another concept that needs to 
be reviewed and analyzed is the concept for dispersed studies of the 
university institutions (of particular study programs) in certain cities, i.e. 
towns in the Republic of Macedonia. 

For innovative, quality education, we need serious planning and 
engagement of many subjects mainly from the theory and science, 
which treat education as a process and a resource. To be more specific 
the universities and their units, i.e. the faculties of pedagogy, the 
practice, the primary and high schools (teachers, professors, pupils, 
students). The Bureau for Development of the Education, which 
according to the current situation, problems and difficulties in several 
regions in the Republic will hold forums and debates. On these grounds 
we will be able to understand the conditions and thus focus our needs 
towards an innovative, reformative, quality education, in which all 
subjects will have an equal role. 

 

The university education in the modern conditions 

University education is crucialas a sub-system. It is a key segment 
for the development of the countries as a whole, and it is an integral part 
of the international, and especially the European education and scientific 
area, and in this frames it is important for the education system of the 
Republic of Macedonia. 
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The following are university institutions and units in the Republic of 
Macedonia: 

State University ñSs. Cyril and Methodiusò ï Skopje with 21 faculties and 
7 institutes. 

State University ñSt. KlimentOhridskiò ï Bitola with 10 faculties, 3 
institutes and one vocational medicine school. 

State University ñGoceDelcevò ï Stip with 13 faculties and 4 institutes. 

State University ñTetovoò ï Tetovowith 11 faculties and 1 institute. 

State University of Information Science and Technology ñSt. Paul the 
Apostleò ï Ohrid, with 5 faculties. 

Private university institutions, faculties and vocational institutions 

1. European University in the Republic of Macedonia ï Skopje 
2. FON University ï Skopje 
3. University American College ï Skopje 
4. MIT University ï Skopje 
5. International Slavic University ñG. R. Derzhavinò ï Sveti Nikole 
6. University of Tourism and Management ï Skopje 
7. University of Audiovisual Art ESRA Paris-Skopje-New York 
8. International University Struga 
9. International Balkan University Skopje with 5 faculties 
10. University of South East European University ï Tetovowith 5 

faculties 
11. University ñEuro Balkanò ï Skopje 
12. Faculty for Business Economy ï Skopje 
13. Vocational Institution ñBusiness Academy Smilevski ï BASò ï 

Skopje 
14. Vocational Professional Institution for Business Study Euro 

College ï Kumanovo 
15. Vocational Institution for Journalism and Public Relations ï 

Skopje 

 

According to the data of the State Statistical Office of the Republic of 
Macedonia, 57746 students enrolled at the faculties and the vocational 
schools in 2013 / 2014, which is a growth of 1.5% compared to 2012 / 
2013. 88.5% of the students enrolled at the state university 
institutions, and 11.1% enrolled at private university institutions. 
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The law regulations regarding university education need to be 
comprehensive. They include the institutional structure of the university 
that needs to be compatible to the changes that occur in Europe and the 
world. Our universities must adapt to the formal integration standards in 
the European system of education. This means that our universities and 
their units ï the faculties, need to be compatible to the study cycles in 
order to intensify the flow of people, information, ideas, and scientific-
technological knowledge from the developed world. Namely, we 
permanently need to innovate new syllabi and curricula which will train 
the students to self-educate and acquire new knowledge. The process 
of education is not only a process of acquisition, it also includes practice 
activities in the research and applied field, according to the needs and 
challenges that require changes and innovations in the syllabi and 
curricula. The changes need to be based on the new tendencies and 
models and the innovations in the education adequate to the staff being 
trained. They must not be based on the personal impressions or 
opinions of professors who try to preserve the status of the subject and 
the lesson fund, and who also discard the challenges and needs for 
innovative quality European education. For these reasons the 
universities,their management and senates should be selective in the 
accreditation of the syllabi and curricula, especially the Accreditation 
department. (Law for University Education).  

Unfortunately, the partial researches and studies (in the practice) 
show that the Macedonian university system still deals with designed 
curricula, favoring encyclopedic knowledge, historicism, schematic and 
uniform instruction, i.e. an ex catedra instructional approach, which 
includes only lecturing and no interaction during the classes. It was also 
determined that the student is neglected as a subject and a partner, and 
that the textbooks, manuals and other materials are less available to the 
students. The publishing activities of the universities and faculties are 
diminished and almost non-existent. The students are victims of some 
teachers who force them to buy their manuals, and if they do not comply 
they cannot take colloquiums or exams. 

The previously mentioned supports the claim that the university 
education needs to be freed from the traditional and verbal transfer of 
knowledge. A new modern educational technology should be used, as 
well as diverse forms of study and instruction: frontal, group, team, 
tandem, individual instruction and learning approaches, as well as 
stimulation of the developmental-functional knowledge, learning and 
studying and use of the knowledge in practice and science. The 
academic citizens ï the students should beplaced in situations and roles 
of direct researches permanently, i.e. they need to be trained to 
successfully use the scientific methodology, techniques and instruments 
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for the goals of their study, scientific researches, and activities, 
preparing them to successfully join the specific field of work. 

 
What kind of university do we need? 

Our country has a wonderful Macedonian educational background, 
since Macedonia has deep cultural-historical and pedagogical traditions 
dating back to the ancient past of the Slavonic and Macedonian 
educators and pedagogues Cyril, Methodius, Clement of Ohrid and 
Naum. Bearing in mind these ancient cultural-historical traditions born in 
Macedonia, we have the imperative of creating modern education. 

Society depends on the education and the university institutions 
which are the driving forces of progress in all areas: the social activities, 
economy, culture, health and technology. 

The state gradually opens universities, faculties and institutes, as 
well as dispersed studies,depending on the demands for professional 
staff and the financial means. Also, private universities and faculties 
were opened in Skopje and other cities. The private universities opened 
their own dispersed studies, which resulted in doubling or tripling of 
staff, without analyzing and realistically assessing the need for the 
specific staff. The university institutions accepted the Bologna 
Declaration, and also made efforts to improve the conditions and 
capacities for its implementation. There is a regulation that states when 
and in which circumstances an institution for university education can be 
created. It specifies which people can be teachers and assistants. Apart 
from teaching staff, the university institutions must provide adequate 
conditions and equipment for normal operating of the instruction, 
exercises, seminars and practice.  

The Government of the Republic of Macedonia, following the 
example of the developed countries, passed norms and standards 
regarding the university institutions. This was a good move, however 
their application in the financing of these institutions is a question that 
deserves analysis and elaboration. This is linked to another matter, the 
activities and operating of the university institutions in the Republic of 
Macedonia (state and public). 125 faculties have accreditation, as well 
as 11 private universities with accreditation for 63 faculties. Do we really 
need all these universities and faculties with many dispersed studies 
across the country? The opening of several faculties for the same staff 
profile and their dispersion in the province, without previous analyses, 
devaluates the university education. We need to reassess the network 
of university institutions and dispersed studies. We need to rank them 
on the grounds of their quality and achievements. 
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The Republic of Macedonia needs less university institutions and 
has no extra teaching staff. We need institutions that will meet the 
challenges of modern education. They need to fulfill the financial and 
material conditions for unobtrusive organization and realization of the 
educational, instructional and scientific work, and provide diverse 
programs. In other words, the Republic of Macedonia needs accessible 
university institutions andeager students, who will be dedicated, and 
treated as partners by the teachers and assistants, for the achievement 
of the desired effects ï quality staff.  

 

Activities and criteria for assessing the quality of the university 
education 

According to the Law for University Education, the assessment of 
the quality of the university education in the Republic of Macedonia is 
conducted by the Accreditation and Evaluation Committee, i.e. the 
Evaluation Committee, which has not been formed yet. According to the 
law, evaluation means assessmentof the quality of the university 
education and it includes: 

- Permit and recognition of the university institution, its study 
programs and the university education activities through 
accreditation; 

- Assessment of the quality of the university education, 
management, financing, academic and other activities, priorities, 
realized through the evaluation system; 

- Other activities and mechanisms which help maintain and 
develop the university according to the law and actions of the 
bodies that assess the quality of the university education. 

Unfortunately, we can conclude that the Accreditation and 
ñEvaluationò Committee gives accreditation to all universities and 
faculties, i.e. their study programs, although most of the private and 
some of the state universities, to be more specific, the dispersed units 
fail to meet some of the criteria and norms of the accreditation issued by 
the Ministry of Education and Science.  

My analyses indicate that some universities (private universities) do 
not meet the basic criteria but have been accredited by the Accreditation 
and ñEvaluationò Committee for PhD study programs. Specific 
universities, although located into houses, and failing to meet the basic 
conditions of the norms for conducting university education have been 
accredited. Some universities with five or more facultieshave employed 
only a few professors, but have still been accredited for many study 
programs, some of which are idle. Some state (dispersed) and private 
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universities do not meet the conditions regarding the premises, 
laboratories, cannot conduct instruction and exercises in groups, lack 
teaching aids and staff. However, there are students enrolled in these 
university institutions. This shortcoming drastically decreases the quality 
of the university institution. As a result of this, a friendly country such as 
the Republic of Turkey, acting through the Committee for University 
Education (YOK), i.e. the Evaluation Committee, does not recognize the 
diplomas of some private universities in the Republic of Macedonia. 

This fact alone proves that the Accreditation Committee should 
reconsider the given accreditation, and it also concerns the Ministry of 
Education, which in the further procedures issues a Work Permit, which 
should not be the case when the institutions fail to meet the conditions 
stipulated in the norms and standards of the Law for University 
Education. This condition is a reflection of the non-functioning of the 
Evaluation Committee, which although existsnormatively, does not 
function in practice, and is the greatest shortcoming for the providing, 
assessment and conduct of quality university education. 

For these reasons,on a national level, it is necessary for the 
Agency for Evaluation (it does not function, but it should according 
to the Law for University Education) to start functioning and to 
have the jurisdiction to monitor and assess the quality of the 
university education activities, the scientific-research activities, the 
artistic work, the work of the academic staff, and the study 
programs of the university institutions, and on these groundsto 
give recommendations to the Accreditation Committee whether to 
continue or cancel the accreditation, or to create INDEPENDENT 
AGENCIES from competent people from the field of theory and 
practice and renowned professors from the universities to evaluate 
and accredit the syllabi and curricula. They will report their work to 
the Government of the Republic of Macedonia and the Parliament 
of the Republic of Macedonia. 

National Council for University Education in the Republic of 
Macedonia 

(It is planned, however, it has not been formed and does not 
function) 

If our country is to meet the demands of the modern tendencies for 
development of the scientific-research activities and information-
technological processes, it needs to form and a National Council for 
university education, science, innovation and technology, as a 
competent and advisory body of the Government of the Republic of 
Macedonia, as soon as possible. 
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According to the Law for University Education, a National Committee 
is to be formed, consisting of 17 members: the Minister of Education, the 
President of MANU (The Macedonian Academy for Science and Art), a 
representative of the Rectorôs office conference, six members appointed 
by the Government of the Republic of Macedonia, one representative 
from each of the six scientific areas from the educational-scientific and 
research staff of the interuniversity conference and two representatives 
of the education community. The six members appointed by the 
Government of the Republic of Macedonia, and the representatives of 
the education community must have a PhD, and at least first degree of 
university education at one of the top 500 ranked universities on 
theShanghai university list, i.e. the top 200 ranked universities of the 
specific scientific area, i.e. the top 100 ranked universities according to 
MBA program of the Shanghai Jiao Tong University, US News and 
Report and Times Nigher Education Supplement ï World University 
Ranking, and at least 5 years of working experience and great 
command of the English language. 

The Council would be competent to advise the Government for 
matters concerning the National program for university education and 
scientific-research work, management of the education policy, 
introducing regulations concerning the scientific-research work, priority 
areas and programs for scientific research and technological 
development, programs and projects of priority for the development of 
the Republic of Macedonia, conduct of internal and external evaluation 
of the scientific-research work, international collaboration, etc. 

The adoption of the National program for scientific-research work of 
the Republic of Macedonia has the utmost priority because it carries an 
international dimension and it is related to the economy, the 
development of the university education and sharing experiences with 
the other university institutions throughout the world, as mentioned in 
the recommendations of the Bologna process. The National program is 
a basis for determining the amount of means from the Budget of the 
Republic of Macedonia that will be allocated for conducting scientific-
research work. 
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- ɿʘʢʦʥʦʪʟʘʚʠʩʦʢʦʦʙʨʘʟʦʚʘʥʠʝ (ʉʣ.ɺʝʩʥʠʢʥʘ ʈʄ ʙʨ. 35/08, 
103/08, 26/09, 83/09, 99/09, 115/10, 17/11, 51/11, 123/12, 
15/13, 24/13 ʠ 41/14). 
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FlorinaSehu* 
 

Intercultural education and the models of the integrated 
curriculum 

 
Abstract 

 
The education of the 21st century, among other things, requires 
existence and use of modern and diverse approaches, concepts, 
strategies and models in order for the mission and function of education 
to be realized. In this perspective, the openness, adaptability, flexibility, 
continuous innovations and the discovery of new ways, models for 
education of greater quality by including the intercultural aspects is 
becoming central for the modern treatment and improvement of the 
educational theory and practice.  
The intercultural education is becoming more and more a central issue, 
which covers both the theoretical and empirical-applicative aspects of 
treatment. This contributes towards changes in the educational 
profession. The issue related to the establishing, planning and 
realization of the intercultural education through the models of the 
integrated curriculumis among the most interesting challenges in this 
area. 
The integrated curriculum, by definition, approach, etc. in terms of the 
possibilities of the other models, allows more successful realization of 
the intercultural education. This is because this curriculum has at its 
basis the basic premises ï integration and holistic approach towards 
education. 
According to the qualitative and quantitative researches regarding the 
educational practice, which were carried out by using relevant 
researching approaches and adequate researching methods and 
techniques, we have gained knowledge related to the implementation 
and realization of the intercultural education through the diverse models 
of an integrated curriculum. 

 
Keywords: intercultural education, integrated curriculum, models of an 
integrated curriculum, education system. 
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Certain views about the place and the role of intercultural 
education within the education system 

 
During the 80s and 90s of the previous century in the education systems 
of many western countries, as a result of certain weaknesses in the 
current multicultural approach in the areas of education and living in the 
increasingly more diverse societies, the issue of intercultural education 
has become increasingly important. Although we are not going to 
discuss into detail the historical development, nor the epistemological 
and semantic interpretation of the term intercultural education, we will 
emphasize certain aspects which more or less present challenges, 
especially for the countries, i.e. the education systems which are not 
successful in dealing with the diversities of different nature. 
The inadequate and partially simple defining and approach of the 
multicultural and intercultural education is one of the central challenges. 
This results in an inadequate approach in the preparation of the 
curricula, defining the goals, strategies, models of practical work, 
teacher training, selection and use of resources, sources, tools, 
assessment, monitoring, etc. Another challenge is the approach to 
intercultural education as international, global, i.e. trans-cultural 
education, minimizing the role, participation and benefits of the person 
as an individual and as a member of the community, and the education 
system which exist and develops in a certain society, environment, 
macro, mezzo, micro, nano, or any other level with a special dynamic, 
needs and goals. 
The approach and realization of intercultural education is another 
challenge, if we understand intercultural education as a dialogue, 
interaction, a set of values, empathy, holism, inclusion, development 
and growth through the prism of others, the environment, etc. 
 

The models of the integrated curriculum as opportunities for 
development and practical realization of intercultural education  

 
The integrated curriculum, according to its concept is not something new 
or unknown. However, during the last decades, although accompanied 
with many contradictions, it is becoming more and more topical due to 
the ñintegrative qualityò, i.e. the possibility for connecting it to real life 
and the things that imply inclusion and personal development, 
participation in the school life and dealing with different problems related 
to the diversity, behavior, motivation and development of relations and 
dialogue with the other people. Regarding intercultural education, the 
integrated curriculum is an efficient and effective way for learning and 
development since it allows inclusion and development of knowledge, 
abilities, skills, attitudes, values, beliefs, etc. related to the basic goals 
and ideas of the learned material in the areas covered by the school 
subjects. The integrated curriculum makes it possible for the hidden 
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curriculum to be realized. It also stimulates the realization of the set 
educational and other goals with better quality, integration of the school 
subjects and areas regardless of their status in the curriculum, learning 
and development in accordance with the cognitive, affective, emotional, 
cultural and other aspects, needs and requirements, as well as 
establishing a relation with the existing social and cultural reality. 
Intercultural education cannot be simply ñinsertedò in the education, i.e. 
in the curriculum, without taking into consideration all factors that 
influence the successful implementation of this practice, and we are 
aware that this practice is not universal in a given society or an 
environment, but it depends on numerous other direct or indirect factors. 
This is why the models of the integrated curriculum which have a 
developing character (any of the following models: interdisciplinary; 
intradisciplinary; transdisciplinary; the problems based model; the theme 
based model; the infusion model; the linked model; the multidisciplinary 
model; the project based model; etc.) enable planning, practical 
realization and evaluation of the set goals, including intercultural 
education. Intercultural education should be a natural, inseparable part 
of society and the personal development of every individual, since the 
personal development is largely related to and under the influence of the 
relationship that the individual develops with the closest people as well 
as the other people in the environment.  
The realization of intercultural education through the models of the 
integrated curriculum facilitates the planning done by the teachers and 
increases its quality. The reasons for using the models of an integrated 
curriculum for realizing intercultural education cannot be found only in 
the set goals, but also in the inclusion of all the planned moments and 
events which happen in the everyday school and personal life. This is 
why the planning of intercultural education through any of the models of 
the integrated curriculum requires a professional, cooperative and 
original approach, engagement and dedication by the teachers. All plans 
in this direction overcome the narrow understandings related to the 
curriculum, especially the authentic assessment and evaluation of the 
results and accomplishments.  
The integrated curriculum is especially important (regardless of the 
models, although they have advantages and disadvantages) for the 
construction of plans for a specific environment, and the specific needs 
and requirements. This approach strengthens the cohesion of the 
teachers, students and the other people and it facilitates the process of 
following the basic, general principles and goals of intercultural 
education. 
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Basic questions that arise during the planning and realization of 
intercultural education through the models of the integrated 

curriculum  
 
The planning and realization of intercultural education through the 
models of the integrated curriculum raise certain questions which more 
or less complicate the process itself. The central question refers to 
intercultural education, i.e. why, how, when, what, where, who, etc. as 
well as determining the basic principles related to intercultural education 
in the overall education system, regardless of the forms, types and ways 
of realization in a given society. We also have to deal with the basis of 
the areas of the human personality which are especially important in 
relation to intercultural education, as well as the questions related to the 
ways of planning, realization, assessment of the accomplishments, as 
well as the evaluation and monitoring. The mentioned questions become 
more and more complicated if we deal with societies and education 
systems that are still unprepared, or insufficiently engaged and open for 
intercultural education and real implementation in the practice. In such 
cases, the partial solutions regarding intercultural education become 
bad and wrong solutions, which are only declaratively present, while 
contradicting the postulates that include morality, spirituality, justice, 
equality, ethnics, beliefs, etc. 
According to certain comparative researches and practices in the 
European and other countries, these questions related to intercultural 
education are more or less answered, however, there is one common 
thread, i.e. the approach to intercultural education has changed (the one 
that resembled the beginnings of multicultural education). An emphasis 
is placed on the human rights and aspects of the development of the 
personality in the increasingly diverse, different societies, through the 
prism of interaction, dialogue, inclusion, etc. 
 

Results of the research 
 
We carried out a quantitative and a qualitative research in the context of 
intercultural education, with the use of a questionnaire as a researching 
technique, which was given to 90 students from the teacher training 
faculties in the Republic of Macedonia. The students came from different 
ethnic and cultural backgrounds, i.e. they had instruction in different 
languages. 
We processed the data according to the adequate quantitative and 
qualitative researching procedures. We also used the descriptive 
method for the purposes of this research, and we did this through the 
models of the: theoretical-analytical; analytical-descriptive; analytical-
explicative; analytical-interpretative and descriptive-comparative 
approach. 
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The analysis of the data gave the following results: The answers to the 
question whether the universities contribute for the development of 
intercultural education resulted in a statistical difference (0.043) between 
the opinions and attitudes of the students who study in Macedonian and 
Albanian language of instruction. 
 
Table No.1. 
 
 
Students 

Yes, 
completely 

Yes, 
sufficiently 

I do not know Total 

Macedonian language of 
instruction  

30 
66.66% 

12 
26.66% 

3 
6.66% 

45 
100% 

Albanian language of 
instruction 

15 
33.33% 

9 
20% 

21 
46.66% 

45 
100% 

Total 45 
50% 

21 
23.33% 

24 
26.66% 

90 
100% 

 
To be more precise, the students who have instruction in Macedonian 
language have a more positive attitude regarding the mentioned 
question. They believe that the universities do contribute for the 
development of multicultural education. 
The question about the opinion of the students related to the importance 
of certain aspects of the curriculum for creating and development of 
intercultural education, produced the following results: 
 
Table No.2. 
 
Curriculum 

Very 
important 

Important Partially 
important 

Not very 
important 

 
Tota
l 

Mac Alb Mac Alb Mac Alb Ma
c 

Alb 

Intercultural 
education 
should be 
integrated 
throughout 
the entire 
curriculum 

30 
 
33.33
% 

21 
 
23.33
% 

9 
 
10% 

15 
 
16.66
% 

6 
 
6.66
% 

6 
 
6.66
% 

 3 
 
3.33
% 

90 
 
100
% 

Existence of 
compulsory 
subjects or 
modules 
related to 
intercultural 
education  

24 
 
26.66
% 

26 
 
28.88
% 

18 
 
20% 

10 
 
11.11
% 

3 
 
3.33
% 

9 
 
10% 

  90 
 
 
100
% 

Existence of 
elective 
subjects or 
modules 
related to 

27 
 
30% 

27 
 
30% 

18 
 
20% 

12 
 
13.33
% 

   6 
 
6.66
% 

90 
 
 
100
% 
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intercultural 
education 
The materials 
used during 
the studies 
should 
reflect the 
principles of 
intercultural 
education 

21 
 
23.33
% 

33 
 
36.66
% 

21 
 
23.33
% 

12 
 
13.33
% 

3 
 
3.33
% 

   90 
 
 
100
% 

 
The answers allow us to conclude that the opinions and attitudes of the 
students, who have instruction in Macedonian and Albanian, regarding 
certain aspects of the curriculum for creating and development of 
intercultural education did not result in a significant statistical difference. 
There is a small difference in opinion about the status of the subjects or 
modules for intercultural education, as well as the possible importance 
of intercultural education in the practice and the materials for this kind of 
education. 
The question whether and to what extent the curriculum needs to be 
changed produced the following results: 

 
Table No.3 

 
Curriculum  

There is 
urgent 
need 

There is 
moderate 
need 

There is 
little 
need 

There is 
no need 

Total 

Macedonian language 
of instruction  

12 
 
26.66% 

18 
 
40% 

9 
 
20% 

6 
 
13.33% 

45 
 
100% 

Albanian language of 
instruction 

15 
 
33.33% 

27 
 
60% 

3 
 
6.66% 

 45 
 
100% 

Total 27 
 
30% 

45 
 
50% 

12 
 
13.33% 

6 
 
6.66% 

90 
 
100% 

 
According to the data, we may conclude that there is not a statistically 
significant difference (0.294), i.e. the students of the both languages of 
instruction think that there is no special need to change or modernize 
the curricula related to intercultural education. 
As a general conclusion we may highlight several important aspects. To 
be more precise, during the initial training for teachers, the students: a) 
are very aware and understand the importance of intercultural education 
in the current education system; b) have certain attitudes about the 
design and the way the intercultural content is treated in the curricula; c) 
show a high level of need of proactivity for improvement and 
enhancement of the curricula. 
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Summary 
 

Intercultural education is a real challenge and a reality of the modern 
times. The modern times are actually characterized with a different 
approach to education with bases in intercultural education. Whether 
diversity is something that happens beyond us or with us as individuals 
is not the crucial question for the ones who are convinced in the need 
and determination of intercultural education and intercultural approach. 
The basic question is how to realize it in the best possible way, 
naturally, spontaneously and with dynamic brought on by the 
development of the people.  
The determination to realize intercultural education through the models 
of the integrated curriculum is one of the many views which makes a 
positive contribution for a true, real and adequate practical realization of 
intercultural education in a given environment. The integration, 
cooperation, dialogue, openness, trust, and all the instructional and non-
instructional areas which may or may not be covered by the curriculum, 
are a good basis for a true intercultural education regardless of the 
challenges of the environment where it is being realized.   
A special emphasis should be placed on the need of professional 
development, training and support of the teachers and the remaining 
professionals from all the relevant institutions for using the models of the 
integrated curriculum as tools for more successful realization and 
development of intercultural education.  
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FlorinaSehu* 
TatjanaKoteva - Mojsovska** 

 
Strategies for communication with diverse families 

 
Abstract 
 
Series of researches carried out in different countries and education 
systems have shown the correlation among the quality of the 
communication with the parents and members of diverse families and 
the quality of the education of the children and students, and the 
education in general. 
Taking into consideration the modern and dynamic changes and 
conditions of the present times, the communication with the diverse 
families is a base for building quality communication, interaction and 
relations among the educators, and the teachers with the children, the 
students, the parents and the remaining members of the diverse 
families. 
The matter concerning the communication of the school staff and the 
parents and members of the diverse families covers an array of aspects 
which are complex and at the same time crucial both for the 
cooperation and the level of success of the education of the involved 
users and the providers of educational services.  
The educating staff is faced with certain requirements which refer to 
their competencies to establish, maintain and develop communication 
with diverse families. The mentioned strategies of individual, cultural 
and social aspect cover the parents, members of the diverse families, 
preschool institutions, schools, their cultural and social context and the 
community. There are various strategies and they can be developed 
further. They are unique in terms of their goals, needs and 
requirements.  

 
Key words: communication, strategies for communication, diverse 
families, educating staff, education. 

 
 

The communication and the inclusion of the parents in the work of the 
preschool and school institution is very important for the academic, 
personal, and social achievements of the children and the students. The 
researches conducted thus far in the area of communication with the 
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parents and the members of the diverse families emphasize the need for 
development of the communicative competencies of the teachers at all 
levels of education, as well as their actual use in the everyday activities, 
since the communication with the parents is one of the six most 
important types of their successful and practical inclusion in the work in 
the kindergartens and the schools. The communication relations and 
relationships, as well as the overall development of the collaboration 
between the teachers and the parents and families is based on this 
inclusion (Epstein, 1995). 

 The researches from the practice mainly emphasize the fact that 
we cannot be satisfied by the communicative competencies of the 
teaching staff, especially in the part of the skills for effective 
communication (Hradecky, 1999; Lawrence ï Lightfoot, 2004). The 
reasons for this are partially the result of the attitudes and the practice 
that is supported and realized by the teachers. To be more specific, the 
inclusion and the communication with the parents and the diverse 
families still ñleadsò to out-of-date models, based on old knowledge, 
expectations and practice of the inclusion and the collaboration with the 
parents and the families. Namely, in the practice we can find specific 
modern approaches for communication with diverse families and 
parents, however they are only a more modern version of the previous 
models of inclusion and collaboration, lacking essential revision and 
redesign. 

 The importance of the needs to support, introduce and develop 
modern models and strategies for communication with the diverse 
families and parents is a result of the increased sensitivity in terms of 
the cultural values, the characteristics of each culture different from the 
native one, as well as the degree of the abilities and skills for 
establishing and having successful communication with the parents and 
the members of the diverse families. In this regard, when we analyze the 
successful communication with the diverse families, it is clear that we 
need a serious approach for developing programs both in the initial and 
the professional education of the teaching staff. This means that we 
need to invest in the development and promotion, as well as the active 
approach in the communication of the teachers with the diverse families. 

 

The importance of the communication strategies with the diverse 
families and the possibilities that arise from it 

  The pedagogical literature and practice confirm that there have 
been (and that there still are) specific attempts for promoting strategies 
for communication with all the members of the diverse families, which 
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means equal inclusion and treatment of the communication with the 
children, students, parents and other members of a diverse family. 

 For this purpose the inclusion and the efficiency of the 
communication with the parents is crucial due to the importance of the 
diverse culture and the cultural context of the family which the child, i.e. 
the student comes from. 

 If we take into account the importance of the communication in 
the frames of the education process, we must not forget specific 
aspects, which directly or indirectly influence the communication of the 
teachers with the parents and the members of the diverse families. The 
inclusion and the relationship with the parents are among the most 
important aspects. Epstein scrutinizes (1995) the inclusion and the 
relationship with the parents through specific aspects, such as: 
parenthood, inclusion of the parents based on voluntarism, inclusion in 
the decision making process; learning at home and collaboration with 
the community. 

 Understanding the teachers on one side, and the families on the 
other, as two important factors for development of the education of the 
children and the students, we need to understand the characteristics 
that come with each of the subjects separately.  Each of the mentioned 
factors has a characteristic culture, values, understanding of the role, 
sense for efficiency, personal characteristics, expectations, 
communication abilities, knowledge of the children, students (or for 
oneôs own child), etc. However, there is one difference ï the 
professional knowledge and skills (Carol, R. Keyes, 2002).  

 Because of the mentioned importance of the strategies for 
communication with the diverse families, it is very important to take into 
consideration the influence that each person has on the micro, meso 
and macro system of existence, living, development and operation. 
Each of the mentioned systems, more or less, directly or indirectly 
influence and also reflect all the diversity that they contain, or which is 
created during the process itself, thus enriching the education process 
or rendering it more complicated depending on the professional training 
and the communicative competencies of the teaching staff. 

 The insufficient professional training of the teachers for 
communication with diverse families results in specific barriers or 
ñproblemò situations which inevitably hinder the overall success of the 
children and the students in the education. The following are among the 
most significant barriers in the establishment and development of 
communication with the diverse families (Bechler, 1986): 

Č Insufficient professional training of the teachers; 
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Č Poor management of ñproblemò situations; 
Č Insecurity and lack of conviction of the teachers; 
Č Balancing between the care and the collective and individual 

needs of all children and students; 
Č Decreased openness of the classroom for the external versus 

the internal influences; 
Č Mistakes in the inclusion of the parents and the members of the 

families; 
Č Cultural values; etc. 

 

The families of the smaller cultural communities (mainly) have less 
opportunities for equal inclusion of the parents in the activities which are 
designed exactly for this purpose (Fager & Brewsler, 1999). This is 
connected to the influences of the families in the work of the teachers, 
i.e. the educational work in the preschool and school institutions.  

The cultural beliefs about the role of the education, especially the 
teachers, differs in specific cultures, or at least there are many 
peculiarities. This is especially true for the inclusion of the families in the 
work of the preschool institutions, schools, and teachers. It has various 
interpretations in different cultures, for example: in terms of the trust, 
responsibility, authority, role, etc. 

According to some researchers, the existence of a lower, poor 
degree of interpersonal skills has the greatest negative influence on the 
communication between the teacher and the family. This means that the 
lack of sufficient interpersonal skills by the teachers results in allowing 
and supporting a barrier in their general communication with the diverse 
families. 

 

Strategies for communication with diverse families 

When we discuss the strategies for communication with the diverse 
families, we primarily refer to specific approaches and tools for 
improving the communication of the teachers with the diverse families. 
As a matter of fact, currently the term diverse families has a more 
general use than the previous understanding of this term, because the 
cultural background, viewed from the aspect of difference, is not 
something static. It still has the same importance in the education and in 
the expectation of the children and students. In this context we will 
discuss the notion of culture and the understanding of the notion of the 
family structure and the functioning of the members, which are currently 
prominent. This understanding of the culture, the relationship of the 
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individual with other people, as well as the attitude of the individual 
becomes more unique, primarily as a result of the process of learning 
from other people, who surround us during our growth, when we 
establish and develop relations, system of behavior, and a way of 
accepting and perceiving the things that happen around us. In this 
context, the role and the influence of the members of the family, and the 
members of the community through the social groups and roles, as well 
as the emotional connection to them, without a doubt is important in the 
development of the personal system of cultural values and 
characteristics. 

The family structure and function are also important for establishing 
and developing the communication of the teachers with the diverse 
families because ñit is not the form that is important but the contentò 
(Gandhi, Lakshmi, et al. 2000), i.e. the position and the influence of the 
members of the family, i.e. the family structure in terms of the members 
and functioning, the relation among the members of the family, etc. 

The inclusion, collaboration and openness towards all kinds and 
types of diverse families are important starting points in the 
understanding and development of strategies for communication of the 
teachers with the diverse families. The mentioned starting premises 
enable sustainability of the communication of the teachers with the 
diverse families, as well as support of the development of the 
communication strategies adequate to the needs and goals for 
communication with these families: 

Č One-way and two-way communication; 
Č Verbal and nonverbal communication; 
Č Communication through use of adequate technology; 
Č Communication by changing roles; 
Č Communication with the diverse environment; 
Č Communication which supports and develops interpersonal 

skills; 
Č Communication that respects diversity. 

The mentioned strategies facilitate and promote the real, quality 
communication of the teachers with the diverse families. The way of 
use, success and efficiency of the mentioned strategies primarily 
depends on the professional communicative competencies of the 
teachers. 

There are certain guidelines regarding the basis for quality of the 
strategies for communication with the diverse families, such as: 

Č Building mutual trust; 
Č Respecting diversity; 
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Č Taking care of the integrity and privacy; 
Č Empathy; 
Č Understanding; 
Č Availability; 
Č Creating a positive climate; 
Č Open, friendly environment; 
Č Use of different types of communication, adequate to the specific 

needs. 

All the mentioned guidelines for the existence and the development 
of strategies for quality communication with the diverse families point to 
the great seriousness in the professional approach of the teachers in the 
communication with the diverse families. The professionalism, 
competencies, as well as the permanent research in the area contribute 
for establishing, maintaining and developing successful communication 
between the teachers and the diverse families. 

 

Summary 

The strategies for communication with diverse families are 
absolutely important in the modern living conditions, needs and 
surroundings of the education in general. The need to emphasize the 
right treatment of the strategies for communication between the 
teachers and the diverse families lies in the greater diversity of the 
internal and external influences of every individual, as a member of a 
family, a community or a member of a preschool or a school institution. 
The training of the teaching staff and their readiness to personally and 
collectively deal with the challenges and requirements of the modern 
times is a basic need in the system of professional, and personal and 
social competencies in the education. 

The type, time, place, manner, etc., of employing the strategies for 
communication with diverse families are some of the aspects which 
have to be taken into consideration in the communication between the 
teachers and the members of the diverse families. The inclusion, 
acceptance and openness of the preschool and school institutions in the 
communication, which increase the responsibility, initiative of the 
professional staff for the overall quality of the education are some of the 
basic aspects which also influence the quality of the strategies for 
communication with the diverse families. 
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The ēndēvēdualēzed approach to descrēptēve gradēng 

 
Abstract 
 
The education process consists of several integral components. The 
assessment and evaluation of the performance of the students in our 
education system is realized with a descriptive grading system (grades 
I-III) and a numerical grading system (from grade IV up). Descriptive 
grading is an assessment which uses words to describe the 
performance of the students at a certain age in accordance with the 
requirements stated in a specific syllabus. The possibility to highlight the 
individual characteristics of each student individually is one of the many 
positive characteristics of the descriptive grading. The emphasis on the 
individual characteristics of the students promotes their development 
and stimulates a given affinity.  
The studentôs portfolio is very important in the process of making 
conclusions about the different segments ofdevelopment. At the same 
time it holds records about the type of giftedness of each student.  
Although the descriptive grading system offers possibilities for 
individualized approach to each student, practice has shown that 
sometimes the potentials of this type of grading are not used entirely. 
One can frequently notice that a great number of students are described 
similarly according to a given parameter. It is quite normal to expect that 
the majority of students are going to show average results, however it is 
our obligation to notice above or below average performance. However, 
we should not forget that when dealing with a large number of students 
in a grade, among other things, it is also difficult to give an accurate 
description of each student individually.  
In any case, there is need of greater mobility on the part of the teaching 
staff in terms of this matter, both on a personal level and in one 
organized by the authorities responsible for this matter. 
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About the descriptive assessment 

 The education system in the modern conditions of living is an 
important segment that prepares each individual for operating in the 
complex mechanism called a modern society. As a result of this, we 
need to seriously address all educational components. 

 The monitoring of the students as a requirement, and an integral 
part of the assessment is a complex process. All teachers need to carry 
out this process conscientiously, according to their professional 
competencies. 

 Assessment represents a comprehensive approach to the 
students, their developmental potentials, capacities, abilities and 
achievements in a particular area. The testing and evaluation of the 
achievements of the students in our education system results in 
descriptive (1-3 grade) and numeric (from 4 grade onwards) 
assessment. The descriptive assessment is an assessment about the 
achievements of the students at a particular age presented by words 
according to the demands of a particular syllabus. We emphasize that 
the descriptive assessment gives us an opportunity to describe the 
individual abilities of each student separately among the many positive 
characteristics of this kind of assessment. The development of the 
students is encouraged and a particular affinity is stimulated by 
emphasizing the individual achievements of the students. The difference 
between the numeric and the descriptive assessment should not be 
extensive. The two types of assessment should preserve the basic 
characteristics of the assessment. Accordingly, each given grade should 
inform, motivate and direct the students. The act of giving informing 
implies timely notification of the students, parents and services in the 
school about the achievements of the students. The motivational 
function of the assessment refers to the influence for greater 
engagement of the students and the stimulation of their need for better 
achievements. The act of directing, as a part of the assessment, refers 
to detecting potential difficulties and gaps in the progress of the students 
and adequate actions that lead to progress. 

 Namely, the descriptive assessment should stimulate the 
students. As a result of the detailed description, it needs to be even 
more stimulating. 

 òThe descriptive or analytical assessment is an assessment 
presented with the help of words by separating each school subject into 
parts. Each part is characterized with one or more indicators of the 
success rate, and there is a value criterion for each indicator that 
defines the success. The descriptive assessment is a sum of statements 
regarding the achievements of each of the components of the school 

http://makedonski.info/ontology/conscientious/%D0%BF%D1%80%D0%B8%D0%B4
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subject that is assessed. The descriptive assessment should describe 
the achievements in the frames of the elements that are evaluated. This 
is what makes it different from the numeric grade, which is global, and 
for this reason considered to be less informative. Currently, when there 
are many reform trends, the descriptive assessment is considered to be 
more comprehensible for the students, parents and the other teachers 
because it is more informative. Another pro of this type of assessment is 
that it deals with the achievements of the students, meaning it is 
expressed through positive expressions. Another very important 
characteristic is that is deals with the achievement of the desired 
objectives or standards.ò (1) 

 Descriptive assessment is carried out in the first three grades of 
elementary school in our education system. The teachers do a formative 
and summative assessment of each student individually. This implies 
that the students are subject to continuous observation, with the 
objective to assess their activities and achievements as realistically as 
possible. The assessment in general, as a process and as a result, 
should reflect the achievements of the students. Subsequently, all 
teachers should realize and finalize the assessment realistically. The 
teachers need to have a holistic approach for each student before they 
begin with the formative assessment activities. They need to get to know 
the students completely, because the assessment should not be only 
individual, but also individualized. 

 

THE POTENTIALS FOR INDIVIDUALIZED ASSESSMENT  

APPROACH IN THE DESCRIPTIVE  

The descriptive assessment especially offers potentials for 
individualization. All students are individuals. The description with the 
use of words allows adequate categorization of a particular type of 
achievements of different students, according to the demands of the 
syllabus. The descriptive progress report is a sublimate of the 
achievements of each student. The achievements are correlated to the 
demands set in the syllabus, as well as the objectives that need to be 
achieved in the realization of the program. 

Alongside the established, in a way standard procedure in the 
making of progress reports of this type, there is an open and flexible 
opportunity for an individualized approach. Namely, the individuality can 
be expressed by grading a particular occurrence, and by isolated 
adequate descriptions characteristic for a particular type of 
achievements and development by the student. All students learn the 
material in their own way, and each reproduction or use into practice of 
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the learned material bears some of the characteristics of the students. 
All this can and should be adequately interpreted in the progress 
reports. The teachers need to be very careful and precise when making 
the evaluation and giving the description. Only a process of constant 
monitoring of all the students individually can lead to such a result. 

The monitoring of the progress of each individual student is a 
continuous process. The teachers carry out the monitoring of the overall 
educational work. It is mandatory to fill in adequately prepared 
monitoring lists for the progress in each school subject at the end of 
each trimester. This goes in favor of formative assessment. Namely, the 
formative assessment is a result of the monitoring of the progress of the 
student. The summative assessment at the end of the school year is just 
a result of the previously successfully carried out activities for monitoring 
the students. 

Unfortunately, practice shows that the potentials of the 
descriptive assessment are not used sufficiently. We often come across 
the following in the practice (there are many such cases): the 
comparison of the progress reports of a class implies that there are 
almost no differences among the students. We often find examples of 
equating many students according to a specific parameter. Although, 
most of the students are average, there are differences in their 
development and progress. 

 

THE ROLE OF THE STUDENTôS PORTFOLIO 

The studentôs portfolio is a sum of the works of the student. It 
reflects the activities and speaks of what the student knows and can do. 
The comments, notes and suggestions of the teachers are also 
important for the concept of the portfolio. The studentôs portfolio has an 
important role in the development and specification of a particular 
conclusion for each segment of the development. At the same time, it 
reveals the specific talents of each student. 

The portfolio, if analyzed chronologically, shows the progress of 
the student. The portfolio offers potentials for monitoring and stimulating 
the self-confidence of the students. The students can also use it to 
monitor their own progress, and improve further by correcting any 
possible errors or weaknesses. The keeping of a portfolio should be a 
creative act of collaboration among the teachers, students and their 
parents. The portfolio supports the descriptive assessment. Namely, the 
teachers use the portfolio to define their own attitudes regarding the 
progress of the students acquired from several sources, over a period of 
time. 
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CONCLUSION AND RECOMMENDATIONS 

We give the following recommendations for successful 
assessment bearing in mind the experiences from practice thus far, as 
well as the vast theoretical knowledge for the importance of the 
descriptive assessment and the ways for its individualization,: 

¶ A continuous monitoring of the rate of success and the 
achievements of every student individually is necessary; 

¶ The monitoring of the studentô progress needs to be adequately 
recorded; 

¶ The monitoring needs to cover the different types of the studentsô 
activities in all areas; 

¶ Both the students and the parents need to know the results of the 
monitoring; 

¶ The results of the monitoring offer an opportunity for the students to 
make corrections if needed, make further progress, or both if needed 
for different areas; 

¶ The formative assessment should be in direct relation with the 
monitoring of the progress of the student, i.e. it represents two sides 
of an activity. 

¶ The assessment needs to be in direct relation with the objectives of 
a specific syllabus. 

¶ The individualized approach towards the student should be the 
foundation in the assessment. 

¶ The descriptive progress report should notify of all variations from 
the average, regardless if they are positive or negative; 

¶ The descriptive progress report should inform of the characteristics 
of the development of each student, including the characteristics of 
the students who are gifted in a specific area. 

We must mention that in classes with a large number of students, 
the communication in terms of right presentation of the individuality of 
each student is rendered more difficult. Therefore, the teachers face a 
very difficult and complex task when they need to successfully realize 
their competencies in terms of the assessment. 

We also have to stress that there is a need for greater mobility by 
the teaching staff in terms of this matter, both on a personal level and 
the one organized by the regulatory authorities. 
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Training preschool and school teachers for the  
modern professional tasks 

 
Abstract 
 
Traditional instruction is planned in such a way that the teacher is mostly 
preoccupied with the content or the materialand very little with the 
student. The curricula and syllabi are overburdened leaving the teachers 
with not enough time to use modern methods. The traditional school 
was not concerned with the importance of the material for the children. 
The teacher was expected to tell the children what they would learn, 
while the children were expected to participate and be ñgoodò students.  
However, when it comes to modern instruction, this situation gradually 
changes. The students are becoming subjects, while the teachers are 
coordinators with less control. The teachers have less control, while the 
students are becoming more independent. We are aware that the 
decreased control of the teachers and increased autonomy of the 
students have positive motivating effects in instruction.  
Becoming aware of the disadvantages of the traditional instruction and 
the requirements of the modern instruction, the teachers are also 
required to answer to the modern professional engagements. The 
teachers are no longer lecturers, they are coordinators and offer support 
to the students. 
In the modern instruction, the teachers become mediators in the work 
with the students. They encourage the students to create. The children 
are creative and create on their own. They only need to be allowed to do 
so and the teachers are the ones who should offer adequate 
encouragement. The creative teachers will never come to terms with the 
existing organization in the educating profession. They are always 
looking for new solutions. They will always search for new models, 
methods and tools, thus being creative in their work. They set off from 
the existing conditions, then change them, adapt them, create new 
ones, they analyze all the circumstances which can contribute for more 
successful work. 
 
Key words: education, instruction, teacher, modern tasks. 
 
 
 

 

                                                           
*
 Doc. PhD Ss Cyril and Methodius University ï Skopje, Faculty of Pedagogy ñSt Kliment Ohridskiò, 

R. Macedonia, 



10
th
 International Balkan Education and Science Congress on the topic of ñEducatēon and 

globalēzatēonò 

 

148 

 

 

 

Approach to the problem 
  

The everyday work in education requires changes in the way of work, 
implementation of certain tools, methods and techniques, which 
correspond to the requirements and the trends in the process of 
instruction. The teachers play an important role. They are leaders, 
participants and researchers in the educational process. Through these 
changes they learn how to fit in and how to explore their work and the 
work with the students. In order to successfully follow the trends 
imposed by education, they need to acquire theoretical knowledge and 
put it in their daily practice, which will give them a better insight in the 
instruction. 
 The demands which are placed before the teachers impose the 
question of the nature of the knowledge and the abilities required for the 
realization of these demands in order to provide adequate realization of 
the role of the teacher, especially in the modern school which asks for 
permanent training and professional advancement.  
 The task of the teacher in the modern school is to teach the 
students how to learn. The technology develops more and more on daily 
basis and its use in the instructional process is unavoidable, which is 
why the teachers should be trained to use technology and understand 
how technology can improve the learning process. The students acquire 
crucial skills which the teachers should also acquire during their 
professional training. The goals and tasks of the modern education 
require the teachers to be prepared for an instructional process 
supported by the modern technologies and they have to be autonomous 
professionals. The modern education requires the teachers to use new 
modern learning methods in order to motivate the class.  
 All these changes require training of the teacher with precise and 
new knowledge about the most recent technologies, scientific and 
epistemological trends of development from all areas, not just from their 
own area. This is why the profession of the teacher is a responsible and 
noble task and why it should be a factor in the development of new 
models of instruction and learning for quality education. This fact 
confirms that the teachers have an important role in the reforms of the 
education and without the support and active engagement of the 
teachers no reform will be successful, since the experience shows that 
the reforms and changes are brought on from above and less from the 
core. 
 The teachers as planners, organizers, participants and educators 
have always attracted the attention of the theoreticians and 
practitioners. There are numerous researches that confirm the important 
role in the forming and development of the young people, and the 
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stimulation of their creativity. This confirms that the teachers have a 
crucial role. 
 In this context, the teachers need new theoretical knowledge 
which will allow them to take on new roles and functions with the 
students and parents. They need to monitor them, and consider them as 
partners. Theory and practice have to find common correspondence and 
collaboration with all of the subjects. Practice has to result from theory 
and theory has to be applied in practice, but it also has to suggest 
original assumptions for theoretical analysis. 
 The teachers always have to be prepared for work and teach the 
students not to wait for ready-made knowledge, but provide them with 
information and facts which are most adequate for them and help them 
make discoveries by themselves in the process of learning, as well as to 
develop and create potentials for creative work and learning in a specific 
area. This is why the teachers have to establish a solid foundation for 
each student, so they will be able to make progress on their own in the 
future, which means that every individual has to acquire the essential 
knowledge which can later be used as a basis for independent learning 
and for developing the necessary working habits and help them learn 
some things about life in general. 
 Looking at the development and the role of the teacher in the 
process of education, we may say it is new and old at the same time in 
these new conditions of reforms and changes. The mediation and the 
conveying of knowledge to the participants is an important act which 
should not be neglected by the changes which require new tasks, forms 
and content. The modern way of instruction, the challenges and 
innovations present the teachers with new tasks and activities, which 
require creativity, in addition to the existing ones. 
 The teachers and the students solve the problems related to the 
instructional material together, as partners. The work of the teachers is 
dictated by the challenges of the new era, the uncertainties and the 
undetermined future. This is why the teachers and the schools have to 
adapt to the new era. At the same time this raises the question about 
the training of teachers. The teachers act openly, in a dynamic way in a 
specific time and space and are oriented towards monitoring and 
creating conditions for development and education that will help them 
manage certain situations in an ideal fashion.  
 The modern school requires the teacher to have the role of an 
organizer of the work and learning of the students, as well as to 
encourage self-education, and provide methods, techniques and skills 
for independent learning. These findings raise the question about the 
education of the future teachers for fulfilling their task in the newly 
developed forms in the education system. 
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The interaction between the teacher and the student  
 
 The interaction between the teacher and the student creates 
conditions and possibilities for creative work which is only possible with 
well-educated, trained and motivated teachers. The teachers should be 
self-confident, and they should encourage the creative work and 
selection of information and media according to the needs of the 
students. They should take responsibility for improving their working 
competencies. The teachers have the obligation not only to be 
mediators in conveying information, but they are also responsible for 
interpersonal communication in order to meet the needs and 
requirements imposed by the challenges of technology.  
 In modern instruction the relationship teacher-student is 
changing rapidly. They are always a topical and an important factor for 
quality education. The quality relationship between the teacher and the 
student helps the student to become a free, humane and responsible 
person who will be able to react in an adequate, autonomous way. 
 The relationships in the newly developed situation should 
change from stereotypical, traditional and generally authoritative system 
of behavior of the teachers to a democratic and creative approach to 
work.  
 We are faced with the following question: what strategy should 
we use to encourage quality relationships in the classroom? 
 In the current living conditions and possibilities in the schools, 
the teachers are not only providers of knowledge, but also partners-
participants who act together with the students. They experience things 
together and create climate and atmosphere for: humanity, mutuality 
and mutual trust and collaboration in the class, the school and outside of 
it. This is a confirmation that the school, the teachers and the students 
should be in a constant relationship and collaboration with the parents. 
This is also preferred by modern pedagogy. 
 In the area of the educational technology, the teachers should 
possess knowledge in order to appropriately use the modern 
technological tools as teaching tools in the educational process in order 
to expand the educational possibilities and render them more effective. 
The efforts of the teachers should be directed towards every part of the 
educational process, following and implementing the newest 
developments which yield positive results, which will place them in the 
role of researchers and connoisseurs of the educational technology. 
 The demands of the teachers raise the question about the nature 
of the knowledge and the abilities which are required for the realization 
of these demands in order for the teachers to realize their roles 
adequately, especially in the modern schools, where the primary 
objective is their training and professional advancement.  
 The task of the teacher in the modern school is to teach the 
student how to learn. The technology develops more and more on daily 
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basis and its use in the instructional process is unavoidable, which is 
why the teachers should be trained to use technology and understand 
how technology can improve the learning process. The students acquire 
crucial skills which the teachers should also acquire during their 
professional training. The goals and tasks of the modern education 
require the teachers to be prepared for an instructional process 
supported by the modern technologies and they have to be autonomous 
professionals. The modern education requires the teachers to use new 
modern learning methods in order to motivate the class. 
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Redirecting instruction from memorization and 
 reproduction to learning 

 
Abstract 
 
At times when the modern lifestyle and media are new civilization 
challenges to the school, it is becoming obvious that the traditional 
formal models of instruction do not provide the personal development 
that is going toprepare the individual for thecivilization challenges of the 
21st century. 
Although we live in the 21st century, in the schools we are still trying to 
make the students learn material copied from the curricula and syllabi, 
i.e. the textbooks. Theinstruction characterized bymemorization and 
reproductionresults in encyclopedic robots of the new world order. We 
should develop society based on learninginstead of society based on 
knowledge, as an ideal which is promoted in most parts of the world. Let 
us imagine the difference at the end of the 21st century between the 
society where most people memorize as many facts as possible (society 
based on knowledge) and a society where all people learn 
enthusiastically during their entire lives (society based on learning). 
It is not going to be easy to change instruction from the concepts of 
memorization and reproduction to learning how to learn. The divergent 
and creative thinking of the students are going to be an issue in the 
process. The research work of the students is not going to fit into the 
reproductive model of instruction, while the teachers are not going to 
have time at their disposal for the creativeness and giftedness of the 
students.  
At present, we should develop the ability of the students to learn quickly 
and with ease,rather than memorizing facts that they will never need. 
They only need to memorizeuseful information, which they will use to 
acquire the needed knowledge quickly and easily. The teachersare 
going tocreate situations that are going to encourage creative work. 
Instruction is going to be organized in such a way to allow all the 
students to discover themselves, to show their creative abilities and 
actaccording to their dispositions. 
The teachers are going to use their creative work to eliminate many 
errors in the learning process, such as: dogmatism, formalism, one 
sidedness, and ambivalence. The students are going to become more 
original, methodical and systematic. 
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Keywords: instruction, learning how to learn, society based on 
knowledge, society based on learning. 
 

 

Approach to the problem 
 

Instruction represents organized activities for learning material 
that increases the knowledge, develops the skills and abilities of the 
students for continuous work. The goal of the instruction is to create a 
healthy education system by creating equal opportunities for critical, 
free, creative, independent, humane, educational, multicultural and 
multi-ethnic thinking. Instruction of this type develops the character of 
the students for individual positive changes of the society where they 
live and act. The goal of the instruction is to support the students in 
creating this new concept. In order to create this new concept, the 
students need to learn to explore. 
 In conditions when the modern media and the way of life present 
the school with new civilization challenges, it is becoming more and 
more obvious that the traditional formal models of instruction do not 
provide the development of the personality, something which is needed 
for dealing with the challenges of the civilization of the twenty-first 
century. 
 The traditional models of instruction teach the students to 
mechanically reproduce the content without understanding, and as a 
result, many students are not able to learn the material. The students 
are passive recipients of knowledge. 
 Becoming aware of the condition of the society, many scientific 
disciplines, which deal with education, put efforts to make meaningful 
changes in the educational work which will allow the students to become 
participants in the instruction. This fact is a confirmation that the student, 
as an individual, actively participates in the process of instruction and 
learning. 

 
New approach in the instruction based on the development of the 
competencies of the students 
  
 In order to develop the critical thinking of the students, the 
teachers need to employ strategies which promote attitudes that 
encourage open joint activities and many types of effective strategies 
and techniques that help the students in the processes of learning and 
control of knowledge. The instructional strategies help develop the 
studentsô need to learn without influence of the external triggers. The 
goal of the instructional strategies should be directed towards the 
internal motivation which can be encouraged by the different 
researching activities of each student.   
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 New curricula are required in order to exclude the traditional 
models in the new strategies. The transition from pedagogy with 
objectives (the content as a goal of the learning) to a competencies 
based approach (the content as a tool for gaining new knowledge and 
competencies), cancels the subject concept and promotes the curricular 
concept as an instrument in the learning areas. 
 This transition means transfer of the learning, or the capacity for 
effective use of the sources and use of the results, from the learning to 
new situations. 
 In the complex of relations and assumptions, the teacher, as a 
direct organizer of the education is very important for providing quality 
education. Due to these reasons, the teachers are required to constantly 
work on their training and they need to advance their skills and abilities 
and increase their knowledge. 
 The European Commission for Education, which aims to enable 
the students for a European society based on knowledge, suggests 
teacher training for providing quality education. ñThe high quality of the 
efforts of the teachers is the main element of the quality of the 
education, which is crucial for long-term European competitiveness and 
the capacity to open new work positions and promote growthò. 
 The students should not always be taught or presented with 
ready-made knowledge, but we should give them information, facts and 
some approaches which are best suited for them and will allow them to 
discover themselves in the learning process, and develop and create 
potentials for doing creative work in a specific area. This is why the 
teachers should create a good start for every student to be able to 
independently make progress, and this means that every individual 
should acquire the essential knowledge related to each subject, all 
planned material, which they can later use as a basis for independent 
learning, acquiring necessary work skills and learning about life. The 
efficiency of the instruction largely depends on the organization, 
motivation and the emotional climate established by the teacher, who 
adapts it to the didactic-methodological requirements for the activities.  
 The creative thinking enables discovering new ideas, creating 
original relations among them and discovering new solutions in the 
problem situations. The curricula offer the possibility for the students to 
express their originality and develop their creative abilities in all learning 
areas. The curricula have an objective to enable the students to express 
the original sides of their personalities in the school communication and 
work through different forms, accept and look for ideas and new 
solutions, accept the ideas and the new experiences of the others as 
well as to anticipate the possibility for errors and failure and find 
solutions for this.   
 The students are able to think in a critically justified way only to 
the extent to which they are able to carefully review the experiences, 
assess the knowledge and ideas and weigh in on the arguments before 
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making a balanced judgment. In the instruction with strategies for 
development of thinking and critical thinking, one of the goals is for the 
students to understand the process of assessment. To teach the 
students how to think critically means to teach them to: 
 
ü Make decisions based on facts and trial and error 
ü Challenge their own opinions and decisions 
ü Be open to new challenges 
ü Consider that they do make mistakes 

  
 Cooperative learning is achieved when the students work 
together, in pairs or in a group in order to solve a problem, collaborate 
on a joint topic or make joint decisions in creating new ideas. 
 The relationship between the teacher and the student plays an 
important role in the instruction and it is crucial in order for the students 
to achieve good results. The establishing and development of a quality 
relationship between the teacher and the student in the classroom is an 
important element of the pedagogical climate, the pedagogical tact and 
the pedagogical act. 
 The tendency to develop quality teacher-student relations in the 
classroom is constantly present as an important dimension, and it is 
expressed in different ways the practice. The characteristics of the 
school need to change in order for quality relations in the classroom 
between the teacher and the student to be established. Above all we 
mean the democratic development of the school as a pedagogical 
institution which reflects quality in the establishment of the relationships 
in the classroom. In this process, the teachers will face many challenges 
and make many mistakes. This is why the establishment of quality 
relationships should be understood as a process of self-transformation, 
and this includes:   

- Showing sense and motivation for model behavior 

- Maintaining quality relationships with the students both 
pedagogically and professionally 

- Taking timely actions in order to improve the relationships with 
the students 

- Finding adequate ways and methods for promoting model 
behavior 

- Consideration and motivation for model behavior 
  
By using these new strategies, the students are trained to think 
independently, in a critical way and to communicate in an effective way. 
They have the courage to independently use the strategies for research 
and analysis. They are responsible for their independent learning. The 
students will not learn the material presented by the teachers in a 
passive way, but they will use the control strategies to learn by 
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themselves. They know how to organize the information and how to do 
independent research work. 
 In this way the school creates opportunities for the students to do 
life-long learning, by learning research strategies, with the purpose to 
use them successfully. 
  
 Conclusion 

The modern pedagogical-psychological findings show us that the 
students and their identities have their own features and characteristics 
in the learning process and in their roles in the instruction and the 
relationship with the teachers. This fact confirms the role of the students 
and the teachers in the instruction, i.e. the pedagogical guidance, 
encouragement and enabling of the students to get involved in the 
process of self-education, create, have self-discipline, freedom and 
independence in the instruction process which, in the modern 
conditions, is called autonomy of the students in the process of 
instruction. 
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Leonora Jegeni,* 
Teuta Pitarka Sabani** 
 

The student and nature and society as school subjects 
 
Abstract 
 

Nature and society instruction to primary school (elementary 
school) students isspecific and very important educational work. The 
natural environment and the social setting offer great opportunities for 
learning, advancement and integration with the remaining educational 
areas, i.e. school subjects, as well asopportunities to discover the 
mutual relationships and connections of the school subjects and the 
educational areas. 

In the modern treatment of the nature and society instruction, the 
understanding of the environment by the student is defined as series of 
interactions between the student and the wider and more complex 
aspects of the environment based on which the children slowly build 
their image of the world. The process of learning about the natural and 
social environment begins at birth and continues throughout the entire 
life. Wecan say that the primary school (elementary school) as a specific 
educational institution is not the only place where the students have the 
opportunity to learn about the natural and social environments. The 
process of learning about nature and society spans over a long period of 
time. During this period there are series of interactions between the child 
and the wider and more complex aspects and influences from the 
environment, based on which the students gradually develop the 
perception and image about nature, society and the surrounding world. 
At the same time, the students develop their psycho-physical functions 
and abilities. In this way conditions are created for a higher level of 
development of the psychological processes, functions and abilities of 
the student, which is a condition for deeper understanding of the natural 
and social phenomena and laws. 
 The external influences which are the direct driving force of the 
internal activity of the learner represent some of the more essential 
characteristics of the learning process related to the natural and social 
environment. All this allows each student to individually understand, 
experience and interpret the natural and social environment. To be more 
precise, this means that every student at the beginning plays the 
different roles cast by the social environment, such as a child to the 
parents, a brother, a sister and later the child becomes aware of the 
social role he or she has. Another example is that at the beginning, 
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speech is a tool for socializing, learning, encouraging and later it 
becomes an internal property and a tool for expressing, understanding 
and communicating with the environment. However, seen from a 
different point of view, the process of understanding the natural and 
social environment starts from the very child. The course of this process 
is conditioned by the nature and the characteristics of the psycho-
physical development. 
 
Key words: nature, environment, social phenomena, activities, 
experience, independent learning. 
 

 
The spontaneous learning of the students is a result of their 

interests and needs at the specific moment. Therefore, what the children 
will learn about the environment depends on their personal experience. 
For example, in regard to the development of speech, Vygotsky 
considers that it depends on the environment and the surroundings and 
whether the environment and the surroundings use good or poor 
language.  

Many psychological and pedagogical researches confirm that the 
childrenôs curiosity is first focused on the immediate environment, the 
members of the family, and later on, it extends to the neighborhood, 
street, friends, adults, the place of living, the birth place, etc. All this 
confirms that the students learn and broaden their knowledge in a direct 
way, through diverse contacts and relations with the direct and indirect 
natural and social environment. The adults should create conditions for 
pleasant emotional experiences in the process of learning because the 
children learn and develop through diverse positive emotional 
experiences. The learning process is crucial for the development of the 
childrenôs emotions. The childrenôs learning and the curiosity and the 
pleasure that go with it as a result of the success (inner motivation) 
condition the learning of new things. The adults need to demonstrate 
understanding, tolerance and devote enough time to the children in 
order to motivate them. They also need to answer correctly to the 
childrenôs questions, and arrange an environment for independent 
learning. In this regard, J. Piaget said: òThe more the children have seen 
and heard, the more they want to see and hear.ò (Piaget, J. 1989, 64-
65). 

 
Pedagogical ï psychological bases of the learning about 

nature and society 
 
The elementary school students show interest and curiosity 

about the objects and the phenomena in nature and the social 
environment very early. Consequently, they ask many questions, 
demand explanations and learn the characteristics and properties of the 
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objects and phenomena in nature and the social environment, thus 
forming new relationships. The students demonstrate great admiration, 
attraction and special interest when discovering and learning the 
properties and characteristics of the objects in nature and the 
environment.  

This relation and actions are the result of the curiosity and the 
ability of the sensory-motor apparatus to receive stimuli from the 
external environment. This means that the children start to receive 
particular stimuli from birth, and later on, data and experiences, which 
they process, based on which, they form notions, acquire new 
knowledge and experiences. 

This is a confirmation that the children observe, touch, play and 
handle the objects in their environment. By playing and handling them, 
they create various interactive situations, and in this way they gather 
knowledge and experiences about the objects, phenomena and the 
surrounding world in a natural way. The children observe the adults, 
their activities and relations and in this way they engage in particular 
activities and interactions such as the relations student ï adult, adult ï 
student, student ï student. 

All this conditions and gives the students an opportunity to 
acquire social experiences, knowledge and rules of behavior. The 
gradual increase of the experience and knowledge stimulates the 
curiosity of the students in terms of the objects and phenomena in 
nature and the social environment even further. The greater curiosity 
also conditions greater understanding, use and development of speech, 
increased focus, better memorizing, development of the intellectual 
processes, and it also results in more complex adult and peer 
interaction. This confirms that the children in elementary education want 
to know everything. They are thirsty for knowledge, which is confirmed 
by their numerous questions, starting with the question words: what, 
why, and how. 

The students of early school age also notice the external and 
secondary characteristics, and face greater difficulties in the 
understanding of the primary and distinguishing characteristics, 
relationships and relations among the objects, occurrences and the 
processes. They accept the objects as seen in their observations and 
according to their understanding. It is the external appearance that 
matters, for example: they see the hook and ladder as red and with a 
characteristic sound. Other things are not of interest to them, such as 
their use and other essential attributes and characteristics.  

This confirms the opinion that the development of the cognitive, 
socioemotional and the psycho-motor abilities of the students is not only 
the result of their actions in the environment, but also the organized 
educational work and the influence and help from the adults. The 
behavior of the adults towards the children is crucial, not only in their 
everyday relations, but also in the satisfaction of their interests, curiosity 
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and the answers to their questions. The adults need to encourage the 
interest and the curiosity of the students about nature and the 
surrounding environment, and to listen to their questions, comments and 
at the same time give them clear and precise answers and explanations. 
In this way, they will have positive influence, encourage and instruct 
them and will enable them to adequately get introduced to many 
phenomena in nature and society. 

The studentsô understanding of the material and the social reality 
provides them with many opportunities for development of notions, 
knowledge and experiences related to nature and society. Nature and 
society as a specific school subject is a fundamental source of 
knowledge, which helps the students acquire knowledge and different 
notions and relations referring to nature and society. At the same time, 
by realizing the cognitive activities related to the content about nature 
and the social environment, when instructed by the teachers, the 
students have an opportunity to develop their cognitive, conative and 
willful abilities and characteristics. For this purpose, when answering the 
questions of the students, the teachers need to bear in mind the 
pedagogical ï psychological bases of the studentsô understanding of the 
natural and social environment. 

 
The student as a curios subject who learns 

 
The student is a part of the natural and social environment and 

also an active subject who explores it. We want to stress that the 
primary school (elementary education) is neither the first, nor the last 
institution, where the students develop notions, knowledge and 
experiences about the natural and social environment. The students are 
natural, curios beings. Ever since their preschool and early school age 
they show interest about the objects and phenomena surrounding them, 
starting from the immediate, and afterwards the broader natural and 
social environment. The children first acquire knowledge at home. This 
knowledge is then broadened and it includes the street and the 
neighborhood, which serves as a basis for the acquired knowledge to be 
expanded to the wider region, the homeland, and afterwards the 
neighboring countries.  

The elementary education students experience nature with great 
delight and admiration. Namely, they notice its beauties. They like to 
walk on the grass, in the water and on the sand, make figures in the 
snow and play carefree, joyful games (Petrov, N., 1997, 23). 

The children feel happy and fulfilled in nature and experience 
pleasant moments. For these reasons they like spending time in nature 
during all the seasons. This is especially true for the elementary school 
students who have classes in nature from time to time, depending on 
the weather conditions. 
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The children rejoice in the natural phenomena, plants, flowers, 
birds, animals, the work of the people in the fields, the relations which 
they develop with other people, etc., thus learning first-hand about the 
plants, animals, etc. In this way they get many opportunities to learn 
about the properties of particular objects and phenomena, which then 
serve as a basis for realizing the cause and effect relations.  

As a part of the natural and social environment, depending on 
the psychophysical level of development and the cognitive abilities, the 
students show interest, desire and need to learn and handle objects and 
phenomena in the immediate environment. 

Based on many analyses, a lot of monitoring, and evaluations, 
we have come to learn that the children, as students in elementary 
education, use the game as a way to learn about the environment where 
they live in. This shows and confirms that the children constantly seek 
and demand new knowledge and strive to independently find answers to 
their questions, and they ask for explanations from more experienced 
people than them for the things they cannot find answers. The children 
are unhappy if the adults are uninterested in them, whereas happiness 
is the result of attention. 

Certain theoreticians interpret the curiosity of the children as ña 
natural thirstò for knowledge. Parallel to the increased fund of notions, 
knowledge and experiences, the interests of the children ï students 
grow further. They expand and in particular situations there are even 
greater interests for understanding the more complex phenomena, 
which require more profound explanations and answers by the parents, 
teachers and other adults. The parents and teachers need to give 
correct and practical answers to these questions, understandable for the 
students of a particular age, thus enabling them gradually and 
chronologically to understand and get introduced to the natural 
phenomena, and later on to their laws. On the contrary, each distortion 
and failure to give the right answer is pedagogically unjustified and 
unacceptable and it may result in loss of interest for learning. The 
curiosity of the children will be satisfied if the adults pay attention to their 
questions and by giving them timely and full answers. This also needs to 
be the case when they learn by direct handling of particular objects and 
phenomena from the immediate environment and inquire about them. 
This fact by itself confirms that in the natural and social environment the 
children are active subjects, rather than passive observers of the 
phenomena around them. 

As a result of the poor experience and knowledge, the students 
often cannot understand and explain particular natural phenomena and 
processes or social phenomena and matters, often relating them to 
specific situations or mixing the causes and effects. The childrenôs 
understanding of the world and reality changes with age, experience 
and through the guidance of the adults, i.e. the parents and the 
teachers. For this purpose, the parents and the children need to 
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understand the interests, needs and wishes of the children ï students. 
They need to show the children that they are interested and provide 
them with explanations, and in this way help them understand the 
natural and social phenomena, expand their notions, and improve their 
knowledge. 

The students ask similar if not identical questions when facing 
the challenge to learn and research the surrounding nature and 
environment on their own. The students need to be provided with active 
engagement in the cognitive (researching) activities, through direct 
observation of the natural and social phenomena, which will result in 
answers to their questions. 

 
Sources of knowledge about the natural and social 

environment 
 

By learning about nature and society, the students can satisfy 
their curiosity, among other things, by seeking answers to questions 
they ask themselves, and through the subjective and objective sources 
of knowledge. The subjective sources of knowledge are: the teachers, 
parents, other members of the family, people from the immediate 
environment, peers and other staff in the school or outside of it. On the 
other hand, the objective sources of knowledge are: textbooks or other 
printed material, illustrated material, objects from the natural or social 
environment, plastic objects, climate phenomena, natural processes, 
plant and animal samples. 

The knowledge that the students gain from the answers to the 
questions they ask each other is essentially deductive. They accept 
them with greater or lesser dose of criticism, and rarely check them. The 
students often satisfy their curiosity through verbal answers.  

The objective sources stimulate the need to learn. The students 
use them in situations when they have questions. It is the first research 
postulate of what they find interesting, and they actively look for answers 
about the object of their research (Kolonjovski, B., 2002, 41). 

 
 
 
Objective sources of knowledge 

 
We have already mentioned that the objective sources of 

knowledge in the educational work of the subject nature and society 
include the ones which enable the students to establish direct interaction 
with the reality in the surrounding natural and social environment. We 
must emphasize that nature and society are the most authentic sources 
of knowledge. By coming in contact with particular objects, phenomena 
and events from the natural and social environment the students 
express curiosity which results in questions and explanations. The 



10
th
 International Balkan Education and Science Congress on the topic of ñEducatēon and 

globalēzatēonò 

 

165 

 

students act similarly when it comes to understanding the social 
environment, since they directly establish social relations to the other 
people, and the work of other people, and in this way they directly 
notice, learn and acquire notions about the phenomena in the social 
environment. The previously mentioned clearly confirms that the natural 
and social environment are an authentic source not only of notions, but 
also to knowledge and experiences about the natural and social 
phenomena. 

Different ways of instruction and technical aids stimulate the 
learning about the natural and social environment. They may be used in 
the cognitive activities. We are going to mention several teaching aids, 
which are used as a source of knowledge: objects, parts of plants, small 
animals and other materials taken from nature and the environment, as 
well as printed material ï textbooks, picture books, and other printed 
material, different games and didactic materials, illustrations, designs, 
graphs, applications and radio and TV shows, including the recorder, 
computer and other technical means. What is common for all materials, 
except for the visual and audiovisual is that the students learn about the 
objects and phenomena in nature and the society by direct handling. 

Science is another source of knowledge about the natural and 
social environment, i.e. the knowledge, categories and laws of the 
natural and social sciences. For the mentioned source we need to bear 
in mind the age of the students, because particular scientific laws cannot 
be presented as a finished product, and they need to be processed, and 
adapted to the age and the abilities of the students. 

We have to take into account the fact that the content needs to 
be adapted to the age of the students. This means that the volume, 
extent and difficulty need to match the psychophysical and 
socioemotional  degree of development of the students, as well as the 
specific conditions and capacities of the educational institution, where 
the educational work happens. 

Apart from the natural phenomena, their properties and 
characteristics, the students need to get introduced to the modern social 
life and the activities in the society directly and authentically. The 
teachers need to do this by celebrating important dates: birthdays of 
peers, the Independence Day, the day of the Republic, the 8th of March, 
the first day of spring, New Year, etc. The celebrations of particular 
holidays and the participation of the students develops feelings of joy 
and pleasure. 

 
Subjective sources of knowledge 

 
Help, mediation and partnership by the adults ï the teachers and 

parents, as well as the other adults, who the students come in contact 
with, from time to time, are necessary for normal and natural 
development of the students in the educational process. For this 
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purpose it is important how the teachers and adults treat the students 
and their development. Their relation is also important, as well as the 
interest for monitoring not only the receptive abilities, but also the 
abilities for independent learning of the surrounding world. The adults, 
as teachers and guides in the process of development of the students, 
need to invest themselves sufficiently in order for them to satisfy the 
studentsô interests and needs for learning. The role of the objective 
factors in this area is to be partners in the learning activities of the 
students and answer the questions of the children, and also to provide 
conditions for independent learning about the natural and social 
environment. All this will provide a normal and natural intellectual, 
socioemotional  and psychophysical development of the young 
individuals. In regard to this matter, L. Marjanovic said: ñIt becomes 
more obvious that knowledge goes out of date fast, however creativity 
and taking initiative, which guide us to positive educational influence and 
which offer many opportunities and solutions for educating the 
personality of the children, never go out of style (Marjanovic, L., 1982, 
147). 

The adults, i.e. the teachers, parents and other subjects should 
be real guides and mediators between the children and the natural and 
social environment. The mediation between the children and the 
environment is successful if the children have a desire and interest for 
learning. Neglecting to satisfy the childrenôs interests and needs will 
result in loss of interest for learning, and in poor notions, knowledge and 
experiences. It is very important to answer correctly to the questions of 
the students, and also to create situations for them to independently 
seek answers to their questions and learn on their own, as well as to ask 
questions, observe, research, etc. 

For this purpose the teachers and the parents should put efforts 
to encourage the interests of the students about nature, the natural 
phenomena, the environment, the social environment, and the 
surrounding world. They also need to guide the students to notice and 
observe the phenomena and objects in the natural and social 
environment. This will stimulate proper and natural development of the 
psychological processes and properties, such as: the perceptions, 
notions, abilities, memorizing, thinking, fantasizing, etc., thus promoting 
the creative thinking and creative abilities. 
 

Conclusion 
 

All this confirms that the adults ï parents and teachers should 
avoid sentences like ñdo not do thisò, ñdo not ask too many questionsò 
ñyou want to know everythingò, etc., because this will result in the 
childrenôs loss of curiosity. They will begin to lose interest in the objects 
and phenomena in the natural and social environment, and the result 
will be irreversible damage in the cognitive development of the children. 
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Therefore, the answers of the adults should always be correct, 
assertive, and adapted to the age and the childrenôs degree of 
understanding. In certain cases, the teachers will need to use other 
sources for learning about the immediate natural and social reality. 

We should also bear in mind the fact that when providing 
answers, we must not overwhelm the children with unnecessary data 
and information, since the children have a limited capacity of 
understanding. At the same time, we should take into account that the 
things, which are interesting, leave a lasting impression and are exciting 
in the learning process, will be permanent for the children. The same is 
true for the things they learn on their own. These things will remain 
longer in their memory and stimulate new interests for learning about the 
natural and social environment. 

All these facts confirm that the subjective sources of knowledge 
such as the teachers, parents and the use of the experience of other 
adults, are significant subjects in the mediation and guidance of 
acquiring notions, knowledge and experiences about the natural and 
social environment by the children / students. It is an indisputable fact 
that only through joint and coordinated actions of all subjective subjects 
as sources of knowledge and by respecting the characteristics of the 
cognitive mechanisms of the children, we can achieve one of the goals 
of the modern educational work, which is to train the students to 
independently look for the answers to their own questions. 
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Biljana Gligorova,* 
 

Health education in the modern globalization of education 
 
Abstract 
 
Introduction: The health education includes the acquisition of 
knowledge, the forming of attitudes and the behavior of the preschool 
and school age children, their teachers and parents in order to a lead a 
healthy lifestyle. It is crucial for the children to learn the basic things 
about health and its preservation from the youngest age. From the point 
of view of the modern concept about the health of the people and the 
system of health protection, it is a fact that the level of democracy of the 
socioeconomic and political system increases if there is an effective and 
efficient health system. Goal: The primary goal of health education is 
providing adequate development, harmony, balance of the emotions and 
the spirit. It is essential to preserve the health of the children and the 
entire teaching staff should be trained and motivated to participate in 
this process. No good can come out of getting a certain disease and 
then taking measures to eliminate it. Results: The results unfortunately 
show that even today there is a presence of diseases which we believed 
to be completely eradicated. Conclusion: Prevention is most important of 
all. Only well organized and applied health education can lead to good 
results. In this way we promote the development of mentally and 
physically healthy people with positive attitudes who are motivated to 
lead healthy lifestyles. 
 
Key words: health, education, children. 
 
 

Introduction: The health education includes gaining knowledge, 
forming attitudes and the behavior of the preschool and school age 
children, their teachers and parents in order to a lead a healthy lifestyle. 
It is crucial for the children to learn the basic things about health and its 
preservation from the youngest age. From the point of view of the 
modern concept about the health of the people and the system of health 
protection, it is a fact that the level of democracy of the socioeconomic 
and political system increases if there is an effective and efficient health 
system. 

There have been several attempts to define the health 
education. Green, Kreuter, Deeds, Partridge defined health education as 
any combination of learning experiences designed to predispose, enable 

                                                           
*
 Prof. PhD Ss Cyril and Methodius University ï Skopje, Faculty of Pedagogy ñSt Kliment Ohridskiò, 
R. Macedonia,gligorova@gmail.com 

mailto:gligorova@gmail.com


10
th
 International Balkan Education and Science Congress on the topic of ñEducatēon and 

globalēzatēonò 

 

170 

 

and reinforce voluntary behavior conducive to health individuals, groups 
or communities. (1980). According to the World Health Organization 
(WHO) Health education is any combination of learning experiences 
designed to help individuals and communities improve their health, by 
increasing their knowledge or influencing their attitudes. (International 
Union for Health Education, WHO Division for health, 1992). In 2002 
The Joint Committee on Health Education and Promotion Terminology 
of 2001 defined Health Education as "any combination of planned 
learning experiences based on sound theories that provide individuals, 
groups, and communities the opportunity to gather information and 
develop the skills needed to make quality health decisions. 

 

There are three levels in reaching the goals of health education: 

- raising health awareness ï a process of sharing information 
about the health; 

- health propaganda ï a process of sharing information about 
the health to a great number of people with the help of the 
tools for mass communication; 

- health education ï learning oriented towards acquiring 
knowledge and behavior that benefit the health.  

The local community, the educational institutions and the health 
institutions need to work together in order to reach all the goals 
of the health education. 

 

Motivation: Usually when we speak of enrolling the children in 
the preschool and school institutions, we turn our attention to some kind 
of education, yet we rarely focus on the health of the children. The 
current situation unfortunately shows that even today there are diseases 
we considered to be completely eradicated. For example, in the autumn 
of 2014, at the beginning of the school year 2014/15 in the republic of 
Macedonia there was an epidemic of contagious jaundice. This 
prompted the authorities to take preventive measures, which involved 
teaching the children to appropriately wash their hands. It is a pity. We 
should never allow for a contagious disease to break out and then take 
preventive measures. We should do this when the children are healthy, 
hence eliminate the possibility to treat different diseases in the future. 
The need of implementing and adequately teaching health education is 
obvious.  
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The educational institutions are the most efficient way for 
promoting the health of the young population. We need to make health 
education a part of the curriculum at all levels of education. There are 
two models of health education in the world. The European model 
ñSchools for Healthò and the American modelòCoordinated school health 
programsò. Both models include the integration, participation and 
collaboration of all the factors in the school environment in preserving 
and promoting the health of the children, since it was confirmed that 
sporadic and short-term health education or promoting activities in the 
schools were not significantly effective in promoting the behavior and 
the health of the children. According to these models, health education 
is introduced as a school subject which aims to develop, carry out and 
evaluate all the activities which influence the process of learning, the 
development of skills and attitudes which promote the health.  

It is best to teach the subject health education in first and second 
grade, since the children need to learn about their health in order to 
preserve it since the youngest age. 

The following tasks of the health education appear in the first 
grade: 

- learning basic information about the health, 
- developing the studentsô desire to get to know their bodies, 
- acquiring basic knowledge about the role and importance of 

the physical activities, 
- introducing the students to the need to divide the time in time 

for playing, learning and rest, 
- introduction to the basic terms for healthy eating, 
- introducing the students to the most frequent situations in 

which they might get injured, 
- acquiring knowledge and skills for maintaining the personal 

and collective hygiene, 
-  introduction to the harmful effects of certain substances, with 

an emphasis on the harmful effect of the cigarettes and the 
alcohol, 

- teaching the students to accept the ones who are different 
from them, 

- learning some basic terms related to self-protection and 
protection. 

 

The following tasks of the health education appear in the second 
grade: 

- gathering information and learning about the health and the 
most important factors that help maintain it and promote it, 
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- developing a culture for good nutrition and learning the 
consequences of bad nutrition, 

- learning about the personal hygiene and putting it into 
practice, 

- developing attitudes about the importance of the physical 
activities and the stay in nature, 

- creating awareness about the need of having a healthy daily 
routine: rest, sleeping, learning and playing, 

- highlighting situations in which the children might get injured 
and avoiding them, 

- developing self-respect in order to adapt to and manage new 
situations, 

- developing the studentsô readiness and desire to help their 
peers in any situation, 

- recognizing the signs of fatigue and how to deal with it, 
- preventing addictions.  

 

In order to carry out the tasks of the health education adequately 
and efficiently, the health education syllabus has to be: 

- directed towards the promotion of health and the 
development of skills with an active participation of the 
students, 

- carried out continuously from the beginning until the end of 
the primary education, 

- realized by professional staff trained in the area of health 
education, 

- present with an adequate number of classes as a compulsory 
subject,instead of an elective one. 
 

The adequate organization of the following is necessary for good 
health of the children and the next generations: 

a) health education through: 
- creating, carrying out and evaluating content and activities which 
influence the learning process, and the development of health 
promoting skills and attitudes. 
- syllabi that include: disease prevention and control, nutrition and 
physical activity, personal hygiene, mental health, prevention of injuries, 
health of the family, the living environment and the health, health of the 
society. 
 
 
b) physical education 
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- the physical education classes should promote physical activities 
which can be carried out by all children, regardless of their abilities, 
- the physical education classes should help in instilling the habit for 
regular exercising, 
- physical education instruction should be carried out by physical 
education teachers. 
 
c) health protection 
- covers primary health protection (prevention, control of not very 
serious noncontagious and contagious diseases, first aid during injuries 
or emergencies, health promotion, health counselling) and dental health 
protection, 
- is carried out by a medical doctor ï pediatrician, a nurse and a 
dentist in collaboration with the teachers and the staff in the schools or 
preschool institutions. 
 
d) organizing the nutrition in the schools 
- providing nutrition for the children during their stay in the preschool 
or school institution and promoting healthy nutrition, 
- the school meals should be prepared according to the daily energy 
needs of the children for nutrients, 
- the school or preschool institution should plan the meals of the 
children during the childrenôs stay in these institutions, as well as the 
measures that need to be taken in case of emergencies (choking on 
food or allergic reactions) or natural catastrophes which have the 
potential to compromise the safety of the food, 
- the food has to be prepared and distributed to the students in 
accordance to the principles of the HACCP system(Hazard Analysis 
Critical Control Point), which implies control of all critical points in the 
process of preparing food and its distribution in order to prevent its 
compromising, i.e. preventing infections from contaminated food, 
- the staff in charge of the nutrition in the school or preschool 
institution should be well trained in the area of nutrition (nutritionists) 
and they should continuously develop their knowledge, 
- the school kitchen also has to serve as a laboratory for the health 
education instruction, related to nutrition. 
 
e) thepedagogue and the psychologist services 
- include individual and group counselling of the students and the 
school and preschool institution staff, 
- participate in the part of the health education instruction which 
refers to the mental health, 
- are carried out by psychologists, pedagogues, social workers, 
educators and teachers. 
 
f) the school environment 
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- provides the conditions in the school and preschool institutions 
which contribute for the maintenance and promotion of the health, 
- takes care of the space, lighting, noise levels, temperature, 
removes the waste from the interior and exterior of the school and 
preschool institutions, 
- in this regard, all children and the entire staff have to take care of 
the environment in the school or preschool institution. 
 
g) health promotion in the preschool and school institutions 
- it includes the promotion of the health, preventive examinations and 
providing conditions for recreation and physical activity of the staff, 
-  it is carried out by health staff in collaboration with the staff in the 
school and preschool institutions, 
- by taking care of their own health, the school and preschool 
institution staff serve as a positive example for the students. 
 
h) collaboration with the parents and the local community 
- this means involvement of the parents and the members of the local 
community in the activities of the school or preschool institutions, for 
preservation and promotion of the health of the children. 
 

Conclusion  

The health education has a great influence in raising the health 
awareness and culture of the population. The health education has an 
especially important influence on the young population (the children). It 
is very important to produce healthy generations which will face the 
challenges of the future. There is a need to implement health education 
in the regular program of primary education. Naturally, the teaching 
staff, the parents and the medical staff will all have an important role in 
this effort. We can produce healthy future generations only through their 
active collaboration. 
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Biljana Kamcevska,* 
 

Intercultural interaction and communication: modern learning-
teaching approaches for developing the social-humanistic  

content in primary education 
 
Abstract 
 
The intercultural interaction and communication have become the reality 
of everyday life as a result of the ever growing dependence between 
people and culture. The intermingling of the cultures imposes the 
necessity of quality relationships based on the idea of interculturalism. 
Intercultural education has become inevitable in the process of mutual 
understanding and mixing of different cultures. The implementation of 
intercultural education implies openness to the culture of other people 
and seeing the differences as alearning opportunity. Schools and the 
modern classrooms are placeswhere everyday contact with the 
members of the different ethnicities, cultures, religions and languages 
takes place. As a result of the multicultural environment we live in, our 
education system has to emphasize the intercultural interaction and 
communication. The social-humanistic content is ideal for attaining this 
goal. 
This trend requires new didactic-methodological approaches and 
complementary approaches in the development of the content from the 
social-humanistic area which can be combined in order to realize the 
learning and teaching concepts which can be: 

¶ Modern; 

¶ Adapted to the development of effective intercultural 
interacting-communicating skills. 

Based on the experiences from the intercultural education theories and 
practices in the world, we detected and modeled four, diverse, yet 
complementary approaches, which can be integrated in the process of 
instruction, learning and teaching and can be successfully used in our 
education system, such as: 

¶ Cultural criticism; 

¶ ñEmicò and ñethicò; 

¶ Dynamic process; 

¶ Learning from experience. 
The central point in this paper is explaining what each approach has to 
offer pedagogically wise for the acquisition of intercultural interacting-
communicating skills as a new goal in modern learning and teaching. 
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This paper deals with many questions that concern our education 
system, such as: How to overcome the parallel education systems in the 
multicultural context of living? How to overcome the opposition of the 
two paradigms of individualism and globalism? How to train the young 
generations for a culturally plural perspective? Do the teachers have 
intercultural competencies? Etc. 

Interculturalism as an idea has become a necessity in our education 
system. The intercultural education needs to be implemented in the 
modern classroom in the process of learning about each other and the 
mixing of different cultures. The implementation of intercultural 
education includes openness to the culture of others and perception of 
the differences as a learning opportunity. The modern classroom in the 
school is a place of everyday interaction of the members of different 
ethnicities, cultures, religions and people who speak different 
languages. The syllabi in the social-humanistic area are rich with 
content of cultural context, thus making them a good basis for 
intercultural instruction. The following guidelines and beliefs are 
important for the implementation of the intercultural interaction: 

¶ Intercultural instruction should be understood as a dynamic, 
changeable, developing and a very complex process; 

¶ The educational approaches for the development of the 
interpersonal, interactive and communication skills should 
include the personal and social development; 

¶ The educational approaches should provide the students with 
different ways to approach and analyze the wide range of 
cultural practices and knowledge, regardless of their status; 

¶ The educational approaches should help the students improve 
and better understand the processes in which the people of 
different cultural backgrounds communicate and create a 
communication event; 

¶ The educational approaches should create conditions for the 
students to analyze and scrutinize their challenges, identify any 
potential conflict areas, describe them according to their 
experience, recognize the potentials for developing relations, 
taking further actions, and respective behavior. 

Based on the experiences from the intercultural education theories and 
practices in the world, we detected and modeled the following four, 
diverse, yet complementary approaches, which can be integrated in the 
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process of instruction, learning and teaching and can be successfully 
used in our education system: 

¶ Cultural criticism; 

¶ ñEmicò and ñethicò; 

¶ Dynamic process; 

¶ Learning from experience. 

 

 

Analysis: What can these approaches offer pedagogically wise? 

The approach of cultural criticism  

There are two basic viewpoints regarding the intercultural 
communication theory, research and practice. The advocates of these 
two viewpoints are called: cultural critics and cultural dialogists. This 
dichotomy represents two approaches related to the intercultural 
interaction and communication and the choice of methods for attaining 
the educational goals. 

The advocates of the viewpoint of cultural criticism consider the cultural 
differences to be potential barriers: they support the understanding of 
these barriers and respect the differences. They promote the training for 
crossing the inevitable cultural gap. The term ñcriticò refers to the 
stressing of the critical or vital differences which can be the reason for a 
halt in the act of communication. The methods adequate to such an 
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approach explain, illustrate or exemplify the cultural differences. The 
cultural criticism tries to locate the areas of conflict and isolate the 
research matter in the transcultural interaction.    

The activities of the teachers in the social-humanistic area should be 
focused on training the students to sense the differences. The approach 
is culturally specific and focused on a particular group. Some authors 
from this profession stress the importance for internalizing the cultural 
similarities. For example, Brislin states that: 

The recognition of the similarities creates a base for interaction; the 
recognition of the differences creates a base for rejection from the 
group. 

Brislin(1981: 60)  

Or as people say:  

Our similarity helps us understand each other and build harmony: 

(Samovar, Porter,andJain(1981)) 

I notice that in most of the classrooms and workshops, the difficulties in 
acquiring concepts and skills of intercultural communication are a result 
of the rejection of the cultural differences. They are not a result of lack of 
respect of similarity.  

(Bennett1993:25) 

In this context, the approach of similarities needs to be discussed for the 
following reasons: 

1. The research of the cultural similarities can provide the teachers with 
another useful tool for researching culture at different levels.  

2. Recognizing the cultural similarities can also help some students, 
especially the ones belonging to cultures in which the concept of cultural 
exclusivity is being taught to realize that individuals from different 
cultures can preserve the personal and individual values and 
perceptions which are similar to their own.  

3. The common can overcome the national, group and individual cultural 
borders. 

Another approach is offered by the cultural dialogists. The cultural 
dialogists research the cross-cultural communication. They are focused 
on improving the intercultural communication skills, encouragement of 
higher levels of self-awareness and cross-cultural awareness, as well as 
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personal characteristics that would improve the cross-cultural 
communication. The cultural dialogists promote internationalism, 
communication throughout the world and humanism. The activity of the 
dialogists is primarily focused on overcoming the differences and the 
approach is generally focused on culture.  

Today in the area of intercultural education, it is impossible to use solely 
one approach. The views of the cultural critics, cultural dialogists and 
other intercultural educators is that one approach should not be favored, 
but that many opportunities for methodological choices, each of which is 
adequate and productive for particular circumstances, contexts and the 
students should be provided.  

ñEmicò and ñethicò approaches 

Another approach for culture study is offered by the ñemicò and ñethicò 
approaches. Explained briefly, óthe emicô approach is focused on 
studying the cultures from the inside. This approach is trying to 
understand the cultures in the same way as the members of these 
cultures understand them. Contrary to this, óthe ethicô approach is 
focused on understanding the cultures from the outside, by comparing 
them using previously determined characteristics. The two approaches 
are based on anthropological, sociolinguistic and ethnographic models 
of research. Brislin (1983) claims that the difference is currently used 
primarily as a metaphor for the differences between the culturally 
specific approach (emic, single culture) and the general-cultural (ethic, 
universal) approach of research. The table below determines the emic 
and the ethic approaches. 

Emic and ethic approaches 

Emic approach Ethic approach 

Studies the behavior in the frames of 
the system. 

Studies the behavior outside of the 
system. 

Studies a single culture Studies many cultures by making 
comparisons. 

Structure discovered by an analyst  Structure created by an analyst 

Criteria referring to the internal 
characteristics 

Criteria considered to be absolute or 
universal 

Source: Berry, J.:(1980). ñIntroduction to the methodologyò. In H.K. 
Triandis and Berry, J. (editor). (1980)Manual for Cross-cultural 
psychology (T. 2: 1-28). Boston:Alin and Bacon. 
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To summarize, ñthe ethicò approach is general-cultural and it presumes 
that the cross-cultural comparisons may generate observational 
categories, which are a useful way to compare a wide range of culture, 
whereas ñthe emicò approach offers an explanation of how reality is 
organized in the frames of a cultural perspective. 
Although ñthe emicò and ñethicò approaches are considered to be 
opposed, there are arguments that support their integration (Traindis 
1972). Both approaches are sustainable in the study and influence of 
culture on the intercultural communication. Both ñthe emicò and ñthe 
ethicò approach are needed in order to develop good understanding of 
the communication in the intercultural interaction and communication in 
the social-humanistic area. 

 
Dynamic process approach 

The third approach refers to a process in which the students examine 
and characterize the culture and communication as dynamic, complex 
constantly changeable, and consisting of several layers. The implication 
of this viewpoint regarding culture and communication is that in the 
realization of the content with cultural context in the social-humanitarian 
area the teachers need to provide the students with a way to access and 
analyze the wide spectrum of the cultural practices and knowledge, 
regardless of their status. This would be completely opposite to the 
approaches used thus far, which are focused on giving information to 
the students about the institutional society in a country and their history, 
supported by a selection of notions referring to ñeveryday lifeò. With the 
goal to replace this approach, the teachers will need to provide the 
students with tools for criticism which will allow them to analyze the 
social processes and their results by developing their critical 
understanding on their own and other societies at three levels: national, 
group and individual (Humphrey 1993). The culture in this approach is 
not considered to be a monolithic entity which determines the behavior 
of the individual or the group. Instead, it is considered to be a mix of 
personal, social, educational, ethical, national and international 
experiences from the communicative event of the individuals. Brookes 
emphasizes that in terms of the intercultural communication the 
teachers should: 

Never forget the importance of the individuals. If this happens, there will 
be danger of eliminating the expression of the individuals in the 
challenges they face. 

(Brookes 1968:11). 

This approach towards culture is completely different to the one of the 
great cultures. In this approach, the cultures are dynamic, complex, 
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change constantly and have multiple layers. By using this approach for 
solving intercultural matters and studying the intercultural 
communication we can avoid simplistic, ethnic, national and 
international cultural explanations which offer only one possible layer in 
an exceptionally complex multi-layer scenario.  

Approach of experiential learning 

The intercultural learning includes experiential learning. It is not 
sufficient to only read books about culture, or to listen to lectures about 
cultures or deal with the subject exceptionally at a cognitive and 
intellectual level. It is necessary for the individual to experience and face 
new unknown situations, feel insecurity, fear, rejection, as well as safety, 
trust, and empathy. It is also necessary to learn from people from other 
cultures. This concept is based on Kolbôs cycle of experiential learning 
(1984). It is a circular movement starting from a specific experience, 
followed by an observation and contemplation about the experience. 
These observations and reflections are assimilated in a theory from 
which new implications for taking actions are formulated. These 
implications or hypotheses are subsequently used to indicate new 
experiences.

 

Kolbôs description of the learning cycle (Kolb and Fry1975) 

Kolb (1984) claims that if we want for the cycle to be efficient, the 
learning activities need to cover the cognitive, affective and behavioral 
dimensions of the learning process. In the process, the cognitive 
learning stimulates understanding of the experience through reflection. 
The reflection covers all affective dimensions of the learning process (for 
example, perception, assessment, re-evaluation) and can result in an 
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implementation of what has been learned in the future activities and 
behavior (behavioral dimension).  

The experiential learning is primarily based on a specific group of 
values, such as focus on the student, the teacher is just a mediator, 
learning through activity, verbalization, interaction, self-discovery and 
work in small groups. 

Conclusion 

We suggest that the four approaches are combined and integrated in 
the processes of learning and teaching. This would be a frame that 
could provide basis for planning efficient study syllabus. This frame is 
important because it can be a guideline for the teacher in the maze of 
information, material and activities. It can help in the development of a 
coherent syllabus that is consistent and complementary and where the 
desired results of the learning reflect the teaching objectives. The frame 
also provides the teachers with a wide range of choice of methods that 
can be used in the classroom. The frame also provides balance in the 
viewpoints referring to the syllabus, for example: ñthe emicò and ñthe 
ethicò, the national, group and individual. In this way the recognition of 
the different viewpoints is emphasized, ñthe insecurityò of knowledge 
and the different interpretations of the existing information. Finally, it 
provides something that can be the most efficient educational tool for 
unhindered flow of the learning process. 
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Communicative intentions in early childhood 
 

INTRODUCTION: Communicative intentions is the phenomena helping 
hearers to recognize the meaning of an utterance. It is critical for 
developing communication skills in early childhood. Children with 
developmental risk may show less interest than even skill in 
communication. 
MATERĶALS and METHOD: In this study, communicative intentions in 
normally developing and risky developing children in early childhood 
were examined comperatively. For this purpose, 40 mothers of 1 to 4-
year-old children with and without developmental risk were interviewed . 
The data of the study has been obtained by ñThe Pragmatics Profile of 
Everyday Communication Skills in Pre-School Children Formò 
developed by Dewart ve Summers (1995). The data obtained from 
parents about childrensô communication functions in their daily life, has 
been evaluated with descriptive analysis.  
RESULTS: According to the research results, normally developing 
children use more verbal expressions and words; crying, anger, tantrum 
and rage behaviours are evident in risky developing children. 

 
Keyword: Communicative intention, early childhood, pragmatic profile 

 
 
 
INTRODUCTION: Communicative functions, the way the child comes to 
be able to express a range of intentions, such as requesting, greeting 
and giving information, are variety of communicative behaviours, such 
as gesture, vocalisation and language (Dewart and Summers 1995). 
Communicative intentions arethe personôs interest in communicating 
with others. Also, it is the phenomena helping hearers to recognize the 
meaning of an utterance. It is critical to realize intention for developing 
communication skills in early childhood. The recognition of 
communicative intention can help the parents to comprehend infant-
directed communication and enhance parent-baby interaction. In 
addition, a communicative intention is a secondary intention with an 
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informative intention in its content, it presupposes the presence of an 
informative intention in theory of mind (Gergely,2010;Sperber and 
Wilson,2002). As first signs of communication, communicative 
intentions, may give clues about cognitive development of child. 
Children with developmental risk may show less interest to 
communication.  

 

MATERIALS and METHOD: In this study, communicative intentions in 
normally developing and risky developing children in early childhood 
were examined comperatively. For this purpose, 40 mothers of 1 to 4-
year-old children were interviewed. 20 of them were mothers of children 
with normal development and 20 mothers of children with developmental 
risk. The study was conducted according to the Qualitative Research 
Method. The data of the study has been obtained by ñThe Pragmatics 
Profile of Everyday Communication Skills in Pre-School Children Formò 
developed by Dewart and Summers (1995). The instrument has been 
used to explore the early communication of children at a pre-verbal 
stage of development, through to a stage where the child is able to use 
sentences from simple to complex for communicative intentions. The 
data, obtained from parents about childrenôs communication functions in 
their daily life, has been evaluated with descriptive analysis.  

 

RESULTS and CONCLUSION: The results were evaluated in six 
categories. These were, attention directing to himself/herself or objects, 
requesting or rejecting something, greeting behavior, naming an object,  
self expression and self assertion related with emotions and 
commenting on objects. As shown in table below, there are some 
similarities and differences between children with normal development 
(CND) and children with developmental risk (CDR). 

In terms of greeting behavior, self expression and self assertion; 
childrenôs behavior differentiating. There is not any similarity between 
two groups. Waves, giving a kiss, laughing, clapping hands, showing 
happiness behavior, saying  words are seen  in CND more than  CDR in 
greeting. While  CND prefer using verbal language, crying, pulling and 
pushing,  CDR, shows happiness behavior  for self expression and self 
assertion. Children with normal development show more verbal greeting 
behaviors than children with developmental risk. 

Children of both groups show the similar intention in attention directing 
to self/object and rejecting/ requesting something. Their communicative 
reactions are pointing, saying a word, calling, pushing and pulling 
his/her mother. There are notable differences between two groups. 
Vocalizing, pointing at, saying word, comment, using gestures and signs 



10
th
 International Balkan Education and Science Congress on the topic of ñEducatēon and 

globalēzatēonò 

 

189 

 

are demonstrated by CND and shouting, crying, anger behaviors are 
shown by CDR more than the other group. 

Making related sound (Meoww for cat), saying its name (car, this is a 
ball) are the way of naming objects for the CND in a high ratio and 
pointing at and using signs are the similar naming behaviors in both 
groups. Lastly when the children want to comment on something, they 
use pulling and pushing his/her mother and pointing at it similarly. CDR 
show anger, cry and shout more than CND, using word and sentences. 

In conclusion, in early childhood, babiesô communicative and speech 
development hold personal differences. CND and CRD childrenôs 
communicative characteristics are main topic of many researches. 
(Johnston, and Stansfield 1997; Ketalaars et all. 2009;Ochs et all. 2001) 
Our study explains the differences of communicative intentions. 

According to the research results, communicative intention of the 
children with developmental risk are differ from those of normally 
developing children. When they initiate the communication, as normally 
developing children use more verbal expressions and words; crying, 
anger, and rage behaviours are evident in  children with developmental 
risk. Literature, supporting our findings, also states that CRD have less 
verbal communication and more anger behaviours (Feldman, et all. 

2000; Baker, et all. 2002).  
 
Table: Childrenôs Communicative Intention  

 Children with 
normal 

development 
(n=20) 

Children with 
developmental 

risk 
(n=20) 

Attention Directing 

Differences     By  vocalizing and saying one 
word 
By shouting, crying 
         -------------------------------------------------------
-- 
Similarities       By pulling and pushing her/his 
mother 
 By calling çmummyè 

 
15     (%75) 

5     (%25) 

 
10     (%50) 

 

 
7    (%35) 
8    (%40) 

 
11    (%55) 

Requesting and Rejecting 

Differences     By using  gestures, face and 
body  
                                                   movement 
By shouting, crying 
By saying verbal comment 
            ----------------------------------------------------
---- 
Similarities                      By saying one word 
                                       By pointing, using sign 

 
15    (%75) 

5    (%25) 
7    (%35) 

11    (%55) 
 

10    (%50) 
 

 
12    (%60) 

9    (%45) 
4    (%20) 
9    (%45) 

 
8    (%40) 
 

Greeting 

Differences              By waves and giving a kiss 
 

19    (%95) 
 

13    (%65) 




